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Research note over scientific basis in the curricula of Dutch compensative early childhood education 

Sayaka Fukuda 

     This research note summarizes the similarities and differences in educational goals and way of 
quality control between two compensative early childhood education programs� curricula in the 
Netherlands. I refer to two documents over the curricula which Netherlands Youth Institute (Nederlands 
Jeugdinstituut (NJi)) collected to accredit two different programs, �Piramide� and �Uk en Puk�. In addition 
to summarizing, I confirm the significance of curriculum analysis in clarifying the factors that influence 
the views of development and early childhood education embedded in early childhood education in the 
Netherlands. 
     As a result of the examination, prevention and diminishing of disadvantages in education are set as 
the main goals in both programs, but at the practical level, it seems that the high quality of early childhood 
education and the developmental view of each program are emphasized. It is considered that this gap is 
established on the premise that it is widely used internationally; investing in quality early childhood 
education brings high returns to both society and individuals. However, in the Netherlands these 
conditions are merely the basis of educational design and should not define all of the real world. By 
further examining the scientific evidence embedded in the curriculum, it will be possible to explain that 
the theories and grounds used as starting points in the Netherlands are applied as a symbol of reliability 
when exported overseas.  
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