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1. Introduction

The Faculty of Languages and Cultures has worked constantly and tirelessly
on the reform of Kyushu University’s English curriculum for teaching EGAP
(English for general academic purposes). Through a careful review and consider-
ation of the role and purposes of Academic English education in Kyushu
University, the faculty has currently formulated a new English curriculum,
Q-LEAP 3 (Kyushu University — Learning English for Academic Purposes 3).
This curriculum provides 3 new goals. The first goal is the enrichment of recep-
tive skill courses. Receptive skill courses have now been expanded into two
semester courses: “Academic English: Academic Issues” and “Academic English:
Global Issues”. The second goal is the enrichment of productive skill courses.
Productive skill courses have now been divided into two distinctive quarter
courses: “Academic English: Production 1”” and “Academic English: Production
2” according to learning objectives. Finally, Q-LEAP 3 is offering a new elective
course “Academic English: Advanced” for second-year students to fourth- or
sixth-year students. This report is based on the FD sessions conducted by 5 speak-
ers on March 25 to 31, 2021: the curriculum overview of Q-LEAP 3 (Section 2:
Otsu), the first-year Academic English courses (Section 3.1: Tsuchiya, and Section
3.2: Haswell), the second-year Academic English courses (Section 4.1: Otsuka,
and Section 4.2: O’Dwyer), and the remarks on the Academic English advanced
courses and the future prospects of this new curriculum (Section 5: Otsu).

2. Curriculum Overview of Q-LEAP 3
In the spring semester of the first year, two required receptive skill courses
are offered. “Academic English: Academic Issues” reinforces the foundations of
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the basic reading and listening skills that students learned in high school.
“Academic English: Global Issues” is a new type of reading and listening course.
This course is designed to broaden students’ understanding of the world through
multiple skill activities including reading and listening activities based on global
topics, writing opinions about those topics and discussing them in groups. In the
fall semester, on the other hand, two required productive skill courses are offered:
“Academic English: Production 1” in the fall quarter and “Academic English:
Production 2” in the winter quarter. “Academic English: Production 1” is a
writing and presentation course that starts with instruction on paragraph writing,
with students eventually learning to write an essay and to prepare a group/indi-
vidual oral presentation. “Academic English: Production 2” is also a writing and
presentation course, but this course is designed to develop the productive skills
for writing a short research paper and an individual oral presentation using visual
supports. Both courses are an intensive writing and presentation training course
that consists of around 15 to 20 students per class. Both courses require about
3.5-hours of pre-class and post-class self-learning activities per week, including
revising assignments and preparing oral presentations.

In the second year, on the other hand, Q-LEAP 3 offers two intermediate
required elective EGAP courses: “Academic English: Theme-based” and
“Academic English: Skill-based”. “Academic English: Theme-based” is a con-
tent-based course consisting of 40 to 60 students per class. Students choose a
theme that suits their learning purposes from among diverse topics including
current issues, intercultural understanding, science and technology, language,
literature, etc. “Academic English: Skill-based” is an intermediate productive
course consisting of 30 students per class. Students choose a skill that suits their
learning purposes from among diverse topics including debate, discussion, oral
communication, presentation, writing, test-taking, etc. These two courses are a
quarter course, so they require about 3.5 hours of pre-class and post-class self-
learning comprehension activities.

Furthermore, from the second year to fourth or sixth year, students with a
high level of motivation and English skills can proceed to the advanced elective
EGAP course: “Academic English: Advanced”. This course is designed to further
develop students’ productive skills for academic research writing and oral
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presentations in their areas of research interest, in preparation for future aca-
demic research or international certificate examinations including TOEFL or
IELTS for studying abroad, etc. We expect students with a high level of motiva-
tion and high academic English skills will participate in this small elective
course.

Finally, let us examine the concept of curriculum construction. As the
pyramid shows, Q-LEAP 3 expects students to build academic English skills
from the first year, to the second year, up to the fourth or sixth year.

Advanced
Test Taking
Advanced
(elective) Advanced Research Paper
4 Writing and Presentation

Theme-based
Skill-based
(required elective)

Production 2
(required)
Production 1 D

Global Issues
(required)

1st Year

(required)
Listening

Academic Issues
(required)

The first-year spring semester courses ‘“Academic English: Academic
Issues” and “Academic English: Global Issues” are designed to build a founda-
tion of reading and listening skills. “Academic English: Global Issues” also
requires writing an English summary and group discussion of global topics. We
expect these writing and discussion activities can prepare students for essay
writing/short research paper writing and oral presentations in “Academic
English: Production 1 and 2”. In addition, understanding global topics or global
issues awareness can help students to choose appropriate topics for essays, short
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research papers, and oral presentations from a global point of view. The second-
year Academic English courses are designed to build intermediate skills upon the
first-year fundamental skills. “Academic English: Theme-based” is a course to
build intermediate receptive skills upon the basic receptive skills students learned
in the first-year courses “Academic English: Academic Issues” and “Academic
English: Global Issues”, whereas “Academic English: Skill-based” is a course to
build intermediate productive skills upon the basic productive skills they learned
in the first-year courses “Academic English: Production 1 and 2”. Furthermore,
up to the fourth or sixth year, students can cultivate advanced skills building on
their first-year fundamental receptive and productive skills and their second-year
intermediate receptive and productive skills if they have the purpose and will to
do so.
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3.2 The Efficacy of Courses in the New Curriculum
Beginning in the spring of 2021, the new curriculum courses of QLEAP 3
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were intended to fill the identified academic gap in the courses previously taught
in the Kikan required courses of the first- and second-year undergraduate stu-
dents at Kyushu University. While ostensibly covering the required skills
required to operate using English as a foreign language in an academic setting,
the courses of QLEAP 2 were felt to be less intensive and less focused on requi-
site basics in both content and skill areas of language learning than had been
expected. Following the Intensive English courses of the Faculty of
Interdisciplinary Studies, these courses were intended to take the compulsory
courses of the undergraduate students to another level.

It is often lamented that Japanese university students are less proficient in
foreign languages than the students they interact with who either come to the
same university from other countries or the students who they meet on their
travels abroad. While the English as a foreign language (EFL) courses taught in
high schools in Japan is and has been improving for some time, the language
proficiency of university students can and should improve. While not a de jure
requirement for living and working in the modern world, English is the de facto
world language — our courses should reflect our commitment to our students’
successful futures, both academic and professional.

QLEAP 3’s main focus was on the academic development of students in a
foreign language; students should not be learning about a foreign language but
learning in a foreign language. The courses would therefore have to be English
for Academic Purposes (EAP) oriented, providing enough input to support con-
tent-specific production in the first year. Courses continuing into the second,
third and even fourth year, would provide students with the opportunity to extend
their interest in their chosen subject area through the use of English with an
increased feeling of confidence about expressions of opinion and research in
English.

3.2.1 Overview: Separating Receptive and Productive Skills by
Semester

One of the more long-discussed elements of the new curriculum, and prob-

ably one the one that required the most explanation once the curriculum was

finally released to the non-curriculum committee members in the faculty, was the
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separating of the receptive and productive skills into different, consecutive
semesters rather than have the separated skills courses running concurrently in
the same semester. Receptive skill courses of Academic Issues and Global Issues
were placed in the Spring/Summer Semester, and the Production skill courses of
Production 1 and Production 2 were to run consecutively in the Fall quarter and
Winter quarter respectively.

This decision was made for practical and methodological reasons. The
courses being separated meant the class sizes could be organized to better reflect
the needs of the given courses: receptive skill courses could have more students
in each class to allow for the more labor-intensive production skill courses to
have fewer students. Courses that reflect the needs of both their students and
their instructors should be the aim of curriculum designers. The long-term ques-
tion remains: can we succeed in this aim? As we are at the beginning of a multi-
year cycle of curriculum design, nothing can be definitively stated at this time.

3.2.2 “Academic English: Academic Issues” and “Academic English:
Global Issues”

These courses run concurrently in the first semester of the first year of com-
pulsory English courses. As their names suggest, one course is intended to be
technical and academic skills-based in its content, whereas in the other more
current affairs-based material should be introduced. When taken together, these
courses provide a background to what could be potentially requested from the
students in their future academic careers. As the need for university students to
become more internationally-minded and globally communicatively proficient
grows, university language courses must change to reflect this.

The texts included on the approved list for Academic Issues were:

- Academic skills for reading (Cengage)

- Reading Explorer 3 (Cengage)

- Lecture Ready 3 (Oxford University Press)

- Authentic Reader: A gateway to English (Kyushu University)
Several of these texts had been used before in former reception skill classes,
were well regarded and recommended, and therefore, as academic skills texts,
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were readily selected for the options in this course.

The texts included on the approved list for Global Issues were:

- 21% Century Communication (Cengage)

- Keynote (Cengage)

- World English (National Geographic)

- CLIL Global Issues (Sanbusha)

- Confronting the Issues (Kinsei-do)

- Living as Global Citizens: An introduction to sustainable development

goals

The texts for these courses were mostly new and drawn from publishers who had
their goals firmly set on providing contemporary and useful content.
Recommendations were drawn from faculty members who had used similar text-
books in the past for 2" or 3™ year content-based courses.

3.2.3 “Academic English: Production 1 & 2”

The previous production skill courses from QLEAP 2 had as many as 30
students per class, whereas the new Production 1 and 2 courses have class sizes
in the teens. In courses where multiple drafts of written work must be checked
and students given appropriate guidance and feedback, these class sizes are
intended to help teachers to better organize their time, especially if instructors
are teaching multiple classes (as is often the case). This, in turn, helps the stu-
dents to receive more personal attention from their teachers in the process of
writing essays. While often overlooked in the preparation of a curriculum, the
time required for preparation of lessons, review of student-produced material,
and feedback required for productive growth within a semester timeline is crucial
to achieving the stated aims of any individual course.

Production 1 and 2 run consecutively, with Production 2 beginning imme-
diately after the end of Production 1 in the winter quarter. Another large change
from the previous production skill courses, which were 15-week semester-long
courses, is the teacher does not change from one course to the other. Although
grades for the two courses are given separately, the course operates, to all intents
and purposes, as a 16-week course. The changes made to the organization and
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scheduling allows for the teacher to track the progress of the students over a
longer period of time, producing multiple pieces of written and spoken work
throughout the course. Although the first run of these courses has yet to be com-
pleted at time of writing, the organization goals of the courses have worked
smoothly.

The key change from previous production skill courses was an explicit
focus on academic works, both in the form of research-based essays and presen-
tations. Emphasis was added with a new textbook, produced by the FLC, which
has a clear focus on several academic elements of production. In the case of
writing, this includes instruction on essay topic selection, formatting, research
techniques, citing and referencing, and editing. In the case of speaking, this
includes direction for the organization of both group and individual presenta-
tions, and speaking activities aimed at improving fluency and confidence when
speaking about academic issues.

3.2.4 Future Works

The future of the curricula we produce requires us to understand well the
market we are preparing our students to join. While we might prefer to have a
curriculum based on former needs, the world is re-orienting towards a more glo-
balized environment. Recent medical problems aside, there is no doubt the aca-
demic world is requiring students to be more proactive in their productive skills,
as well as being more worldly in their knowledge base.

The needs of the university and its students are always likely to change with
the needs of the economy and the global academic field. Our intent is to remain
flexible enough to respond to these needs. University language education pro-
grams are no longer an extension of high school education but a bridge to a future
professional life where English is a tool of improvement and engagement with
the wider world.
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4.2 Q-Leap 3 Curriculum Overview: 2nd-year Intermediate Required
Elective Courses on Receptive and Productive Skills (Academic
English Theme-based and Skill-based)

The following discussion consists of a commentary on the required elective
quarter-based courses on reception and productive skills (respectively titled
Academic English C “theme-based” and “skill-based”) taught to second year
students in the Q-Leap 3 curriculum, which commenced in 2020. It will first
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outline the main aspects of the courses’ design, illustrated through reference to
sample individual syllabuses, and then discuss the efficacy of these courses, as
much as this can be inferred from student assessments collected from class

surveys conducted in 2021.

4.2.1 Design of the Theme- and Skill-based Courses

The theme- and skill-based courses have been offered for the past three
years in both the Q-Leap 2 and Q-Leap 3 curriculums. The theme-based courses
are intended to help students develop reception based reading and listening skills
through reading and evaluating texts and listening to lectures on the course’s
themes. Students are also expected to cultivate oral communication skills through
discussions and oral presentations delivered to their class. The design of these
courses reflects a “Content-based Instruction” (CBI) approach to teaching aca-
demic English as a foreign language, in which the pedagogical focus is upon
academic themes such as literature, history or sociology rather than upon the
target language itself. The latter is the medium of instruction, rough tuned to
match with or be just above students’ current level of proficiency in that lan-
guage. The intention, then, is for students to organically acquire greater profi-
ciency in second language academic macro-skills such as reading and listening
through studying conventional academic topics and themes (O’Dwyer 2016, 89).

Skill-based courses are intended to help students refine production skills
needed for future academic study. They are expected to develop these production
skills in various genres such as research papers, reports, reviews and summaries
of reading texts, while also cultivating oral communication skills through
debates, discussions or oral presentations. These courses are intended to focus on
the development of writing skills, though this does not preclude CBI-based the-
matic approaches that are more characteristic of the theme-based courses.

Two courses taught in the Q-Leap 2 curriculum will be discussed below to
illustrate salient aspects of desirable course design: a theme-based course on
“Revolutions and Voting Rights” and a skill-based course on “Scientific Ethics”.
First, the “Revolutions and Voting Rights” syllabus

cover(s) some of the post-war revolutions (Civil Rights, Anti-nuclear
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and Feminists) via songs, films and texts. For each session, we will
start with basic practice with vocabulary taken from various texts on
the topic before working with songs and films such as “Malcom X” by
Spike Lee and “Suffragette” by Sarah Gavron (Decamous, 2021).

This course uses a variety of written and audio materials including histori-
cal texts, songs and films such as Malcolm X and Suffragette with students under-
taking listening comprehension and vocabulary cloze activities, quizzes and
discussion to develop their reception skills as they deepen their knowledge of the
historical and sociological topics in this course.

Other activities that can be recommended for theme-based courses include
short written reviews of listening activities (lectures, films, videos, TEDx pre-
sentations), comprehension exercises on reading materials (articles, poetry or
stories), vocabulary exercises and presentations about course reading materials.

Second, the skill-based course “Scientific Ethics” aims to

develop (students’) writing and discussion skills based on analysis of
articles explaining research ethical problems for scientists today. These
problems include plagiarism, research fabrication and falsification,
conflicts of interest in scientific research, the moral responsibilities of
scientists in wartime, and the ethics of using human and animal sub-
jects in research (O’Dwyer 2019, p.3).

This course provides to students journalistic and semi-academic articles on
the research ethics topics above, with comprehension and discussion questions
for students to answer in group work. Students are further required to refine their
writing and textual interpretation skills by writing weekly summaries of one of
these articles each week during the course.

Other activities that can be recommended for skill-based courses include
team debates, public speaking, drama activities, and writing activities including
essays, stories, and book reviews.
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4.2.2 Efficacy of the Theme- and Skill-based Courses

In a CBl-influenced teaching and learning environment, one risk in syllabus
design is the introduction of course materials — articles, books, recorded lectures
or films — that are too challenging for students’ current level of second language
proficiency. This can induce anxiety or frustration as they struggle to compre-
hend such material, decreasing motivation to master it. Another negative outcome
in such circumstances is that students end up with less than expected competence
and skill in course subject matters, because of “reduced understanding” of learn-
ing materials and instruction (Dalton-Puffer 2008, 142). Thus, the aim of organi-
cally enhancing students’ second language academic reception and production
skills through engagement with academic subject matters will be compromised
when students prove unable to properly grasp those academic subject matters.

The results of two 2021 Kyushu University Student Survey System ques-
tionnaires, involving 40 students who had completed the skills-based courses
and 104 students who had completed the theme-based courses may provide some
insight into student perceptions of the learning demands encountered in these
courses, their perception of skill development during the course and their own
motivations based on their interests in the course materials. The answers to two
questions from these questionnaires will be considered here. The questions are as
follows:

Theme based Course Questions:

1. Compared to first year courses, how would you rate the level of this course?
(—4FEDWFERIH LR TUARMEEITLT 22 ?)

2. How much were you interested in the subject matter of this course?

(FHEDOT—=<IZB LR CEL720) (ROSFXRIZAE RIEH (CTB), 2021).

Skill-based Course Questions:

1. Compared to first year courses, how would you rate the level of this course?
(—AEAEORFERIB LR TV EITLIZ?)

2. Do you think you were able to strengthen your skills?
(AENVEAE ST ZEDTET L 0E T 22) (ROSFKEIEALHHH (CSB),
2021).
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For question one in the theme-based course questionnaire, 67 out of 104
respondents considered their course’s level to be “appropriate”, 29 rated it as “a
little high” and only 4 felt that it was “too high”. For question 2, 19 answered that
they were “interested enough” in the course subject matter, while 58 answered
they were “rather much interested” and 22, that they were “much” interested
(RO3FK I Fi A4 (CTB), 2021).

For question one in the skill-based course questionnaire, 25 out of 40
thought the level of their course was “appropriate”, while 8 thought it was a
“little high” and only 1 thought it was “too high”. Regarding question two, only
1 answered “a little negative” for strengthening of their skills, 4 answered “not
sure” while 22 answered “a little positive” and 13 answered “positive” (RO3FK
] SRR (CSB), 2021).

From these questionnaire results, we can tentatively conclude that the
content of the theme-based courses was, on the whole, not too high relative to
students’ experience of first year courses, and a high proportion of students were
moderately or highly interested in the course subject matter, with potential posi-
tive effects on their motivation to master it, and improve their second language
reception skills in order to master it. Similarly for the skill-based courses, just
under a quarter of respondents perceived the course contents to be a little high or
too high in level relative to first year courses, and a high majority of respondents
— 35 out of 40 — were a “little positive” or “positive” that they had strengthened
their skills, suggesting potential motivation to continue acquiring those skills.
There is, then, a reasonable basis for confidence that, overall, these courses are
effective in engaging students with theme-based course subject matters, that they
are not so demanding as to discourage student motivation to engage with them,
and that students have a positive perception about their ability to acquire aca-
demic production skills from them. In fulfilling those aims, these courses will
hopefully contribute to the university’s goals to cultivate human resources for
Japanese and wider international society.

5. “Academic English: Advanced” and the Future Prospects of Q-LEAP 3
To conclude this report, we would like to mention how Q-LEAP 3 contrib-
utes to developing global human resources. One of the educational purposes of
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Kyushu University is to develop human resources with a sense of global citizen-
ship, as Kyushu University Education Charter, Article 5, states. There are high
expectations in Japan and abroad that Kyushu University will fulfill its role as a
SGU Type A or the top global university. In addition to these expectations,
Kyushu University is required to seek higher levels of educational standards as
one of the Designated National University Corporations.

The acquisition of advanced language skills is an indispensable element for
global human resources. Global citizenship is backed by advanced language
skills. But the fact remains that 2 years of KIKAN education is not a sufficient
period of time for acquiring advanced academic English proficiency. Therefore,
Q-LEAP 3 attempts to provide advanced courses for second-year up to fourth- or
sixth-year students, and also expects students to focus their own attitude more on
learning academic English, being aware of its global context, during these 4 or 6
years, as is suggested in the following figure.

Preparation for future academic activities
and future interactions

Self-selection of courses

In the first-year courses, instead of focusing on specific skills, learning 1)
receptive skills to accurately understand information and productive skills to
accurately transmit information and 2) the ability to combine these two skills
will be useful in many future possible interactions where English proficiency is
required. In the second-year courses, students learn to construct their own learn-
ing styles, choose topics and skills based on their learning needs, and recognize
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their relationship with English. In the advanced courses, students learn to con-
struct a future relationship with English in a global context in which they need to
demonstrate academic English skills, in preparation for studying abroad or future
academic research. We strongly hope Q-LEAP 3 will produce human resources

with such global perspectives.
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