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Abstract

The starting point of this thesis is to explore an alternative understanding of the
phenomenon known as Subjective Well-Being (SWB). This term refers to a subjective
view of evaluating one’s life as going well. Sometimes it is considered a synonym
with happiness. As opposed to criteria set by others, e.g. income level, SWB depends
on standards that stem from an individual’s own evaluation of how good his/her life is.

This thesis contains five chapters. Chapter 1 is a selective review of SWB
research, going all the way back to ancient Greeks concepts of the good life. Hedonia
and eudaimonia are two basic concepts representing two different perspectives on a
good life. Based on these two concepts, contemporary social science, especially the
fields of economics and psychology, shift the philosophical debate on what a good life
is to inquiring how happy people are and clarifying conditional factors in general.
During the past decades, an increasing number of empirical studies have developed
various measurements to assess how people feel and judge their lives. Findings
mainly derived from statistical analysis indicating several correlative factors and
cultural differences between notions of SWB.

The mainstream approaches to SWB so far usually follow a scientific paradigm
focusing on exploring causal and conditional explanations. However, SWB is a
complex phenomenon, so causation is not the only formula to expand on its
comprehension. Furthermore, the standardized measurements and variable-centered
analyses neglect a critical aspect: interpreting the meaning of SWB from the subject’s
perspective.

Chapter 2 outlines a theoretical framework composed of narrative and contextual
perspectives, which serves the purpose of exploring the meaning and generating
process of SWB. The narrative perspectives are Bruner’s Narrative Mode, Vygotsky’s
Sociocultural Theory, and Kvale’s Inter-Views. The contextual perspectives, on the
other hand, are Wapner’s Organismic-Developmental Approach and Valsiner’s

Cultural Psychology.



Based on the theoretical background presented in Chapter 2, this study ultimately
aims at exploring the structure of the meaning-making process of SWB. Chapters 3
and 4 present two empirical studies with respect to two more specific research
questions:

(1) How do people make sense of their daily experiences as a form of well-being
in their own terms?

(2) How does culture provide a context for the meaning-making process of SWB?

Arevised Day Reconstruction Method (DRM; Kahneman et al. 2004) was used to
describe the participants’ previous day episodically. Following the revised DRM, a
semi-structured life world interview (Kvale, 1996) further explicated those episodes
through dialogue. The results of qualitative analyses of the structure and contents of
the discourse of the DRM and interviews with three laboratory colleagues indicate
that SWB is not a pre-existing fact “inside” of a person but delineated through
dialogical interactions within a certain social context. Kelly’s (1955) notion of
Personal Construct is applicable to make sense of individualized narratives as a form
of well-being.

Chapter 4 applies the same methodology but extends the focus towards
approaching a contextual understanding. Participants sharing key living circumstances
and their cultural background with the author took part in the second study. The
results of qualitative analyses of DRM and the interviews indicate that SWB does not
only represent an individual’s Personal Construct. It is also shaped by a Cultural
Construct. So SWB is not only generated through a dialogical unit and enabled by
equivalent backgrounds, but also can be further clarified in discourse with audiences
from outside the particular cultural context.

Chapter 5 concludes the findings from the previous two chapters as depending on
the character of the respective discussion partner(s) taking part in a conversation
touching on the life experiences of the person in question, as the subjectivity of SWB
may appear in a personal or a cultural form. Furthermore, a general discussion

reconsiders the term “subjectivity” of SWB research and points out that SWB is



embedded within a relational context and generated through a process of self-
reflexivity. The structure of SWB is shaped explicitly when confronted with others to
define distinctive features of the self so that the self knows itself to be situated in a
given, desired life context. The mainstream approaches usually regard such
subjectivity within a purposefully narrow scope of certain pre-designed SWB
questions which limit the results to a standardized range of meaningfulness, so that
the answers are prone to be incomplete with respect to the thoughts and feelings of the
subject.

This study, combining the DRM and semi-structured life world interviews,
presents the diversity of the expressions of SWB from the participants’ perspectives.
This combinational approach unites the hedonic and eudaimonic aspects of well-being.
More importantly, it contributes a holistic view of SWB by locating the subjectivity
between an experienced-based perspective (Kahneman, 1999) and narrative
understanding (Bruner, 1986). Therefore, this study contributes to the field by
providing a co-creative process of reaching interpreted and shared comprehensions of
SWB.

Although it is limited by the number of participants and the range of qualitative
data, and restricted to the possibilities of alternative interpretations and the
verification of validation, it nonetheless provides insights directing future research
efforts towards a more meaningful understanding of the subjectivity of SWB. The
resulting method benefits people as a way to become more self-reflective, i.e. more
aware of their own concerns and values which constitute their way of striving for a

better life.



Abstract in Japanese

AR i, TR (Subjective Well-Being)lZ DWW THIGERIZR T P o —F Zi@ L
THETmE Thod, EEMEEEIT, 38 (Happiness) DRIFEFE & LTH O 5HE
b D0, A L TRBINZIERE (B IXmWIAEHEL ZE) Tk, K
ANO TRl 2 SEECT D82 R E L, RUT 4 TR 2522 2 L5 E
92,

AFRSCIAFE O e, HEERIIRAA A, 2 DOEREMFZE, K O%IED 5 3 T S
TW5o,

1 ETIE, RO RS L TRATIE 28 L2, @2 OV TORVWIETHR
FU X BDLERRDBO N TEY, I~F=7] L [a—=41%=7] ® 25
OGS RESNTZ, 20 2 SOBEEIT, L bITERERIND D, BRI IRPLE
OfE (AIE) EANEDCESBVOME (RE) ZELTLIRNRLY, Thth
DD EFFFEOEGR R — R Lo TN\ D, TORDEIRILZ, 2D XD REwE
DRI O W T OEFI R RS A& BN A O NERLAEIFITN LT EORESE
BT 50, FEDLI R EZITETLELL20OFMEZRET DL D7

ANCHRHL LTo, RRICRRE 7 & DB E R OIR A2 FE | ZHEM: 0 & VE [
AT D2 LT, ZRICESNWE ADFEREIZOWTOREERK O, F7-1X
[EBR Lot 438 L C EESEE IR T 2 UM OB 2 02 REA S nIc L TE T2,

PEROIFFETIL, BHFIFRET — RIS FRINEMERICHEL 5 2 2 BRI E
hEHLPCTHFICEMEL T, LL, AREEEZE UL Z L1, AHK
JED X DD DRI KE L CRIET 2 L0 bEMERBIRTH D, > T, KEBEF
DERITENOME—DOHEMEOLET TIE 2, £ LT, BRI TREYE L L 72 5%
IR LIRHT DT HIETIE, SEEREDOANCL o TED LI BREWRE O LW
9 EIRIC K DRI D D REA R DT IT VWi,

B2 ETIE 7774 VOHRAB IO T e —F L9 2 SOBLEERS
S, FBEREOELCHLMBEAM S 72, Blb, ZOANCLE > TOEEDE
W, ZLTCEDOANHH OETENSEETE LT 282 60T 2 72O O
IR ZEEE LTz, 22 CTOF T 7 4 UOHSEIE, Bruner ICX2FT77 47 -

vi



— K&z, Waotsky DS SULELGG M O Kvale DA X — « B o —iah HAER S
Nz, XARKYZRT 7 —F Tlid, Wapner DA RS EGRF L O Valsiner o SUb.OFE
Fan BT,

I D OIS & AR ST AN EBIR SR O B OBR Z B 5

ZTDZ L HEMET D, H 3 FEH 4 FiT, SHICEY EERNRY—Fo
AFar e LTUTD205BET H-ODKIMETH T,

(1) A2 BNHST=H0HEEGERRICBWNT, LD IWETHDHEEZLDIZED
EORMEFTBNTTHY . ThIEL LA BHDFEICL>TED LI ITK
SN DD,

(2) EBIISEROEUWMAOBREC, ULIZED X DITRE LTHFET D0,

3 mETIE, AxDIMNICE S ORRE LW TH L L BERST T E NS
BIWZNL T, BEBFRAEZISCTVRE, AERROBEKEZ LV FEMICEELE D
728, WFRED A U N—Z A& W 13 & L7=, Kahneman ©(2004)»— H fFELIEIC
Kvale (1996)D (L « EIEHRA v & € a—%2 MR- TiEE2 AV, &R HIED
VER —F OB Z BNy — RE LT AT b, ZOLHICLTH
BNTEEDANDEFETE Y — RIZBWT, EDO XD ITEDOREREZ I 72 Ll Lz
D, W) F a2 BB LT, ST D, ERIMSEREITE DA
WCNET D2BEFDOFEEL VD LD 2O ANITE > TOEEDOBEKRIMAE & O %
W LUTHMINDICRD EVIRNS LISz, £ LT, Kelly (1955)D /%
—YF e arARNT 7 FOBMEEANDGZ LT, ZOARERELEERSIT T4
OERIMED K AEICHE SN D 2 L PRI STz,

B4 BT, BB 3 EEMUFEEZHWT, ULRZOEKSIT 2174 ICx L TE
DX BN R T EBET L0, FE LR X0 RAEERR KOS
REFOREANGFEELRER L L Uiz, TEMNEROBERSTIIE AN e
ERFOET TR SUEAEE S KBS TV D 2 & AR STz, SUEDTE
D J713 [ CSHEEIZ W2 AORH TR B RFETH 2083 212, 27 L HBHRRIC
BBV, N2 DITZRERENR LD X S ITRIT K-> TR E N D 0NEE 25 30k
B2V D AN HoBTo#im (2 a=r—ra ISk DY MHEREE) 12X - T
RIhb,

vii



BHETIE, £9E 3 HEFE 4 HOMmOREE LT, BBIEROEW®RS T,
XEE T OMTF L OBRIC K > T, AWM S (=Y F a2 b7 7 1)
B D WTbRy e BB E O L LTI 2 b D Z ERfmOT b, £L T,
FEEREO TEEE, B, ZOARZOANTH LR, BBRL xR L
ZRVIRY, BCERO LHT Z LI s THEbSN D Z LB L NI T2,
FHRAEEEOBE D, tFEDHDL VTR LLIHOB S & HEW, AV ORERAZ S
LAY (T 2L 0 BEHRTIEARLS) Z&ICkoT, BEDDH LA LV IREE
ThHhDHI LIRS, JVPBARE TR LN TE D, RO OHFFETIEL,
AEENTEEMICRANEZ 21T F0bON TR TH D LA TN, R
b L= & BB oD 118 OFE RN 22 B R 2 PR L T X 7272012, 2D AD
EEME (BB 2 0K 2 KO ICRIE L LI3E A ko7,

KT — A FHRERL OVEEROA v 2 Ca—% Nz 5 HEE2@E LT, BhE
H & DA S EBRERBEICOWTERRBEM O 2R Lic, ZohiEEH
W5 ZEeT, HRFY U RRUCRHIBE SN TELERICHAT L T~F=7] &
(2= AF=T] ® 2 SOMEERET DI LBRAREICR>T-, £ LT, EERIZ
fo X 5B A BT % Kahneman & (1999) DAFFERE - & Bruner (1986)IC k575 4
7 E— RTOHEME NI MEZHAEDEDLZLITLD, ZOANZL > TOEKE
DT & D EEEIC ERIME 2 LB ST, T e EIERICH 9 Z E N AREIC e o 7z,
o T, ARBFFRIERIEE &V 9 REEEZ B L T, EBNEEEIZ OV T X 0 aiEm
IR L, B OB EEZFOND B LR T 58 CZ OIS I 2 R Bk & 17
27,

K T WFFEFEF OE DD 720 R)FRF ORISR STV D, @)iFIRO
FMPEZ U TR R DIROATRENVEIZ DWW TORGEN LA+, & Vo iR 7%
DA, KEEEZE L CEBNEREOZLTH 2 FEMEEZ L ST 57200 M
AR LI, ZOFEX, B0l L2 X0 HROICESEMRE L, B OMER
PR EEHEIZ R U7z KWAEIE~OR Y A E BRI D L5 RiAgE 52 5,

viii



Table of Contents

ACKNOWIBAGMENTS ...t i
N 0] 1 - o USSR ii
ADSEFaCT 1N JAPANESE ...t vi
Chapter 1 Overview of the Subjective Well-Being Research ............ccccccccvevinnnnne, 1
1.1 The PUrsuits Of HaPPINESS ......cc.uiiiiiiiieiie e 1
1.1.1 Ancient philosophical qUESEIONS............ccciiiiiiiiiiie e 1

a. Hedonia: pleasant and enjoyable.............cccooiiiiiiiinii, 1

b. Eudaimonia: virtue and excellence ..........ccccovveiiie e, 1

1.1.2 The point of VIEW 0T BCONOMICS ........cccuviiiiiiiieiiieiie e 2

1.1.3 Development of positive psychology .........ccccoviiiiiiiiiiiiicic e, 4

1.2 Mainstream Approaches to Subjective Well-Being............ccccoovvvveninieninen, 6
1.2.1 MethodOIOGIES. ....cc.veiiiiieiii e 6

Q. SEIT-TEPOITS. ... 6

D. MOMENTAry @SSESSMENT.........eiiiieiiieiiie et 8

1.2.2 The main findings SO Tar .........coooviiiiiii i 9

. COorrelative TaCtOrS ........oiviiiii e 10

D. Cross-Cultural STUAIES .........veeiiiiiiiiie e 12

1.3 Critical SUMMANY ....oooiiiieiiic e 14
Chapter 2 Theoretical FrameworK ..........cccocoiviiiiiiiii e 16
2.1 Narrative PersPeCHIVES .......cccuviiiiee e ciee e stie e te et e e e saee e 17
2.1.1 Bruner's Narrative Mode: acts of meaning ...........cccceevvveevivreeviieesnn. 17

2.1.2 Wygotsky's Sociocultural Theory: language-mediation........................ 19

2.1.3 Kvale’s Inter-Views: co-construction of knowledge...............ccoc... 21

2.2 Contextual PErSPECTIVES .......c.uvii et 22
2.2.1 Wapner’s Organismic-Developmental Approach: the person-in-
ENVIFONMENT SYSTEM .....viiiiiiec e 23

2.2.2 Valsiner's Cultural Psychology: semiotic regulation................c.......... 24

2.3 Summary & Research QUESLIONS. .........cccuvieiiiiieiiie e 25
Chapter 3 Study 1: A Narrative Understanding of Subjective Well-Being ......... 27
L INTFOAUCTION ..o 27

B2 IMELNOM ... 32
3.2 L PrOCEUUNE ..ottt ettt 32

A INSTIUMEBNTS ... 32

. PartiCiPantS........cuveiiiie e 34

32,2 ANAIYSIS .o 35

A DRIM e 35



b. Semi-structured life world INterVIEW .........oooeev e, 35

BB RESUILS ... 36
3.3.1 M. FUJIta’S SEOTY woveiiiieiiiieiiiie e 37

W 101 (0o [0 Tod o o PSSR 37

b. Mr. Fujita’s “Happiness 1S @ CONCEPL” ....covvrrreerrirrieeiiiiiieeesiieeeeeenen 38

Co SUMIMIBIY ..ttt ettt 40

3.3.2 MS. SUZUKI’S SEOTY ..vvvieiiiieiiiie et 41

W 101 (0o [0 Tod o o OSSR 41

b. Ms. Suzuki’s “such little happiness™ ...........ccovvivieiiiiiiiiiiciiec i 42

Co SUMIMIBIY ..ottt et 44

3.3.3 Mr. Tanaka’s STOTY ...ocuvvvveiiiriee e 45

T 1011 0o [0 Tod £ o 1 PSSR 45

b. Mr. Tanaka’s “not very satisfied”...........ccocovveeiiiiii e 46

c. Mr. Tanaka’s “*“Happy’ is not my word” ..........ccccccevvimivienninnneeniinnne. 46

Ao SUMIMAIY ..o 48

3.4 DISCUSSION ...ttt ettt e et e e et e e st e e et e e e nnb e e e snaeeesnteeesnneeeanneaens 49
3.4.1 The individual form 0f SWB ........c.ccoviiieiiiece e 49
3.4.2 Meaning-making under a collaborative dialogue-based approach....... 50
3.4.3The conStructs OF SWB........ccouveiiiieeiie e 51
Chapter 4 Study 2: A Contextual Understanding of Subjective Well-Being ....... 54
4.1 INEFOAUCTION .ottt ettt 54
A2 MEENOM ... 58
4. 2.1 PrOCEAUIE ...ttt ettt sttt 58

A, INSTIUMEBNTS ... 58

D, PartiCIPaNTS.......ccuvveeiiie e 61

4.2.2 ANAIYSIS ...veeiiiie et 61

A DRIM o 61

b. Semi-structured life world INterview...........c.cocevvieiiiiie i, 62

A.3 RESUILS ...t 63
4.3.1 MS. CREN’S StOTY ..uvvviiiiieiiiiiiiiiiiieie et e e 64

A INTFOAUCTION ... 64

b. Two narratives representing Ms. Chen’s well-being.............ccevvenee. 67

C. EXPIaNatioNS ......ccvveeiiiec et 69

4.3.2 ML, YaNE™S STOTY ..utviieiiiiiieeeiiiie e e et e et e et e e e e e e s e e nnnneeas 70

A INTFOAUCTION ... 70

b. Two narratives representing Ms. Yang’s well-being ............cccceeeenee. 74

C. EXPIANatioNS ......ccvveiiiiee e 75

4.4 DISCUSSION ...ttt ittt ettt et et et e st e et e et eebeeanb e e st e e beeanbaenreeas 77
4.4.1 Contextual understanding constructed within the Inter-View unit....... 77
4.4.2 Cultural explanation validated during the analyzing procedures......... 79



Chapter 5 General DISCUSSION ........ccuiiiiiiiieiiiesiee et 85

5.1 Reconsidering Subjectivity through Dialogue: self-reflexivity ................. 88

5.2 Reappraising Mainstream Approaches to SWB ...........ccccovviieiieinnene 91
5.2.1 Return to the SUBJECT .......ccveiiieii e 91

5.2.2 Uniting the hedonic and eudaimonic concepts of well-being.............. 93
RETEIEINCES ...ttt 96
AAPPENAICES ...t 105
AppendiX 1 DRM N JAPANESE .......ooiiieiiieiie ettt 105
AppendiX 2 DRM iN ChINESE......ccuiiiieiiieiie e 132
Appendix 3 Other three participants’ cases in Study 1 ............................... 153

A IMIS. SAITO ... 153

D, IMIE. ON0. e 155

C. MIS. HAIA .. 157
Appendix 4 Other three participants’ cases in Study 2 .................cccovveennn. 159

1Y/ T I T SRS 159

D, MS. HUBNG e 161

Co IMIS. WU 163
Appendix 5 Japanese transcripts of the interviews in Study 1.................... 165
Y O T - PSSR 165

D. IMIS. SUZUKI ... 167

Co MIF TANAKA ... s 168

Xl



Chapter 1 Overview of the Subjective Well-Being Research

1.1 The Pursuits of Happiness
1.1.1 Ancient philosophical questions

Starting at least with the Ancient Greeks, philosophers throughout history have
pondered: What is a good life? Meaning, what should people strive to accomplish in
life and how should they conduct their lives? Though few people have ever doubted
that it is a significant topic requiring debate and discussion, the perspectives on it
have changed considerably. Here, this thesis mainly elaborates on two contrasting
terms used in ancient Greece: hedonia and eudaimonia, both often translated as
happiness. More importantly, they establish the grounds for modern scientific inquiry

on happiness.

a. Hedonia: pleasant and enjoyable

Hedonia is usually the first aspect people have in mind when they think of
happiness. It could be simply understood as feeling happy, as equivalent to pleasant or
enjoyable (Telfer, 1980). Hedonia is defined both positively, as the presence of
pleasure, and negatively, as the absence of whatever may cause one to have
unpleasant feelings (Huta, 2013). Fletcher (2016) summarizes that it refers to “a
person’s overall level of well-being” which is “determined solely by the balance of
pleasure and pain they experience” (p. 9). This implies the “equal value of hedonic
experience that everyone at the same hedonic level has the same level of well-being”

(p. 24), which is one of the foundations of contemporary well-being research.

b. Eudaimonia: virtue and excellence

Broadly speaking, eudaimonia is an account of what Aristotle articulated in his

essay Nicomachean Ethnics (R. Crisp, Trans., 2000). Different from hedonistic



happiness, which is attributed in terms of experiencing pleasure, eudaimonia denotes
a dimension of happiness which is manifest by acting in a certain, particularly
virtuous, manner. It implies living well by actively pursuing the virtues and
excellences, along the lines of one’s identity and values (Ryan, Huta, & Deci, 2008).
Eudaimonia in the most general term means that the ultimate goal of life is living and
doing well, not just feeling good. Huta (2013) concludes that eudaimonia as a form of
well-being includes several themes: meaning, elevation, awe, connection, aliveness,

fulfillment, and competence.

Ancient philosophical questions present a many-faceted picture when considering
human well-being. Philosophers debate in ethics or moral terms what people ought to
do in pursuing happiness on both an individual and a social level. Nevertheless, as
hedonia and eudaimonia are contrasting notions that emphasize the different views on
happiness, there is overlap between the ways of experiencing them. Although such
discussion is still in progress, the essence is the establishment of two fundamental

concepts that influence following social science research.

1.1.2 The point of view of economics

Beyond the philosophical inquiry into happiness in order to define what it is,
economists consider happiness to be determined by one’s social-environmental
conditions rather than a kind of personal attitude of mind. This attitude towards
happiness goes back all the way to the inception of utilitarianism. For example, one of
the principles of utility (in economics refers to benefit or satisfaction) proposed by J.
Bentham (1789), which is also called “the greatest happiness principle,” is to achieve
the greatest happiness of the greatest number of people. In order to maximize the total
happiness of the members of the community, economists are eager to find empirical
evidence, by asking questions such as “under which conditions do people report what

with regard to their happiness?” (Frey & Stutzer, 2002)



Anielski (2007) discusses whether money can buy happiness. He states that
“Traditionally wealth and economic performance (GDP) have been the most
important indicators to measure the goodness of society at all levels. This has been
based on the assumption that by increasing the level of economic output (i.e.
producing more goods are services) society is truly better off. GDP indicators of
progress may provide measures of the means to the good life (e.g., material
possession), but they do not measure the ends, such as happiness, love, or spiritual
enlightenment” (p. 217). The ‘Easterlin paradox’ (1974) is a classical debate around
the wealth-happiness nexus: Roughly speaking, people in rich countries are happier
than those in poor countries; however, as long as people are not battling poverty, an
increase in income does not seem to cause a proportional increase in happiness. In
other words, such a positive correlation between income and happiness does not
always exist. Later, Frey, & Stutzer (2002) also systematically discuss the relationship
between economics and happiness. Much along the same line, Kahneman, Krueger,
Schkade, Schwarz, & Stone (2006) more specifically investigate whether the
possession of more money causes a better mood in people.

Frey & Stutzer (2002) describe four psychological processes which are of some
consequence to this phenomenon. These are:

(i) Adaption: People get used to new circumstances and reduce their response to a
continued stimulus.

(ii) Aspiration: Once people attain their aspiration level, they are satisfied with
their current situation.

(iii) Social comparison: People compare their personal situation with people in
similar circumstances, thus neutralizing their happiness or unhappiness.

(iv) Coping: Over time, people are able to overcome certain unfortunate

occurrences.

From an economic perspective, people’s happiness is not generally defined, but

rather empirically measured, usually in two ways. The first uses a self-report asking



people, for example, “In general, how happy would you say that you are?” The scale
of permissible answers typically ranges from “not very happy” to “very happy.”
Another way is based on the concept of utility assessing momentary experience, such
as experience sampling measures that are carried out at random times to determine
how people feel in that given moment. In this way, economists getting involved in
happiness inquiry make happiness—often considered to be an unscientific subject—
become assessable and empirically researchable. Moreover, the findings on the
relationship between economics and happiness both on an individual and societal
level place the term happiness in a specific context. How people feel is not a purely
personal issue, it is just as much a consequence of active interaction with people’s

living circumstances.

1.1.3 Development of positive psychology

Whether on an individual or a social level, scientific inquiry on happiness or
well-being tries to investigate people’s positive emotions and evaluations of their
daily lives. Positive psychology is exactly the study of the positive aspects of people’s
life experiences aiming to gain scientific recognition of how people achieve the
capability to enhance their quality of life.

Seligman & Csikszentmihalyi (2000) outline a framework for positive
psychology that exclusively focuses on the opposite side of pathology. They point out
that it is not a brand-new field only established around 2000—rather, the earliest
research dates back to the 1930s. However, after World War II, attention within
psychology was mostly limited to “curing mental illness,” which should be only one
of the missions of psychology, the other two being “making the lives of all people

b

more productive and fulfilling,” and “identifying and nurturing high talent” (p. 6).
The individuals are not a passive vessel responding to stimuli; rather, they act
according to their preferences and continually interact with their surroundings.

The field of positive psychology includes value judgments about subjective



experiences in the past, for the future, and in the present, and takes into account such
experiences both on the individual and group level. Since well-being does not simply
mean the absence of ill-being, the approach to improve it has to have its own principle.
Concerned with an enhancement of happiness and well-being, several significant
concepts including Subjective Well-Being (hereafter SWB) emerged and elucidated
this problem empirically through social and behavioral research:

Subjective Well-Being (Diener, 1984): This concept captures well-being in a
strictly subjective framework. The underlying assumption is that each person is the
authority on what happiness is to them and the only legitimate judge of how happy
they are. It includes both cognitive and affective components, as well as hedonic and
eudaimonic experiences.

Psychological Well-Being (Ryff, 1989): This concept concentrates on people’s
positive function considered as optimal mental health from a psychological and
behavioral point of view. It is compatible with the description of eudaimonia and
formulated in six core dimensions: Self-acceptance, positive relations with others,
autonomy, environmental mastery, purpose in life, and personal growth.

Flow (Csikszentmihalyi, 1975, 1990): It is an optimal experience of feeling full
involvement and getting to a high level of gratification when people are intensely
engaged in an activity in such a way as to become capable of balancing a given
challenge and their individual skills. Achieving this experience leads to a sense of

well-being.

Despite these notions conceptualizing happiness and well-being based on
different philosophical roots, approaches to capture what each of these notions refers
to are mainly independent of the respective other notions. Nonetheless, their findings
present positive and strong correlations and further discussion usually overlaps on
certain levels. These studies started before the popularity of positive psychology;
however, the trend that began two decades before accelerated the various efforts in

research on happiness and well-being, and set up a platform that supported further



exploration into both theoretical and empirical research as well as clinical applications.

1.2 Mainstream Approaches to Subjective Well-Being
1.2.1 Methodologies

A number of recent scientists have added to the traditional approach to exploring
happiness or well-being—asking what happiness means to an individual or a group of
people—by asking how happy somebody is, and inquiring into what kind of factors
lead people to evaluate their lives in certain ways, thereby making the problem
measurable. Such a conversion of focus does not only introduce philosophical
questions into empirical research, but also shifts the issue of the pursuit of happiness
from a qualitative inquiry to quantitative analysis. Participants’ answers to the
question fall into numbers or degrees of agreement, and higher numbers represent a
higher level of happiness or SWB.

Mainly there are two different approaches: One is asking for overall evaluations,

the other is aggregating current moods.

a. Self-reports

Since the essence of SWB is inquiring how individuals evaluate their lives and
how they feel, the primary and direct source of information is a person’s self-report.
An important implication is that there is no unitary construct able to capture the
entirety of SWB. Since the construct of SWB is mainly comprised of three particular
aspects (positive affect, negative affect, and life satisfaction) (Diener, 1984),

researchers often conduct distinguished measurements for each component.

Positive and negative affect measurements
The measurements for assessing the affective component of SWB take into

account the important principle that positive and negative affects are not simply polar



opposites, but distinct factors, and thus should be examined separately. The Positive
and Negative Affect Schedule developed by Watson, Clark, & Tellegen (1988) is one
of the popular instruments for assessing the affective component of SWB. It includes
10 adjectives such as “interested,” “excited,” “enthusiastic,” “inspired,” etc. to assess
positive affect, and 10 adjectives such as “upset,” “scared,” “ashamed,” “afraid,” etc.
to assess negative affect. The time frame can be determined broadly, ranging from the
present moment, the past few days, to the past year, or just be left unspecified.
Participants need to report their feelings on a five-point scale from “very slightly or
not at all” to “extremely.”

Another set of scales based on pleasant and unpleasant dimensions developed by
Diener & Emmons (1984) is also widely applied in SWB research. For example,
“happy,” “joy,” “pleased,” and “enjoyment” represent positive affect, “angry,”
“anxiety,” “frustrated,” and “depressed” represent negative affect. The applied time
frame, again, can vary widely, such as “today,” “in the past month,” and so on.

Participants are required to report their answers on a seven-point scale from “not at all”

to “extremely much.”

Life satisfaction measurements

The Satisfaction with Life Scale developed by Diener, Emmons, Larsen, &
Griffin (1985) is a major instrument, available in translation in many languages, and
is widely used to assess an individual’s life satisfaction in general. It includes five
items, for example, “In most ways my life is close to my ideal,” and “The conditions
of my life are excellent.” Participants are required to answer by a seven-point scale
from “strongly disagree” to “strongly agree.” Its expanded version, the Temporal
Satisfaction with Life Scale (Pavot, Diener, & Suh, 1998) includes 15 items designed

to assess the participants’ past, present, and expected future state of life satisfaction.

Holistic questionnaires

Besides those measurements reviewed above that assess the affective and life



satisfaction component of SWB independently, there is another kind of measurement:
taking a holistic approach to assess all components in one questionnaire. The Oxford
Happiness Inventory (OHI; Argyle, Martin, & Crossland, 1989) and its alternative
version, the Oxford Happiness Questionnaire (OHQ; Hill & Argyle, 2002), are two
examples. According to the assumption that SWB consists of three main components,
I.e. the frequency of positive affects, the absence of negative affects, and general life
satisfaction over a period, the OHI comprises 29 items including reversed items of the
Beck Depression Inventory (Beck, Ward, Mendelson, Hock, & Erbaugh, 1961) and
additional items to cover aspects of SWB. Participants select one of four options with
each item, for example, “I do not feel happy,” “I feel fairly happy,” “I am very happy,”
and “I am incredibly happy.” Its improved version, the OHQ, contains similar items
but renders them as single statements that can be answered on a six-point scale. The
OHQ investigates questions such as participants’ social relationships, sense of control

of life, health awareness, positive emotions, and general life satisfaction compactly.

Several critiques indicate that the results of such retrospective evaluation are
influenced by the participant’s instantaneous emotions and questionnaires’ styles (cf.
Schwarz & Clore, 1983; Schwarz & Strack, 1999). Nevertheless, multiple-item
measures of life satisfaction, and both positive and negative affect scales tend to be
reliable and valid. This has been shown through inter-item correlations and short-term
test-retest correlations (cf. Diener, Suh, Lucas, & Smith, 1999). More importantly,
self-report has the advantage of assessing the subjective experience of the respondent

directly without the influence by others.

b. Momentary assessment

One of the major critiques of self-report is that it relies on participants’
retrospective judgment, which is liable to distortion by memory, current mood or

other factors, and thus fails to allow for an accurate representation of a person’s SWB.



Instead of accessing an individual’s retrospective judgment, which is susceptible to
contextual effects, the Experience Sampling Method (ESM; Larson &
Csikszentmihalyi, 1983) takes an alternative approach by measuring individuals’
immediate experience and feelings in a daily context rather than a laboratory setting.
In order to capture individuals’ feelings and experiences in real-time, ESM usually
requires participants to wear an electronic device for a certain period, which makes it
possible to transmit a brief survey about what one is doing and how one is feeling in
any given moment several times a day randomly. Participants need to answer this
survey as soon as they receive it. The advantage of ESM is that it is providing a direct,
subjective assessment of individuals’ actual experiences without having to recall them.

The Day Reconstructed Method (DRM; Kahneman, Krueger, Schkade, Schwarz,
& Stone, 2004) is another method intending to reduce memory biases in assessing
daily life experiences. It asks participants to record their experiences of the previous
day in detail, including their time used on various activities and how they felt while
they engaged in each activity. Reconstruction of daily life experiences in detail rather
than just recalling general impressions helps minimize the effects of memory biases.
The advantage of DRM is less to disrupt participants’ normal patterns of daily

activities to a lesser extent, and thereby being conducted more flexible than ESM.

While reviews of the ESM mention the high costs of the application, the DRM
has been put into question with respect to whether it can truly bypass retrospective
judgment to record the experiences of the previous day (Alexandrova, 2005).
Momentary assessments have the advantage of approaching individuals’ instant

experiences in their actual living circumstances.

1.2.2 The main findings so far

Based on the principle that SWB is measurable, here this thesis mainly presents

two findings: The first is concerned with correlative factors; the other is with regard to



conclusions from the cross-cultural study.

a. Correlative factors

For the purposes of this study, the correlative factors in question can be divided

into two categories: internal and external.

Internal factors

In one of the first reviews of happiness research, Wilson (1967) concludes that
the happy person is “young, healthy, well-educated, well-paid, extroverted, optimistic,
worry-free, religious, married person with high self-esteem, high job morale, modest
aspirations, of either sex and of a wide range of intelligence” (p. 294). Although the
following empirical studies have not consistently supported all of these characteristics
of a happy person, this conclusion suggests that “there is considerable stability in
people’s affective and cognitive evaluation of their lives” (Lucas & Diener, 2009, p.
89), and thus became the starting point for the empirical journey inquiring into which
factors influence such experiences and evaluations. Besides demographic factors,
some people may feel happier or see things more positively inherently than others. In
this sense, personality traits are an important element considered to affect SWB.

As would turn out, the described relation between personality traits and SWB
confirmed the validity of the construct of SWB as well as its measurements. The most
popular theory of personality is the Big Five: openness, conscientiousness,
extraversion, agreeableness, neuroticism (cf. Goldberg, 1993; McCrae & Costa, 2008).
The major finding confirmed by meta-analysis is that extraversion and neuroticism
play a primary role: extraversion correlates more with positive affect, while
neuroticism correlates more with negative affect, and these two affective components
influence the overall feeling of life satisfaction (e.g., Costa & McCrae, 1980; DeNeve
& Cooper, 1998; Emmons & Diener, 1985; Steel, Schmidt, & Shultz, 2008). Although

the demonstrated correlations can sometimes turn out to be statistically weak,
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depending on the specific set of personality inventories chosen and the analytical
procedures, extraversion and neuroticism are generally regarded as important
predictors of SWB.

Personality traits are not the only predictor of SWB, and there is research
indicating that the statistical correlation is relatively weak under certain conditions.
But the reviewed research investigating the correlation between personality traits and
SWB implies that the considerable stability in personality comes about as a result of
the fact that the affective and cognitive components of SWB are stable and consistent
across time and situations—rather than arbitrary decisions depending on temporal

factors.

External factors

The factors that influence SWB range from genetics to external life
circumstances. Rgysamb & Nes (2018) review genetic effects on SWB and concluded
that about 30 to 40% of the variance is attributable to genetics. This indicates that
other than the moderately stable internal factors, about 60 to 70% of the variance in
SWB is attributable to external environmental effects.

One of the most discussed subjects is the relationship between income and
happiness, or more commonly put, whether money can buy happiness. The classic
debate around the “Easterlin Paradox” (1974) suggests that although higher-income
individuals do report a higher level of well-being than lower-income ones, the
association between changes in income and well-being is weaker than might be
expected. Kahneman & Deaton (2010) distinguish two constructs of SWB: life
evaluation and emotional well-being, their conclusion being that high income brings
about a high level of life evaluation, whereas the linear association with positive
emotions stopped around an annual income of US$75,000. This means that there is a
stronger correlation between people’s income levels and their general life evaluation
than between their daily momentary judgment of their well-being.

Interpersonal relationships are another essential factor contributing to SWB.
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Gable & Bromberg (2018) review the empirical evidence of the linkage between
social relationships and well-being and concluded that through processes such as
buffering against negative situations, support for personal goals, influence on the self-
concept, and eliciting positive emotions, good quality social relationships have the
potential for enhancing individuals” SWB.

There are disagreements about whether these factors are causes or outcomes of
SWB. It seems likely that the causes occur in both directions. Supportive social
relationships contribute to a high level of well-being—happier persons are more likely
to have more friends and people like them more at the same time (Moore, Diener, &
Tan, 2018). The same is true for health (Boehm, 2018) and work performance (Warr
& Nielsen, 2018). These indications do not contradict the implication of SWB
research mentioned above; instead, they demonstrate well the dual nature of SWB,
which is a part of the optimal experience as well as an outcome for which individuals

strive in search of better lives.

b. Cross-cultural studies

Besides investigating causes and correlates of SWB on an individual level, in
order to optimize social well-being, researchers also engage in cross-cultural studies
concerned with international differences in well-being. This kind of investigation,
usually conducted through large-scale surveys, aims to identify how cultural
differences influence people’s reports on their well-being.

Diener, Helliwell, & Kahneman (2010) edit a volume discussing international
differences in average well-being and differences among nations in which life
circumstances influence people to evaluate their well-being in particular ways. They
argue in their introduction that since numbers of within-country and between-
countries surveys are based on different samplings, measures, time frames, and types
of analysis, there is still unsettled debate on empirical linkages between social factors

and SWB. One of their suggestions is that different types of measures of SWB (e.g.,
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measures of life evaluations versus daily affects, retrospective versus current
evaluations) need to be comparably collected in order to get a better understanding of
the nature and consequences of cross-cultural study. Another one is to use well-being
instead of happiness as a generic terminology. Although sometimes these two are
synonymous, happiness refers to a wide range of specific states affording different
meanings (e.g., fortune and good luck, pleasure and enjoyment, fulfillment and
satisfaction) in different countries and languages (Oishi, 2010), while the notion of
SWB remains scientifically more precise and captures a subjective state of mind that
refers to an evaluation of one’s life as a whole.

Nevertheless, there is a consensus that different cultures experience and express
well-being differently. Depending on cultural values and practices, the correlates of
well-being also present themselves differently across cultures. After controlling
determinates of the economic situation, educational levels, etc., one primary finding is
that people who live in individualistic cultures (Western countries) are happier than
those who live in collectivistic cultures (Eastern countries) (e.g., Diener & Diener,
1995; Kitayama & Markus, 2000). One explanation is that due to the fact that self-
judgment is anchored on experiences and evaluation of individual’s lives, self-esteem
and self-consistency such psychological self constructs are more relevant to the
happiness of individualists than to collectivists (Suh & Oishi, 2002). Selin & Davey
(2012) argue that most of the research on SWB is based on the social customs and
philosophical principles of Western countries and cultures, especially Europe and
North America. They doubt that research findings from the West can establish a
baseline for the rest of the world, and along those lines, they edited a volume of
collected studies revealing unique perspectives of happiness and quality of life in non-
western cultures.

There still remain questions about whether the meaning and value of being well
and feeling well are a universal phenomenon or depend more on cultural context. Is
SWB across cultures comparable in the first place? Since opinions vary on the explicit

reference of well-being, and because of the trend of globalized exchange, nowadays
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the dividing line between cultures cannot purely be defined in geographic terms. This
is because the culture is being represented so diversely that geographic terms are not

the sole principle of differentiation.

1.3 Critical Summary

The goal of this chapter is to offer an overview of SWB research. It does not
present an exhaustive review covering all aspects of contemporary studies in this
field; rather, the attention is selectively centered on several lines of findings that
correlate with the arguments in the following chapters where they will be discussed in
detail.

The significant progress in the past decades of research has resulted in making
SWB measurable. Under the scientific framework, economists and psychologists alike
transfer the philosophical debate about what people ought to do in order to pursue a
good life to exploring how happy people say they are, as well as under what
conditions people evaluate their lives as more or less satisfied, well-led or happy. The
science here is in line with a common-sense approach, which aims at “discovering
natural laws behind both physical and social phenomena and using such knowledge to
both understand the causes of such phenomena and make testable predictions about
them” (Morris, 2012, p. 435). A number of researchers have found values in achieving
“numerical representations of reality” through “rigorous control, expert detachment,
and reduction of the objects of study” (Thin, 2018, p. 121). Following these principles,
the development of well-being measurements makes use of clear definitions of
distinctive aspects, such as affective and cognitive, or hedonic and eudaimonic well-
being. Results of elaborated statistical analysis reveal various internal and external
factors that explain to a large degree of how and why people report their well-being
differently.

However, SWB is a complex phenomenon rather than a pure stimulus-response

reaction guarantying the same results from the same set of conditions. Moreover, in
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real life, it is impossible to separate feelings from evaluations, or reverse. Culture, at
the same time, is neither merely an external factor nor homogeneous. People’s
experiences and evaluation of well-being are inseparable from their life worlds and,
more importantly, “conceived, produced, expressed, and expressed through culturally
patterned terms and idioms” (Thin, 2018, p. 122). Two individuals who report equal
levels of their temporary feelings or life satisfaction from a questionnaire may diverge
in the quality of lives depending on how they conceive what constitutes a good life. In
other words, the mainstream approaches to SWB, based on the principle of behavioral
science, have clarified constitutive and correlative factors. The findings so far
illustrate causal and conditional explanations of SWB and function to make
suggestions of how to promote people’s well-being in general. Nevertheless, the
matter of subjectivity has not been treated in full. It only refers to oneself answering
certain relevant questionnaires. The results from behavior analysis or the category of
people's thoughts cannot answer the question of how an individual construes his/her
well-being from his/her perspective.

The following chapter outlines a new theoretical framework that reconstructs the
understanding of SWB and focuses on experienced qualities of one’s life as a whole
rather than segmented labels or representative indicators; so contextual variation of

interpretation rather than causal explanation will be required.

15



Chapter 2 Theoretical Framework

The previous chapter reviewed three viewpoints, i.e. philosophical, economic,
and psychological perspectives on what a good life is and how to pursue it. The term
Subjective Well-Being (hereafter SWB), as it is applied in a variety of approaches of
empirical research, refers to a person's positive feelings and thoughts about his/her life,
regardless of how people other than the person in question may judge that person’s
life. Science, especially conducting rigorous and replicable quantitative research,
highlights the importance of producing repeatable and generalizable results, thereby
ensuring the reliability and validity of the insights. On account of scientific principles,
the main findings of SWB research are based on quantitative analysis revealing
several distinct correlation factors; and international comparative research indicating
differences between average cultural levels of well-being and giving several possible
explanations for these differences.

However, these conclusions seem to present, as it were, “fragmental” scientific
facts rather than drawing a complete picture of how to understand the phenomenon of
SWB. Schiff (2017) argues that the “reliance on variable-centered methods seriously
compromises our ability to understand persons and to describe the true nature of
psychological processes” (p. 6). The paradigm of empirical methodology as
exemplified in the experimental method is not the only means of solving the problems
associated with understanding central aspects of human nature; strategies to generate
measurements and variables from statistical analysis should not be the sole product of
SWB research.

In order to obtain a better understanding of persons' dynamic experiences, where
reflexivity involved in their knowledge changes the very actions by the persons, this
thesis suggests a synthesis of narrative and contextual perspectives, which will be

helpful to further elucidate the fundamental questions of SWB.
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2.1 Narrative Perspectives
2.1.1 Bruner's Narrative Mode: acts of meaning

This section will summarize the “narrative turn” (Yamada, 2006) which has taken
place in a wide range of disciplines that provide meaning-oriented approaches in the
social and human sciences. The focus here is on cognitive psychologist J. S. Bruner’s
work, since it was Bruner who mainly laid the foundation for this area of study.

Bruner (1986) delineates two modes of thought or two ways of constructing
reality: the logico-scientific and the narrative mode. The former uses empirical
observation and analytical reasoning aiming at logical proof to show cause and effect,
i.e. searching for universal truth conditions. It enables the prediction of still unknown
facts that can be proven or disproven later according to the same framework. This
mode we know well from the natural sciences. For example, the structure and
composition of DNA have now been categorized as genetic codes based on empirical
evidence. This knowledge helps in finding out whether a disease is genetic or not and
then to discover and specify an effective treatment.

The latter is a form of explaining in lingual form what a person does and why;,
which purposes he/she pursues, and in what kind of context. Bruner (1986) calls this
process of explanation through particular language use “meaning-making.” It is
constructed in the form of stories we tell each other about our living experiences and
use to make sense of the complexity, especially in case of extraordinary events, in our
daily lives. It pursues not “arguments [to] convince one of their truth,” but “stories of
their lifelikeness” (p. 11). Narrative mode deals with particular connections between
two events. For example, in the sentence “The king died and then the queen died” (p.
12), the term then functions differently from the logical proposition (if x, then y). The
explanation of such a connection is derived from putting matters in words in a
particular way (which is to “narrate”) or telling a story about what happened and how
it occurred in a given context. This type of understanding presents itself in a narrative
form rather than a causal one.

Bruner further illustrates the narrative mode of thought in his work Acts of
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Meaning (1990). The arguments start from his retrospective evaluation of the so-
called Cognitive Revolution, which he and some colleagues engaged in during the late
1950s. The Cognitive Revolution, aimed at reintroducing the concept of mind into
academic discourse, established the central notion of psychology not being “stimuli
and responses, not overtly observable behavior, not biological drives and their
transformation, but meaning” (p. 2). Meaning here is not equal to the concept or law
that provides a general and constant explanation. Rather, the meaning is sensitive to
the context. The meaning of people’s actions or thoughts unfolds dependent upon the
interpretations by people who are involved, rather than being ascribed to a de-
contextualized reason and factors. For example, one of the common pieces of advice
for increasing people’s happiness is exercising. Behavioral analysis confirms the
underlying mechanism (e.g., Huang & Humphreys, 2012). However, the relation
between exercising and happiness is not purely linear. Whether and how physical
activity improves a person’s happiness depends on his/her attitude towards these two
things. In other words, the meaning of exercising or the reason why one does it is
individual and diverse, and requires a contextual understanding.

Nevertheless, along with the development of computational theory and
technology, the science of mind has become fragmented and technicalized; the
construction of meaning has shifted to the processing of information comprising pre-
coded messages, which is irrelevant to meaning. Bruner re-orientates the central
concept of psychology as meaning and explores “a renewed cognitive revolution—a
more interpretive approach to cognition concerned with ‘meaning-making’” (p. 2) and
he claims that narratives and their interpretations are crucial to understanding the
processes of “meaning-making.” Meaning-making refers to a process by which people
interpret their experiences, surroundings, or discourses, in a given context and in the
light of their own perspectives. This process emphasizes that people are actively
engaged in making sense of their life world instead of passively receiving their
environment. The key characteristic of meaning-making is to construct individualized

connections between the person and the world. Learning a foreign language for
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example, involves the process of meaning-making. It entails, in some cases, the study
of a new writing system, an altogether different set of vocabulary and grammatical
rules enabling the formation of meaningful sentences. Only when all these aspects
make sense simultaneously will the person be able to use the language system to
establish a new relation to the world based on this system of expression and
understanding.

The narrative for Bruner is more than a sequence of events, but a creative way of
making sense of our experiences by providing a constructed possibility in thinking
about them. It represents a structure of reasoning which is different from casual
explanations. Narrative is ubiquitous because we hear and tell stories as a natural part
of human interaction. Especially, the narrative serves the purpose of structuring
developments within a culture, from the more usual events in the life of a community
to more extraordinary occurrences. Such a narrative can be at odds with a particular
culture's norms, values, and behavioral expectations. Bruner (2002) points out that
“‘to narrate’ derives from both ‘telling’ (narrare) and ‘knowing in some particular
way’ (gnarus)” (p. 27). Furthermore, meaning requires co-creation and negotiation
within a community. Thus, culture comes into existence through narration, while at
the same time providing the necessary framework for any narrative to emerge in the
first place. In Bruner’s own words, “It is through our own narratives we principally
construct a version of ourselves in the world, and it is through its narrative that a
culture provides models of identity and agency to its members” (1996, p. xiv).

The present study defines the narrative mode as a process of meaning
construction, i.e. people telling others about their experiences and thoughts. Narrative
designates as an action that people organize their daily lives in the form of a language.
The analysis focuses on the context of the narrative and the interaction between the

storyteller and the listener.

2.1.2 Wgotsky's Sociocultural Theory: language-mediation

Bruner’s narrative mode of thought was inspired by Vygotsky’s Sociocultural
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Theory (1978, 2012), which explores the mediated nature of human action taking
place in socio-cultural contexts, especially the idea of language-mediation stressing
the social origins and function of language.

In this section, a special focus is on a theoretical framework prepared by L. S.
WWygotsky, a Russian psychologist of the 1920s and 30s. His notions and basic
assumptions have been a driving force for the renewed interest in the so-called
“Cultural Psychology” (Valsiner, 2000). Vygotsky’s theory stands in contrast to the
classical theory of Conditioned Reflexes, also known as Pavlov Conditioning (1927)
at the time, which discusses behavior under a stimuli-responses formulation: A neutral
stimulus will reliably evoke the same reflexive response as a predicted stimulus under
a certain condition. Vygotsky, on the other hand, views human beings as products of
biology as well as of culture. He illustrates his concept using the imagery of working
tools that establish a relationship between the subject and the object, and proposes a
notion of “higher mental processes,” i.e. human cognitive activities mediated by
symbolic tools, such as language and other symbolic systems (e.g., signs or semiotic
signifiers which are central to Valsiner’s theory. For a more detailed description, see
the following section 2.2.2). Such higher mental processes are distinguished from the
lower mental processes, namely referred as the reflections of natural abilities that
humans are born with.

According to Wgotsky, human development is not an exclusively subjective
achievement but starts from interaction with others (e.g., parents). Humans do not
engage in the world directly. A tool kit comprised of both material and symbolic items
are pre-prepared by whatever society that person is situated in. Language as one of the
most functional symbolic tools establishes an initiating relationship between the
person and the world. The role of language facilitates inter-psychological processes
(e.g., communication and exchange of knowledge) which in turn become intra-
psychological processes (e.g., categorization of concepts and organization of one’s
ideas). Language does not only internalize the knowledge from the outside world but

also transforms a person’s way of thinking. Learning language does not simply one

20



familiar with a system of codes, but enables a conventional way of integrating
concepts and ordering affairs within a community through interaction and
collaboration with others. Language functions as an instrument empowering a person
to gain control of the world and oneself. At the same time, the person’s way of
experience and cognition of the world are reshaped through using language.
Vygotsky’s view of language-mediation is holistic, takes context into account and
recognizes the complexity of reality construction. His crucial insight is that human
practical activities are mediated by language, and structured reality is not only a

physical but also a cultural product.

2.1.3 Kvale’s Inter-Views: co-construction of knowledge

After reviewing the ideological origins of the “narrative turn” in the two previous
sections, i.e. Bruner’s emphasis on the process of meaning-making and Vygotsky’s
theory of language mediation, this section will discuss the practical issue of
conducting narrative research: qualitative interviewing.

Interviewing is an important method in the social sciences, as it is a form of
conversation based on daily life as well as a professional way to get to know other
people’s experiences and thoughts. The life world interview according to Kvale
emphasizes discourse and negotiating the meaning of interviewees’ life world, and
takes a reflective/transactional perspective on conducting interviews. Kvale (1996)
presents two contrasting metaphors to describe two different roles of an interviewer:
One is as a miner and the other as a traveler. The former sees the interview as a
process of knowledge collection. The interviewer makes an effort to dig out the
valuable information of the interviewees’ life worlds. Since these given facts are
already there, they will be discovered, as it were, in their pure form as long as the
interviewer asks the right questions. The latter, on the contrary, sees the interview as a
process of knowledge construction. The interviewer-traveler walks together with the
interviewees, asks questions and leads them to tell their own stories. The meaning of

interviewees’ stories is not predetermined, but rather unfolds through the
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interviewer—traveler’s interpretation. The journey does not only reveal a new
understanding of the interviewees, but also leads to a process of reflection that
changes the traveler as well. In the end, what a traveler brings back home to his
audience is not a qualitative report but reconstructed stories “which are convincing in
their aesthetic form and are validated through their impact upon the listeners” (p. 4).
Kvale takes a stance of being a traveler who emphasizes the interrelation of
personal interaction and knowledge construction. He refers to Danish psychologist E.
Rubin’s figure-ground vase (1915, 1958) to illustrate that “an interview is literally an
inter view, an inter-change of views between two persons conversing about a theme of
mutual interest” (p. 14). The hyphen in Kvale’s particular spelling of “inter-views”
conveys this interactive nature of the interviewing process. An interview is a
conversation between two persons; it also contains the knowledge constructed from
the interaction between the interviewer and the interviewee. Knowledge in this sense
does not refer to the mirror of objective reality, but the construction of social reality,
which is open to multiple interpretations depending on the context and the viewpoints

of whoever is involved.

2.2 Contextual Perspectives

As the critical summary of the previous chapter discusses, although the
correlative factors of SWB and results from cross-cultural studies have been explored
fairly, SWB is not a context-free truth about some objective reality but a situated
account. In this regard, investigating people’s living contexts and the involvement
with their embedded environments are crucial to understanding the quality of SWB.

The following content is going to illustrate two theories: Wapner’s Organismic-
Developmental Approach and Valsiner’s Cultural Psychology. In contrast with the
stimuli-response model, they illustrate the relationship between people and their

situated environment/culture from a holistic and constructive viewpoint.
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2.21 Wapner’s Organismic-Developmental Approach: the person-in-

environment system

Human beings do not exist independently in the world. Their actions and thoughts
relate to their surrounding environment. Environment-behavior research, which is an
interdisciplinary field, stresses the importance of the relationship between human
beings and their environment from both theoretical and practical points of view.
Nevertheless, the environment has been traditionally viewed as independent variables
separated from human behavior and psychological processes (Altman, 1981).

Wapner, Kaplan, & Cohen (1973) argue that a real person as a social and
historical being is “determined not by stimuli as such, but by definitions of situations
partly enjoined upon them through their participation in a particular society and
cultural milieu.” Moreover, as “his transactions with the environment are principally
governed by a desire to satisfy or realize [his] ends and values” (p. 257), they are also
meant to achieve an understanding of the circumstances at hand and determine his/her
relative position vis-avis surrounding subjects and objects, the goal be in self-
identification. (p. 258). Thereby, they propose an Organismic-Developmental
Approach oriented to provide “structural descriptions” (p. 260) of how people
construe and reconstruct their environment in a constant and dialectic way especially
experiencing a critical transition.

This approach adopts a transactional world view (cf. Altman & Rogoff, 1987)
which focuses on “the changing relationships among aspects of the whole” (p. 24).
Hence, the approach emphasizes the holistic entity of the organism integrated and
developing under goal-direction rather than composed of separable parts (e.g., an
individual’s affective and cognitive way of relating to the environment) (Wapner,
1978). One important feature is that the person-in-environment system is the central
unit to be analyzed. Persons are characterized at three levels: physical/biological,
psychological/intrapersonal, and sociocultural. Environments also operate at three
levels: physical, interpersonal, and sociocultural. Such a unit of analysis implies that

both the person and the environment should never be considered independently of
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each other, rather, they function as aspects of a whole. A change in one aspect
simultaneously impacts the totality of the system (Wapner, 1978; Wapner & Demick,
2000).

The person-in-environment system as a unit of analysis is one of the significant
characteristics of the Organismic-developmental approach. It fits well into the inquiry
to understand living organisms, in this case, human beings situated in their

environments, and to explore their transactional way of experiencing the world.
2.2.2 Valsiner's Cultural Psychology: semiotic regulation

Culture is an alternative word for living environment and customs, and in
psychology is usually studied in a comparative manner, under the label of cross-
cultural studies. Valsiner (2000, 2007, and 2014) develops the unique field of Cultural
Psychology, which is not a sub-field of psychology but rather an interdisciplinary
inquiry encompassing developmental and social psychology together with
anthropology, history, sociolinguistic and other neighboring fields. The basic focus is
on human lived-through experiences that are “culturally organized, and personally
constantly recreated, subjective reality” (2007, p. 15).

Valsiner (2007) argues that culture is a process of relationships between the
person and the world rather than a “container” that people belong into. He criticizes
that the word culture in cross-cultural studies is over-generalized and presupposes a
qualitative homogeneity and temporal stability of culture. Culture should not be
treated as an external factor to human behavior and psychological processes. On the
contrary, Valsiner views culture as a lived process of becoming and more importantly
as a semiotic regulation system. The main viewpoint, different from cross-cultural
studies, represents culture as “is within the person, rather than the other way round.
Yet being within entails being in-between the person and the world” (2014, p. 40).

A core concept of Valsiner’s cultural psychology is semiotic, and as such inspired
by C. S. Peirce’s work of signs (1873/1986), and reconstructs Vygotsky’s idea of
language mediation (see previous section 2.1.2) into semiotic regulation. Human

beings as meaning-makers simultaneously act in-between their socio-cultural
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environment and make sense of their experiences in relation to situated life contexts
through semiotic devices. Semiotic devices in this sense ought to be regarded as the
creation and usage of signs. Based on Peirce’s sign system, Valsiner illustrates signs
as functional in presenting, representing, and interpreting the object while themselves
can be presented in three different forms: icon, index, and symbol (cf. 2007, p 40-43;
2014, p. 90-93). Signs work as cultivated tools to construct one’s personal relationship
with the world as well as regulate interpersonal and collective relationships. Through
the process of semiotic regulation occurring within the person as well as between the
members of a community, culture in this sense belongs to the person and becomes
manifest in that person’s actions, feelings, and thinking.

Valsiner treats culture “as an inherent part of human psychological functions”
(2007, p. 33) and views the relationship between individuals and their surrounding
socio-cultural environment as a complementary unit. The process of semiotic
regulation guides a new direction benefiting inquiries into context-relatedness human

experiences from a dynamic and constructionist viewpoint.

2.3 Summary & Research Questions

The previous chapter provides an overview of the main findings of mainstream
approaches to SWB to date. These results are mainly formulated in the logico-
scientific mode (Bruner, 1986) that emphasizes the causal explanation of the
measured degree of SWB. However, causation is not the only paradigm to enhance
people’s pursuit of a better life. Moreover, a standardized conception of SWB does
not thoroughly represent the meaning of it, while scientific discourse treats questions
about the meaning of SWB as negligible. In this respect, this study applies a
qualitative approach to regain the meaning from an empirical perspective, rather than
going back to a philosophical debate.

This chapter has aimed at building the theoretical framework required to support

an alternative understanding of SWB from narrative and contextual perspectives.
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Narrative perspectives consist of Bruner’s Narrative Mode, Vygotsky’s Sociocultural
Theory, and Kvale’s Inter-Views. The contextual perspectives, on the other hand, are
Wapner’s Organismic-Developmental Approach and Valsiner’s Cultural Psychology.
Although each of these theories developed during its specific historical conditions and
possesses its own systematical design, they all view the person as a meaning-maker
who consistently interacts with his/her surrounding environment. So, their arguments
all direct to a methodology based on inquiring about the quality of human living
experiences and the necessity to situate humans within the related context. Therefore,
applying a narrative approach combined with a contextual perspective makes it
possible to take advantage of gaining structured insights into the meaning and
generating processes of SWB.

The present study focuses on exploring how people experience their daily lives
and construe their own explanations of their SWB. The fundamental research
questions are proposed as follows:

a. How do people make sense of their daily experiences as a form of well-being
in their own terms?

b. How does culture provide a context for the meaning-making process of SWB?

These two questions are corresponding to the next two chapters respectively, and

the general discussions will be presented in Chapter 5.
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Chapter 3 Study 1:

A Narrative Understanding of Subjective Well-Being

3.1 Introduction

To live a good life, traditional science linked to the medical model has often
asked, “what is wrong with you and how can we fix it?” A new approach referred to
as positive psychology (cf. Seligman, 1998; Seligman & Csikszentmihalyi, 2000) is
asking a very different question, “what is right with you and how can we promote it?”
One way to define what is right or good about a person’s life has come to be called
Subjective Well-Being (hereafter SWB). SWB refers to people’s evaluations of their
lives and consists of two components: cognitive judgment and affective reactions
(Diener, 1984, 2000; Diener & Lucas, 1999). Cognitive judgment refers to the
evaluation of life satisfaction, while affective reactions refer to both the presence of
positive affect and the absence of negative affect. Diener (1984) indicates that there
are three characteristics of SWB; the subjective, positive, and global judgment of a
person’s life.

SWB is an approach different from using economic indices, such as income level
to define the good life. The foundation of this concept is the notion that the only
legitimate authority able to judge the quality of a person’s life is that very person.
Therefore, primary results are usually obtained by using self-reporting, asking
participants what they think. For instance, Diener, Emmons, Larsen, & Griffin (1985)
develop the Satisfaction with Life Scale (SWLS), asking participants to evaluate their
life satisfaction globally using Likert scaled items such as “I am satisfied with my life,”
and so on, which became the standard measure in the field (for a more detailed
description, see chapter 1, section 1.2). However, SWB measures can be distorted by
biases. For example, Schwarz & Clore (1983) report that instantaneous emotion
influences subjects’ responses to SWB questions and Schwarz & Strack (1999)

indicate that the ordering of items and other artifacts could influence reports on SWB.
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They also argued that self-reports are unstable since subjects’ retrospective judgments
essentially depend on currently available information. Tversky & Kahneman (1974)
suggest that heuristics such as representativeness, availability, and adjustment, are
effective in making judgments under uncertainty but also lead to systematic and
predictable errors. Kahneman (1999) clarifies that retrospective judgments are less
authoritative under the rules of evaluative memory, such as the peak/end rule and
duration neglect. Kahneman & Krueger (2006) also indicate that a person’s choices or
judgments at times could fail to reveal actual experiences.

In order to assess SWB by bypassing global retrospective judgments, Kahneman
(1999) develops a new concept: Objective Happiness is anchored in an instant
(moment) utility of the event in the actual context (when, where, with whom, and
doing what). “Instant utility” here refers to how happiness is experienced and
evaluated by the individual in question in a given moment. The description of
individual experiences in a given instance is accessible and understandable to others.
In this sense, it is objective. This terminology, however, would be misleading since it
is usually taken as antithetical to the term “subjective.” Even in Kahneman’s
methodology, evaluative judgment by the subject is conducted in the measuring
procedure.

An alternative term for Kahneman’s Objective Happiness concept is Experienced
Well-being as contrasted to Evaluated Well-Being (Kahneman & Riis, 2005).
Experienced Well-Being refers to the momentary affective states during a certain
period; while Evaluated Well-Being refers to the global subjective evaluation of one’s
life during the same period. Since the global retrospective evaluations do not
accurately reflect the quality of actual experiences, Experienced Well-Being should be
measured separately (Kahneman & Riis, 2005). To do this, and referring to the
Experience Sampling Method (ESM) developed by Larson & Csikszentmihalyi
(1983), Kahneman, Krueger, Schkade, Schwarz, & Stone (2004) create a new
instrument. The Day Reconstruction Method (hereafter DRM), combined features of

time-budget measurement and experience sampling. It became a popular method for
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measuring SWB based on assessing how people spend their time and how they
experience the various activities of their daily lives (Diener & Tay, 2014). This
method links “How do you feel?” or “What do you think?” with “What are you
doing?” and switches the approach to SWB from one relying on general life
satisfaction questions to one that focuses on experiences in the context of daily life.
After this period of refinement, the applications of the method have mainly
focused on analyzing the pattern and the frequency of a subject’s happy experiences.
What is missing from this orientation, however, is the consideration of the “meaning”
of SWB, from the point of view of the experiencers. Bruner (1986) proposes a
narrative mode that is concerned with “meaning-making” as contrasted to the
paradigmatic mode, which focuses on general causes and “makes use of procedures to
assure verifiable reference and to test for empirical truth” (p. 13). The empirical
orientation of psychology implies that what people do is more important, more real
than what they say. However, Bruner (1990) considers that “the relationship between
action and saying is, in the ordinary conduct of life, interpretable” (p. 19), in that
persons explain what they do so that others can understand what they have done. A
narrative as acts of meaning is especially needed when what they do is deviant from
the ordinary context of social actions. “The realities that people constructed were
social realities, negotiated with others, distributed between them” (p. 105), and are
dependent not only upon what people actually do, but are also concerned with what
people say about their realities. Kelly (1955, 1963), in his Personal Construct Theory
(hereafter PCT), argues that we construe our own reality, as we perceive it, together
with some common ground among individuals, to render communication possible.
Each person is a meaning maker. Kelly proposed that experiencing always entails a
process of creating one’s own reality through attaching a particular meaning to each
experience (Tindall, 2011). In other words, to understand one’s experiences is to “put
on [...] spectacles” (Fransella, 1995, p. 46) and explore how to make sense of the
world to oneself. Such a process of understanding is manifested in the narrative.

Kelly’s notion of Personal Construct was not explicitly anticipated in the formulation
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of the present study though, but rather discovered as a relevant framework through the
dialogue-based interpretation of the participants’ daily experiences. This is mentioned
here in its relation to Bruner’s narrative approach.

Retrospection is considered as less authoritative in Kahneman’s proposition. On
the contrary, Alexandrova (2005) claims that retrospection plays “an irreplaceable role”
in the evaluation of SWB. She argues, “retrospective re-evaluations can reveal
valuable facts” about SWB by “providing an opportunity to incorporate relevant
information into the judgments” (p. 307) of daily lives. She also argues that the
evaluation of a momentary affect, which an individual may perceive as factual in that
given moment, may well change later on, in the process of reflection, depending on
the person’s value appraising his/her individual well-being. PCT (1955, 1963) based
on constructive alternativism, offers the potential of personally constructed multiple
realities, and is open to personal reconstruction. According to these viewpoints,
besides clarifying the “real” (momentary/instant) experiences of well-being, this
approach to SWB focuses more on exploring an individual’s narrative about how
he/she organizes and reconstructs daily life experiences. The possibility of personal
interpretation always pertains to such narratives.

Related to this issue, Brinkmann & Kvale (2015) put the question, “If you want to
know how people understand their world and their lives, why not talk with them?”” at
the beginning of their methodological clarification of “InterView” as a communicative
action in qualitative research. This question fits in with the original SWB enquiry: A
asks B, “What do you think of your life?” B starts to review his/her life then tries to
answer the question. Kvale (1996) develops an interview method called “semi-
structured life world interview.” It obtains descriptions of the life world of the
interviewee to understand that world from the interviewees’ point of view, to unfold
the meaning of their experiences, and uncover their life world prior to trying to
explain it scientifically. In a semi-structured life world interview, both interviewer and
interviewee take more interactive roles, rather than the interviewer simply asking

questions to clarify certain matters that the interviewee already has in mind but only
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presents during the interview. Depending on the interviewer’s interaction, it is then
not only the case that interviewees could provide more details of their experiences,
but also that the collaborative dialogue develops in unexpected ways to interpret the
interviewee’s experiences.

In order to capture SWB at both an experiential and a meaning level, the present
research combines two methods: the DRM and the semi-structured life world
interview that aims to explore how people make sense of their daily life experiences
as a form of well-being. Through a methodologically extended application of DRM, it
induces the actual episodes as clues and materials for understanding the participants’
evaluation of daily events. The nature of evaluation regarding those episodes was then
clarified in the exchange of dialogue method by using semi-structured life world
interviews. The meaning-making processes in the combined procedures were
investigated using the central research question, “What makes the experience as a
form of a good life for the subject in what ways and for what reasons?”” The answer to
this central question was considered to constitute the core component of the
“subjectivity” of SWB. The ultimate purpose of the present research lies in finding the
structure of meaning-making in the interpretation of the subjects’ own daily life
events that are understood as good in their own terms.

The integrative approach employed in the present study is described in the
Method section by firstly introducing Kahneman et al.’s (2004) contextual approach
to SWB, and then followed by Kvale’s (1996) dialogue-based InterView method.
Narrative data that best illustrate individualized forms of meaning-making are
provided in the Result section together with the summary background information.
The affective evaluation profiles gained through DRM are also shown as overall
pictures of the targeted episode for which the exploratory interviews were conducted.
The “stories” as captioned in the Result section make for a distilled summary,
regarding “how people give [an] account of themselves” (Bruner, 1991, p. 67) among
the participants in the present study. Theoretical implications of these stories together

with limitations are then elaborated in the Discussion section.
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3.2 Method
3.2.1 Procedure
a. Instruments

Day Reconstruction Method

(DRM; Kahneman, Krueger, Schkade, Schwarz, & Stone, 2004)

As indicated above, the DRM is an instrument assessing subjective experiences in
specific situations throughout the day. The goal is to capture participants’ one-day life
in a clear-cut timeline and assess each episode with contextual descriptions.

It is conducted in four steps:

Step 1. Asking participants to evaluate their life satisfaction in general and in
particular life-domains, and supply demographic information;

Step 2. Asking participants to describe their previous day, like continuous episodes in
a film, from the time that they woke up until bedtime;

Step 3. Asking for more details about the described episodes. With whom did the
participant interact and where? In the Affect Section it is asked how he/she
felt during that episode (impatient for it to end, happy, frustrated, depressed,
competent, hassled, warm, angry, worried, a sense of enjoyment, criticized,
or tired)? A scale from 0 (“not at all”) to 6 (“very much”) is used; and

Step 4. A few more questions are asked about the previous day, the participant’s job,

and other peoples’ perceptions of the participant.

For the purposes of the present study, the DRM was translated by two bilingual
researchers sensitive to the nuances and subtleties of English and Japanese.
Throughout, the Japanese version of DRM conducted in Hasegawa (2010) served as a
reference. To ensure the conceptual accuracy of the translation, the Japanese version
of DRM was independently back-translated into English by the third bilingual

researcher.
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Semi-Structured Life World Interview
(Brinkmann & Kvale, 2015; Kvale, 1996, 2007)

This is an interview method aiming to obtain rich descriptions of the interviewees’
life world to interpret the meaning of the described phenomena. Guidelines ensure a
sufficient degree of uniformity across interviews. Although it is significant to gather
the same kind of information from all interviewees, the role of the interviewer in a life
world interview resembles more than of “a traveler rather than a miner.” This way, the
interviewees tell their stories in their own way. Therefore, the interviews proceed in
line with the interactions between the interviewer and the interviewee, which unfold
diversely.

The purpose of this study is to explore interviewees’ ways of structuring their
daily experiences. Accordingly, the interviews started with an open-ended question,
“What is your impression after completing the DRM?” The interviewee was allowed
to take as long as he/she wished to answer this question, and in any way that seemed
appropriate to him/her. In this manner, it was possible to gain initial insight into the
given interviewee’s way of structuring his/her one-day life. Then, the interviewer
proceeded to ask about the details of episodes obtained through the DRM described
above.

A set of questions corresponding to each episode was used in all interviews, such
as “Can you tell me more about what happened?” “Why do you feel that way?” and
“Is that a common or special experience for you?” In keeping with the view of the
interviewer as a traveler, the interviewer attempted to have a conversation with the
interviewee, rather than confronting him/her with a large number of questions that
he/she would only be able to answer superficially. In other words, the actual interview
process was not prescribed but dialogue-based: Further questioning was developed in
an improvised manner. In the interaction between interviewer and interviewee,
focusing on the interviewees’ particular episodes conducive to their happy or unhappy
experiences ensured mutual understanding. The decision to proceed with or

discontinue further questioning was also made in a dialogical manner resulting in a
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wide variation of the length of the interviews ranging from 1 to 3 hours.

All interviews were audio-recorded in order to make note-taking during the
conversation unnecessary and to preserve the interview completely. Permission to
record was secured from each participant prior to beginning the interview. All
participants were informed about further use of their data and guaranteed
confidentiality.

All interviews took place at a location with which the interviewees were familiar.
Five of the altogether six interviews were conducted in the laboratory where the
interviewer and the interviewees usually met and one in the interviewee’s current

working place.

The author contacted participants face-to-face to describe the study and schedule
an interview date individually. Each schedule involved two parts: First, participants
were asked to engage in the DRM. Second, the semi-structured life world interviews
were conducted with the author on the day after they completed the DRM. On average,
the DRM and the recorded interview took 90 minutes each. All procedures were

conducted in Japanese, the native language of all the participants.

b. Participants

To carry out the methods described above based on an understanding derived
from mutual trust and support, four laboratory colleagues and two former colleagues
volunteered to participate in the present study. Although they worked on different
research projects unrelated to SWB, as laboratory colleagues we were familiar with
each other’s topics and discussed common research interests regularly. All the

participants were Japanese. Their names were anonymized.
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3.2.2 Analysis
a. DRM

The DRM provides access to participants’ momentary affects within their daily
life context. The majority analysis of the DRM categorizes participants’ activities with
designated affect(s) or the duration of specific activities. However, this study aims to
illustrate how participants construe their everyday experiences as a form of well-being
in their own terms. Therefore, the major focus is on the individual descriptions
derived from the DRM. The related questions include, for example, how the
participant divided his/her one-day into continuous episodes, are whether the episodes
are named in general (e.g., work, dinner) or under a particular heading (e.g., watching
a baseball match at the dome)? What kinds of episodes did the participant ascribe the
positive affect-terms “happy,” “competent,” “warm,” and “a sense of enjoyment” to
and which ones did he/she give a relatively high score? These points work as road
signs for the interviewer to achieve greater familiarity with the given participant’s
one-day life. More importantly, they orient the following semi-structured life world

interview.

b. Semi-structured life world interview

Transcription

In order for the data from each participant to be analyzed by the person most
familiar with the nuances of that participant’s experience, the interviewer, i.e. the
author of the present study, completed the transcriptions of all interviews herself. The
recordings were made verbatim in Japanese. Later, all identifying information

(including names, specific locations, etc.) was removed from the transcript.

Analytic procedure
The goal of conducting life world interviews is to grasp the way in which the

interviewee interprets his/her own life experiences. The first step involves the
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determination of the segments of protocols containing reference to strong feelings of
positive and/or negative nature. In step two, after locating the segments of protocols,
the analyses focus on connecting the target protocols with the research question. This
is to say, the analyses aim to construct the interpretation of how the narrative
represents the interviewee’s well-being. The essential components are the discourse
between the interviewee and the interviewer about his/her experiences and thoughts.

Step three discusses with laboratory colleagues and the supervisor about the
selection and primary analyses, to adjust and confirm the interpretations. The
rationale for this procedure is mainly to increase the inter-subjective validity of
interpretation through “peer validation” (Brinkmann & Kvale, 2015; Kvale, 2007),
which is further elaborated in the following Results section.

The English translation of the target transcriptions is the author’s, and was further

discussed and confirmed with the supervisor and laboratory colleagues.

3.3 Results

Here the author mainly presents three out of the six participants’ cases, because
they serve to illustrate the process of how the participants construe the meaning of
their Well-Being based on their daily life experiences derived from DRM and the
semi-structured life world interviews. The other three participants also made use of
DRM and underwent the semi-structured life world interviews. Appendix 3 contains a
summary of the central features of the other three participants’ experiences. However,
while their descriptions of what they experienced were very detailed, in the dialogue
they did not relate much beyond what they did and why. The interaction between the
interviewer and the interviewee did not suffice to determine how they make sense of
their lives and explore their specific form of well-being. The Discussion section
explores this issue in more detail.

As background information, the overall description of the participants’ life world
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is presented in the introduction section. A reconstructed Day that was surveyed in the
participants’ DRM is presented in a time log form using the unit of the episode as
described by the participant. The segments of protocols of the semi-structured life
world interview presented here were selected as indicating meaning-making processes
most vividly. The selection and the following interpretation were consolidated through
peer validation (Brinkmann & Kvale, 2015; Kvale, 2007). The participants’ evaluation
on the affect scale in DRM corresponding to the targeted episode was also shown as

profile information derived from the quantitative measures.

3.3.1 Mr. Fujita’s Story
a. Introduction

Mr. Fujita was in his forties, married, living with his wife and daughter. He was a
laboratory colleague one-year senior to the author. At the time of the interview, he was
a professor of a national normal university teaching the students who are going to be
kindergarten or preschool teachers. The time chosen was an open campus day of the
university. He was the supervisor of the orientation of his department. Table 1

presents his one-day life as described in the DRM and the interview.

Table 1. One of Mr. Fujita’s Saturdays

Episodes Time Details
Wake up then watch TV 7:00-8:00 The morning TV program was interesting
Commuting 8:00-9:00 Went to the university by bicycle, bought a box of
Soba from a convenience store on the way
Preparation 9:00-11:00  Prepared for the Open Campus event
Visiting children's book 11:00-11:30  The children's book library tour led by the students
library went well
Preparing for department 11:30-12:30  Tidied up and decorated the hall for orientation
orientation with the students
Rehearsal 12:30-13:00  Rehearsed anxiously with the students on a very
tight schedule
Department orientation 13:00-14:00 1 was the host, and it started with two other

professors' presentations
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Students' presentation 14:00-15:00  The students did a good job on their presentation
and Q&A section

Visiting lab 15:00-16:00  Supervised the lab tour for the high school students
and their parents

Cleaning up 16:00-16:15  Students did a nice job of cleaning up the hall after
the event, but none of the professors participated

Back home 16:15-17:00  Wrote emails to thank colleagues, though
disagreed with their attitude today, then went home

Back home then go out 17:00-18:00  Back home then drove to a seaside restaurant with

for dinner my wife and daughter
Dinner 18:00-20:00 Had dinner at a seaside restaurant and enjoyed the

sunset, came across the family of my daughter’s
friend, the happiest time of the day

Back home 20:00-20:30  Drove back home

Shower and going to bed 20:30-21:00  Talked with my wife about my day, relieved but a
little depressed while remaining the unpleasant
matters with colleagues

b. Mr. Fujita’s “Happiness is a concept”

Background

Mr. Fujita’s overall impression of the DRM was that this method confirmed his
intuition that he was having a much more positive affect at home with family than at
work. Even though he liked to work at the university, for instance, facing different
educational ideas from other professors bothered him sometimes. The worst time of
that day was during the “Rehearsal”’-episode. The orientation started at 13:00. The
hall was supposed to open 30 minutes early to welcome all the high school students,
their parents, and teachers. It was too important to fail. However, the students who
were supposed to present had no clear clue on how to proceed. As the supervisor of
the orientation, Mr. Fujita insisted on rehearsing at least one time with the students
under the time pressure. Nevertheless, other professors did not care about the
rehearsal, only urged that the hall should open on time.

We discussed the meaning of his feeling of happiness during the “Students’
presentation”-episode, after talking about his complicated feelings during the

“Rehearsal” one, see Tables 2 and 3.
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Table 2. Transcript of the interview with Mr. Fujita

Researcher (R): After the rehearsal, you seemed to calm down gradually.

Fujita (F): Yes, since it started.

R: Hum. Before that, all the affects were marked with a high score. Then some of the affects
came down to a lower number, for example “1,” so the tension was seemed to be relieased
somehow. “Happy” was not that much. But only here you marked ‘“Happy,” during the
“Students’ presentation.”

F: Yes. It went well. | felt so nervous and worried during the rehearsal. But the students worked
hard then the presentation went well. 1 was very happy. It’s different from “Enjoying myself.”

R: What do you mean by feeling happy at that time? Satisfied? Or, maybe not.

F: | felt happy, what is different from “Enjoying myself.” For example, the students sang or
dance at the event, it’s nice that it went well; the audience would also enjoy it. The reason
why | felt happy about it more than just enjoying myself is because | had worked hard with
them. The orientation went well and was highly regarded by all of our guests: the high school
students, their parents, and the teachers. It encouraged the students to come to this university.
It’s my responsibility to make that happen. The orientation went well, it’s not about enjoying
myself. Students want to come to this university and learn from here. The orientation made a
good impression of this university to more people. | felt happy about that. More than that, |
didn’t do the presentation by myself, but | worked with the students and helped them. When
they did a good job, I’m happier than when myself did it. | think the ‘happy’ feeling
comes from this job.

R: Is it happiness as a teacher?

F: Yes, happiness as a teacher. The students understood how to proceed with the orientation in
a very short time, and their performance was much better than the rehearsal. | felt happy as
their teacher.

R: 1 understand. I think it may be a kind of happiness one couldn’t get from other jobs.

F: It may be the same for example in the business world. A freshman who can’t get a job well
done at the beginning, but you gave him some advice, sometimes worked together. When he
got his first contract, you felt very happy and said to him “Good job! Now you can work
independently!” It may be the same feeling, though not being a teacher.

R: Is that a kind of accomplishment?

F: Yes. You enjoy yourself when you are alone. You also feel happy when you are alone. For
example, when you eat a delicious dessert. But somehow you feel happy when others
succeed because of your contribution. It’s deeper. | came up with these when I’m talking
right now.

R: OK, I understand.

F: 1 am a teacher, so there are some occasions that students got the results instead of myself. But
I think soccer coaches are the same. They aren’t going to score, but the players do. There is a
kind of happiness when the players, the students, the colleagues, or the team accomplishes
something because of your contribution, and it surpasses when yourself has done it.

R: Did you think like this at the moment when the students were doing the presentation, or when
you recalled that moment later and confirmed what you had felt?

F: 1 might have a different feeling when they did the presentation. When they did a good job, |
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didn’t feel joy or happiness, but glad.

R: So, it turned into happiness when you look back?

F: 1 think enjoyment is momentary. Happiness is a long-term judgment depending on one’s
values, so you feel happy while looking back. Looking back and thinking cautiously, the
initial feeling is just being glad, but when you reflect, applying your values, it turns into
happiness. Gladness is not a notion based on values, but happiness is. Enjoyment is a
psychological state, which reflects that situation directly. The opposite word, for example,
hopelessness, it’s not an emotional expression but a judgment. Happiness is a conclusion; it
is a concept. Although it contains emotions, it may be a little different from other words.

R: I see.

Table 3. Mr. Fujita’s affect during the “Rehearsal” & “Students’ presentation”-

episodes
Not at all Very much

Impatient for it to end @ 1 2 3 4 5 6
Happy 0 1 2 3 @ 5 6
Frustrated/annoyed 0 1 @ 3 4 & 6
Depressed/blue @ 1 2 3 A 5 6
Competent/capable 0 1 2 3 @ A 6
Hassled/pushed around 1 2 A 4 5 6
Warm/friendly % 1 2 @ 4 5 6
Angry/hostile @ 1 2 3 4 6
Worried/anxious 0 1 @ 3 4 6
Enjoying myself 0 1 2 3 @ 6
Criticized/put down 0 1 @ 3 4 % 6
Tired 0 1 ©) 3 4 6
“Rehearsal”

“Students’ presentation”o

c. Summary

Mr. Fujita could rationally talk about his feelings, and used different words to
distinguish his different thoughts about what happened at that time. He trained
students to be kindergarten or preschool teachers. This intense rehearsal, which he
worked on hard with the students, made the orientation successful. This did not only
confirm to him that his job was well done, but more importantly, that his students
learnt and grew during that process. Instead of accomplishing something solely by

himself, he thought that helping students to grow met his responsibilities, and he was
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thrilled for their success. This lead to his interpretation of SWB, “Happiness is a
concept,” which was Mr. Fujita’s summary statement. It is constituted by
retrospection, and not only responds to the present but is also related to what
happened earlier, and striving to live up to ones’ values. In contrast to the feeling of
enjoyment or being glad, which is momentary, happiness is “a conclusion,” a result of
reflective value judgment. It is not a mere reaction but “a concept” as a product of

overall reflection.

3.3.2 Ms. Suzuki’s Story
a. Introduction

Ms. Suzuki was in her forties, married, living with her husband and three children.
She was a former colleague, and got her Master’s degree a few years ago. She was
also a primary school teacher specializing in special needs education. It was a
weekday in the summer vacation. Instead of teaching, her main job was meeting with
colleagues to review and prepare for classes. Her two elder children did not need to go
to primary school, but the youngest one still needed to go to preschool. Her busy day
started in the morning, arranged a whole day plan, did the housework, prepared all the
things the youngest one needed to take to preschool, and wrote a note about what the
two elder children could do at home. Table 4 presents her one-day life described in the

DRM and the interview.

Table 4. One of Ms. Suzuki’s Tuesdays

Episodes Time Details
Cleaning 6:20-6:50 Ina hurry to clean the floor and woke up the
children, regretted not getting up earlier
Morning preparation 6:50-8:30 Talked with my husband about the plan for today,

very busy with making breakfast, taking care of
children, and getting ready to go to work

Working 8:30-12:00  Had a meeting with the schoolmaster and other
teachers discussing teaching programs, did not go so
well

Lunch 12:00-12:30  Went back home to check how two elder children
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Meeting

Preparing for watching
baseball match

Going to dome
Dinner
Watching a baseball

match at the dome

Back home

Putting children to bad

Finally, can take a rest

13:00-15:30

15:30-16:30

16:30-18:30

18:30-19:00

19:00-21:00

21:00-22:00

22:00-23:00

23:00

were doing, ate some pieces of bread in a hurry
Meet with students at the university for planning
some new community events in the future

Picked up the youngest child from preschool, in a
hurry to pack all cheering tools, food, and drinks for
tonight to make the opening time at 18:00

Took two neighbor children together to the dome, it
was very crowded

I drank some beers, felt good

Took care of five children, ensure they were safe and
eating healthy food not just snacks. In the end, our
team won the game, very excited

My husband picked us up. But the dome was so
crowded that took a very long time to get out of it,
exhausted

Tomorrow is a weekday not a weekend, which means
everybody needs to get up early but children were
too excited to go to bed, annoying, but not regretting
going to watch the match because it was a nice
experience

Too tired, then fell asleep right after putting children
to bed

b. Ms. Suzuki’s “such little happiness”

Background

Ms. Suzuki marked the affect “Tired” over “0” (“not at all”’) on all of her episodes.

Moreover, she constantly mentioned “Frustrated” experiences during the interview

other than positive affect. Table 5 presents the conversation after we reviewed her

one-day life episode by episode. For how she felt during the “Watching baseball

match at the dome” & “Putting children to bed”-episodes described in the DRM, see

Table 6.

Table 5. Transcript of the interview with Ms. Suzuki

Researcher (R): It seems to be a very theatrical day.
Suzuki (S): Yes, but it’s quite normal.

R: Everyday?

S: Except we went to watch a baseball game that day, every day likes this.
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. It needs a lot of energy to deal with everything.
. Yes, there is no time to take things slowly. It was quite busy because of summer vacation. But

actually, it was easier for me to work at the school. Because | could only focus on the pupils
and myself, no housework. So actually | feel calmer at work than at home.

- Yes, | realized that your “Frustrated/annoyed” score at home was higher than at work.

: Yes, there wasn’t so much at work.

: When you have kids, somehow you are always busy.

: If 1 don’t have to work, I’11 have more time, more things that can be done on time, and then |

may not be so frustrated. But there is no guarantee that | could do more things when | don’t
have to work. On the contrary, | may do nothing at all.

: You mean if you were a housewife?
: Yes, when | have time, | may not push myself so hard. There won’t be any time limit, so | have

more time to make arrangements.

: Even though you would like to keep working, right?

Yes.

: So, you haven’t considered quitting your job, right?
: No, I’ve never thought about it. First of all, I want to get paid and have financial security.

Although I’'m frustrated, having time limitations helps me balance my life.

. | understand.
: Besides, bringing up children will not be a lifelong thing. Once | quit my job, it won’t be easy

to come back. But I like to be a teacher.

R: Hum, education.

: Yes. I don’t want to quit because | like educational activities. Financial security is

important, but I like my job indeed. I like children because it’s fun to be with them.

: I understand that you feel happy when you work.
. Yes. It’s not easy though. Raising children is not easy either. It was very hard to take children to

watch the baseball game, but it was great to see others enjoyed it when | enjoyed it at the
same time.

: I understand.
. | was very tired after taking them home, but when they said to me that they had a very good

time, 1 felt worthy of going with them.

- | see.
: Hum. I do want to take care of my children at the same time. It’s not easy to work at the school

either, but when the pupils show some improvement in their study, or when they said something
interesting, | like to see their smiles. Their parents are also happy for them, right? There is a
lot of such little happiness in my life. I like it.
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Table 6. Ms. Suzuki’s affect during the “Watching a baseball match at the dome”

& “Putting children to bed”-episodes

Not at all Very much
Impatient for it to end 0 4 5 6
Happy 0 1 0 5 6
Frustrated/annoyed 0 1 5 6
Depressed/blue @ 1 4 5 6
Competent/capable 0 1 4 5 6
Hassled/pushed around 0 1 4 5 6
Warm/friendly 0 1 4 5 6
Angry/hostile 0 1 4 6
Worried/anxious 0 @ 4 5 6
Enjoying myself 0 1 @ 5 6
Criticized/put down 0 1 4 5 6
Tired 0 1 D 6

“Watch a baseball match at the dome” O
“Put children to bed”

c. Summary

Ms. Suzuki marked all her episodes of the DRM as “Tired,” together with other
negative affects. Except when watching the baseball match, most of the time she was
stressed, and often used “Exhausted” and “Annoyed” to descript her feeling.
Nevertheless, “such little happiness” appeared surrounded by several “not easy.”
Though raising children and working at the primary school were both not easy for her,
she mentioned three circumstances that were covered by “such little happiness”:
When she enjoyed the happy moment with others in the dome, when her children said
they had a good time at the baseball match, and when she saw her pupils’ smile. In
fact that her children said they had a good time that happened during the “Putting
children to bed”-episode, however, her “such little happiness” was not presented by

the DRM, instead, it was a relatively negative evaluation.
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3.3.3 Mr. Tanaka’s Story
a. Introduction

Mr. Tanaka was in his thirties, single. He was a former colleague, and got his
Master's degree a few years ago. He has liked to play baseball since he was a child.
He also engaged in the marathon to keep fit. Instead of working for somebody else, he
wanted to be his own boss. He quit his job at the magazine of interior design then
opened a book caféone year ago close to the campus. Before the caféopened, the
author did some help with the preparation, later went there from time to time as a
customer. It was not a very huge area that he designed as a secret basement. He was in
charge of the entire layout and made some of the furniture for decoration by himself.

Table 7 presents his one-day life described in the DRM and the interview.

Table 7. One of Mr. Tanaka’s Thursdays

Episodes Time Details

Running 9:30-10:30 Run back and forth to the city center for one hour as
a routine, it’s hot outside, but I’m in a good mood

Getting dressed 10:40-11:00  Took a shower, happy about losing one-kilo weight

Watching TV 11:00-12:00  Watching the National High School Baseball
Championship of Japan. It’s the taste of summer

Preparing for opening 12:10-13:00  Cleaning, change the layout. Get ready for a brand-

the café new day

Updating the 13:00-13:30  Not very hard work. It went smoothly

homepage

Talking to customer 13:30-14:30  Acustomer who is also very interested in interior
design, we had a nice talk

Working on photos 14:30-15:30  Edited some photos for updating the homepage later.
It wasn’t much fun, but I do learn a lot from it

Writing 15:30-18:30  When I’m not that busy with greeting customers, |
sit in the back-stage do some sideline work like
writing advertisements for other stores to put in a
magazine

Talking to customers 18:30-20:30  Meet up with old friends, nice talk

Talking to customer 20:30-21:00  Nice talk

Designing shop cards 21:00-22:00  Design the cards for selling. My body was tired,
but I was enjoying doing it

Changing the layout 22:00-24:00  After the closing time stayed to change the layout,
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of café tired but excited for the chance to entertain
customers
Dinner 0:30-2:30 Back home and relaxed, drank four cans of beer for
dinner, tired but felt nice

b. Mr. Tanaka’s “not very satisfied”

Background

Mr. Tanaka answered the first and the third question of Step 1 in the DRM about
life satisfaction in general and with his job both as “not very satisfied.” Meanwhile,
questioned about work in Step 4, he wrote that he wanted to work for a longer time
and found his present job attractive. Table 8 presents the conversation we had at the

beginning of the interview.

Table 8. Transcript of the interview with Mr. Tanaka (1)

Researcher (R): First of all, | noticed that you chose “not very satisfied” here, why? | thought
you were satisfied.

Tanaka (T): I enjoy it, but it’s far from ideal. | have my ambition. I’m not satisfied means | want
to improve. | want the caféto be better, want to set a nicer atmosphere up, want to offer
better drinks, want to plan more events, want to enrich the homepage and there’re many
more things that | want to do. I meant to say that it’s far from being perfect. In this sense,
I’m not satisfied, although I enjoy it.

R: You mean it’s still on the way?

T: Yes, it’s still on the way. There are so many things | want to do. I think if I’m satisfied with
my life right now it will stop going forward, and somehow, I will lose ambition in this
sense.

R: I see, | was very surprised. But I got it now. Not satisfied means well.

T: Yes. Not a negative connotation at all. It doesn’t mean that | was bored with it.

R: I understand.

T: Luckily, you ask me about it. It doesn’t mean “I’m not satisfied” literally.

R: I couldn’t believe that you didn't enjoy what you are doing right now.

T: Hum. It’s not what I meant.

c. Mr. Tanaka’s “‘Happy’ is not my word”

Background
Mr. Tanaka’s general impression of the DRM was that he had no problem with

writing down what he had done. However, he was uncertain about how to answer the
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affect section, because the affect-related words did not bear much meaning to him.
Besides, none of the episodes that Mr. Tanaka circled “Happy” on the 6-point scale
was at “6” (“very much”), even though he described how he enjoyed his life moment
by moment. He circled “Happy” at “5” on three “Talking to customers”-episodes.
Otherwise, “4” was the highest score. The interviewer attempted to ask him what
would make him circle “Happy” at “6”, for example when he worked on the layout of
the caféuntil midnight. Table 9 presents the conversation we had close to the end of
the interview. For how he felt during the “Changing the layout of café’-episode

described in the DRM, see Table 10.

Table 9. Transcript of the interview with Mr. Tanaka (2)

Researcher (R): Here, what would make you say “I’m very happy,” for example?

Tanaka (T): “Happy” at “6”?

R: Yes.

T: (laugh) | hardly think that I’m happy.

R: Hardly think?

T: Hum...What is the condition for “Happy” to be “6”?

R: What happened that would make you circle “6” here?

T: I circled “4” here, but it could be “6” if you say so. | mean to do all of these. The layout, the
events, the homepage, and the drinks, the more effort I make, | hear more the compliment and
excited comments from the customers. I’m happy to hear about these.

R: Hum. When you enjoyed the conversation with customers, it’s a temporary emotion, right?
How long will it last? Will it disappear when you start to do something else?

T: Yes, it’s gone very quickly. But happiness isn’t such a thing, right? | did not feel happy when |
talked with the customers. Even though | reflected on, thought about it rationally, | don’t
think 1 was happy at that moment. I’m glad when they said they had a great time here and
thanked me because it is what | expected. But it won’t last very long because | have other
things to do.

R: What about when you back home and had some beer for dinner? You circled “Happy” at “4”
here the same as when you worked on the layout. But the feeling was not the same, right?

T: Here, | was totally drunk. The day was over. | watched the TV. It was the time that I didn’t
have to think about anything just relaxing. It was wonderful and fun. That’s why | drink every
day.

R: | see.

T: Fulfilling is not enjoyable, right?

R: Hum. So here is the happiness at work?

T: Yes.

R: Even though you said you hardly think you were happy, you answered the question about
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how happy you are.

T: Yes, somehow. Whether I’'m happy means whether | enjoy it, right? | never thought if I’'m
happy or not. | felt glad and sometimes felt enjoyment.

R: Are you enjoying yourself right now?

T: Yes.

R: Do you mean that it’s not the time to think about happiness?

T: No, I don’t think about it. I can understand sad, hassled, anxious, and enjoyable, tired, and
depressed, but happy, | haven’t considered it so far.

R: 1t’s not your word?

T: It’s not my word, can’t catch it.

R: I see.

T: It’s not in my category.

Table 10. Mr. Tanaka’s affect during the “Changing the layout of café”-episode

Not at all Very much

Impatient for it to end 6

Happy
Frustrated/annoyed
Depressed/blue
Competent/capable
Hassled/pushed around
Warm/friendly
Angry/hostile
Worried/anxious
Enjoying myself
Criticized/put down
Tired
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d. Summary

It was difficult for Mr. Tanaka to describe how he felt during each episode. The
Author can infer that the affect words in the DRM did not fit with the form of Mr.
Tanaka’s experiences and only limited his expression. The meaning of “not very
satisfied” with his life in general and the job was explicated in the interview. At the
initial stage of running his own business, “not very satisfied” means having an
ambition that dominates his present life.

When the interviewer pushed him to describe what would make him feel very

happy, he refused to use it to describe his present life and said that “happy” was not
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the word he would use, despite the fact that he had experienced several enjoyable
moments, such as watching the baseball game on TV, having nice conversations with

the customers and drinking beer after work.

3.4 Discussion
3.4.1 The individual form of SWB

Instead of asking participants to report their general life satisfaction or affect
reactions during a certain period on a given scale, the DRM helps each participant to
determine personally experienced episodes and measures their affective states based
on these episodic units. The dialogue-based explication of these units was constituted
from the semi-structured life world interviews. Participants organized and interpreted
their experiences individually. The expression of SWB was not limited to “l am
happy,” but was expressed implicitly using their own words: Mr. Fujita’s “others
succeeded because of your contribution,” Ms. Suzuki’s “not easy but like such little
happiness,” Mr. Tanaka’s “l have my ambition.” In any story, each episode of the
DRM vividly exposed individual daily life.

Moreover, experiences did not all have an equal weight, which is the assumption
underlying Kahneman’s approach. As Alexandrova (2005) points, participants decide
to weigh certain experiences by their values as being constitutive of their SWB, and
“these weights can be different from those assigned by the averaging procedure” (p.
310). Mr. Fujita divided his experiences at work precisely into several episodes
characterized by what he is engaging in, while Ms. Suzuki described her experience at
work as one episode named “Work™ generally. Besides, Mr. Fujita felt more positive
at home than at work, while Ms. Suzuki felt the opposite. It is improper to conclude
which of them was happier at work. They both pursued their jobs and weighted their
experiences from different angles and perspectives.

The subjectivity of the experience base for SWB was firstly reflected in the
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individualized units of episodes in daily life. The categorical division of daily events
such as “Work” and “Family Dinner” did not match the meaning unit for construing

well-being in daily life episodes.

3.4.2 Meaning-making under a collaborative dialogue-based approach

SWB s attributed to the person but also a joint product of interactive dialogue so
that the judgment is understandable. Bruner (1990) points out that “there are agreed-
upon canonical relationships between the meaning of what we say and what we do in
given circumstances, and such relationships govern how we conduct our lives with
one another” (p. 19). Meaning is not pre-determined but generated through the
process of negotiation with others. Meaning-making occurs when the relation between
doing and saying is deviant from the ordinary social context. In Mr. Fujita’s story,
when the interviewer summarized the happiness that came from being a teacher, he
did not deny it but rather extended this judgment to situations in which others
achieved something noteworthy with his support. In Ms. Suzuki’s story, because it
was hard for the interviewer to imagine her daily life, the interviewer attempted to ask
about how she balanced work and family life. After she had given several reasons, her
statement “it is not easy, but I like such little happiness” can be understood as her
giving meaning to her daily life. In Mr. Tanaka’s story, the interviewer pushed him to
imagine his happiest experience. As a consequence, he resisted the expression “happy,”
then clarified that it was not the word he would use. On the contrary, he judged
himself to be “not very satisfied” with his present life, thereby expressing higher
ambitions, though he did indeed make clear that he derives joy from certain
experiences. These three cases present vividly the process of how the participants
make sense of their daily life experiences as a form of well-being, each in their own
way.

The interpretations of a portion of daily life experiences, which revealed the
meaning structure of each participant, were construed both within the interview

process and in the analyses after the interaction. Thus, the summary statement as
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described in the results could be characterized as post hoc reconstruction. Previous
research indicated that, as a research interview consists in the interaction between an
interviewer and an interviewee, any resulting knowledge is also to be seen as
interactively produced (Brinkmann & Kvale, 2015; Kvale, 2007). In this research, the
interviewer and interviewees were laboratory colleagues. Such supportive
relationships as well as the inter-subjective background made the exploration of SWB
more plausible and mutual. These relational qualities are conducive to the validity of
post-interview interpretation, but are not a requirement for the regular administration
of SWB instruments. The dialogue as a methodological premise was not restricted to
the actual interactive procedure, but was extended to the overall interpretive approach
as conducted in the present research.

However, there is no guarantee that the participants’ individualized form of well-
being will reveal itself by conducting the semi-structured life world interview.
Narrative is not only about a sequence of events over time answering the question
“what happened”; it also contains structured comprehension in terms of social
canonicality and exceptionality, which answer to the question “why is this worth
telling” (Bruner, 1991). In this regard, the interviewer’s understanding of what is
going on was in line with the interviewee’s understanding, and the interaction turned
out to be more effective with the three cases presented above. This presents a
methodical difficulty in the administration of the integrative approach employed in
the present study. The interpretability of the given interview protocols is mutually
restrained by the capacity of the interviewer as well as the relational qualities in the
Inter-View pair. The author considers these limitations as the fundamental

consequences of employing a dialogical approach.

3.4.3 The constructs of SWB

PCT proposed by Kelly (1955, 1963) sees the person from a holistic viewpoint. It

holds that we view our experience, as it were, through the lens of our constructs.
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Moreover, a certain experience derives its meaning also from a construction of
unrealized alternatives to that very experience. Fransella (1995) indicates that
construing, for Kelly, “is not ‘thinking’ or ‘feeling’ —it is the act of discriminating
experientially” (p. 52). When Alexandrova (2005) argues why retrospective
evaluation is important to approaching SWB, she indicates that “one way to judge our
lives is by assigning values to experiences on the basis of commitments we may find
important” (p. 308). It means, we recognize the similarities and differences in our
experiencing under our individual personal frameworks of meaning and we place our
own value to impose personal order in our lives.

Mr. Fujita’s “Happiness is a concept” can be understood in the context of one of
his value statements: instead of accomplishing something by himself, he felt happy
when the students, whom he worked hard with, did a good job. This construct made
the “Students’ presentation”-episode a happy experience to him. Ms. Suzuki’s
expression “such little happiness” was not supposed to refer to a degree of happiness,
but rather to the way she takes responsibility for her loaded daily activities in a
forward-looking manner. Mr. Tanaka’s “Happy is not my word” and his describing
himself as “not very satisfied” are mean to convey his great “ambition” in running his
own business. What all these constructs have in common is that they are based on life
experiences and are employed to make sense of individual life in terms of “well-
being.”

These key terms are idiosyncratic, having particular meanings for each subject
and yet were clarified and understood in the interviews. They function as a summary
statement of the overall conception of what a good life means to the subject. What
was considered as “bias” in the retrospective evaluation by Kahneman is the “lens” or
narrative framework through which participants see and construe their life as being
conducive to their well-being. Such key terms and phrases are not just expressions of
their views but are also active ingredients in their daily transactions with others and
their surrounding environments (Wapner, Demick, Yamamoto, & Minami, 2000).

Kelly’s (1955, 1963) notion of Personal Construct and its collateral concept of
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Personal Project (Little, 2000) capture the central active role of the narrative forms in

guiding a person’s daily life.
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Chapter 4 Study 2:

A Contextual Understanding of Subjective Well-Being

4.1 Introduction

Subjective Well-Being (hereafter SWB) refers to a person’s feelings and thoughts
about whether his/her life is going well regardless of others’ judgments (Diener, 1984).
This concept was developed to answer the question of what is a good life and how to
determine a high quality of life from a subjective perspective. High scores on the
measurements of SWB mean that the participants who represent a certain group of
people believe their lives to be desirable and that they are enjoying it. One reason for
scientists to study SWB is to apply it as a social indicator to assess how well society is
developing together with objective indexes such as income and education statistics
(Diener, 2009).

Since SWB emphasizes that the right to evaluate one’s life lies with the person in
question, the majority of the methods are often based on self-reporting questionnaires
asking participants how they feel and think about their lives. However, one criticism
of this method is that the subjects’ global retrospective judgments do not always
accurately reflect the quality of their actual experiences (for a more detailed
discussion, see chapter 3, section 3.1). Kahneman et al. (2004, 2005) develop a new
instrument called the Day Reconstruction Method (hereafter DRM) to record
individuals’ one-day activities and to measure their experienced well-being in the
context of daily lives. The advantage of applying this method is to assess what role
different kinds of activities and the duration for which they are being carried out play
in giving rise to their happiness or life satisfaction. It reports not only the cognitive-
affective assessment of life over a certain period of time, but also provides
information on how happiness is being experienced in the context of the specified
activities.

One application of Kahneman et al.’s approach is to categorize subjects’ happy
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and unhappy experiences and to analyze the behavioral tendencies of a certain
population. Thus, such empirical results would enable make suggestions on public
policies of how to change people’s behavior patterns in order to improve their quality
of life. The assumption underlying this orientation is that each experience has equal
weight and homogenized meaning. However, as we have discussed in the previous
chapter (see section 4.3), each person organizes and values his/her daily life in an
individualized way according to their Personal Construct (Kelly, 1955, 1963). Kelly’s
notion of Personal Construct serves as a lens, which helps to determine how people
anticipate events, how they interact with others, make sense of their experiences, and
make predictions about the future. Thereby, their daily experiences are neither pre-
categorized nor standardized. What these experiences mean to each person is revealed
by that person’s attempt to make their particular sense of what is happening to them
and around them. SWB does not merely involve happy experiences that can be
categorized into a behavior pattern of being happy, but rather refers to that person’s
perspective of being well.

In the previous chapter, Study 1 presented an alternative approach to SWB and
proposed that SWB is a personal meaning construct generated through narrative,
namely, how people talk with each other about their daily lives and make sense of
their personal experiences. Although it is the person who makes sense of his/her daily
events and finds alternative possibilities, this process of meaning-making is neither
completely arbitrary nor isolated; rather, it takes place within a certain context and is a
socio-cultural product. VWgotsky (1978, 2012) in his Sociocultural Theory claims that
the origin of individuals’ mental processes is the society or culture that the individual
is situated in. One of the key arguments is that people use certain tools, especially the
symbolic one of language, as mediators interacting between their minds and the world.
According to \Wgotsky, language is first and foremost a social instrument that
facilitates interaction with others, for example communicating to share and develop
knowledge. Then also, language is an “interiorized” tool that helps to shape the minds

of those who adapt to its use, for example absorbing new concepts to reconstruct
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one’s thoughts. This internalization process mediated by language is functionalized in
gaining control of the world and of the person himself, and simultaneously changing
them. Vygotsky’s Sociocultural Theory stresses that social interaction plays a
fundamental role in individuals’ mental processes. Thereby, the best way to
understand people’s thought and activity is to conduct the investigation rooted in their
embedded socio-cultural context.

Studying the relationship between human beings and their environment is one of
the major themes in social science. Nevertheless, the environment is usually treated as
an external factor being influential in the process of behavioral or psychological
change. Going against this paradigm, Wapner, Kaplan, & Cohen (1973) propose an
Organismic-Developmental Approach where the person-in-environment system serves
as the central unit of analysis. The basic feature of this approach is seeing the person
and the setting/environment function as aspects of a whole system rather than isolated
entities independent of each other. This whole system works in an organismic way
rather than a mechanical one. This is to say, the person and the environment are
mutually defined in terms of one another, and any actions that occur within the system
would have reciprocal effects on each other. More importantly, referring to Vygotsky’s
internalization process, the outside world and the person integrate into a new structure
that systematically transforms the whole system as a developing process. This
transactional view is crucial to inquire about how people are living within a set of
experiential settings and evaluate it. From this perspective, the environment consists
of several layers, the most obvious three being the physical, the inter-personal and
also the cultural—the latter of which intersecting with and providing context to the
first two.

Another way of studying how socio-cultural context effects people is to conduct
cross-cultural studies. In this framework, culture is traditionally seen as an
independent variable while people’s feelings and evaluations are responses to stimuli.
Valsiner (2007, 2014) criticizes this viewpoint of culture and questions the

appropriateness of comparing different cultural contexts in general. He develops his
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version of the field of Cultural Psychology holding a different view—not of a person
as belonging to a certain kind of culture, but of culture being located in-between the
person and the social worlds. Valsiner’s Cultural Psychology sees a person as a
culturally functioning system, and living experience within its social contexts is
culturally organized by way of semiotic regulation. He reconstructs Vygotsky’s idea
of language mediation into semiotic regulation, and proposes that we use semiotic
tools to participant in and create the relation to the socio-cultural context. Then, such
a context constructed through semiotics becomes an inherent part of our behavior and
psychological processes. This viewpoint does not only support Wapner et al.’s holistic
analysis of the person-in-environment system, but also is a benefit of applying
Bruner’s Narrative Mode (1986, 1990) in a lived cultural context.

In contrast to most other studies of SWB, which take the form of large-scale
surveys with hundreds of participants, directed toward an understanding of the
“average” evaluation of people’s lives in the “average” setting, the present study is to
gain insight into the diverse ways in which people organize and evaluate their daily
lives by conducting the same procedures of methods as applied in Study 1: Expanded
application of DRM and a following life world interview (Kvale, 1996).

As the discussion of Study 1 shows, SWB is not pre-existing inside the individual
and cannot be discovered by researchers just asking the right questions. It is rather
delineated through dialogical interaction taking place within the interviewer-
interviewee relationship depending on a certain social context. In study 1, the
interviewer and interviewees are laboratory colleagues, sharing a common research
interest that leads to their supportive cooperation. However, variation in the living
environment and the native language could affect the quality of meaning-
understanding processes. In order to “take advantage of, and reveal, the local whats of
experience” (Holstein & Gubrium, 1995, p. 45), the present study started off with
taking into account the local setting and select participants sharing a similar living
context with the author. The purpose of this study is to answer the question, “How

does culture provide a context for the meaning-making process of SWB?” The
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ultimate aim of the present research, following up on Study 1, is to clarify the
structure of meaning-making in the interpretation of a person's own daily experiences

which are considered as a form of well-being.

4.2 Method
4.2.1 Procedure
a. Instruments

Day Reconstruction Method

(DRM; Kahneman, Krueger, Schkade, Schwarz, & Stone, 2004)

As described in the previous chapter, the DRM is an instrument assessing
subjective experiences in specific situations throughout the day. The goal is to capture
participants’ one-day life in a clear-cut timeline and assess each episode with
contextual descriptions.

It is conducted in four steps:

Step 1. Asking participants to evaluate their life satisfaction in general and in
particular life-domains, and supply demographic information;

Step 2. Asking participants to describe their previous day, like continuous episodes in
a film, from the time that they woke up until bedtime;

Step 3. Asking for more details about the described episodes. With whom did the
participant interact and where? In the Affect Section it is asked how he/she
felt during that episode (impatient for it to end, happy, frustrated, depressed,
competent, hassled, warm, angry, worried, a sense of enjoyment, criticized,
or tired)? A scale from 0 (“not at all”) to 6 (“very much”) is used; and

Step 4. A few more questions are asked about the previous day, physical status in

general and other peoples’ perceptions of the participant.
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For the purposes of the present study, the DRM was translated by two bilingual
researchers sensitive to the nuances and subtleties of English and Chinese. To ensure
the conceptual accuracy of the translation, the Chinese version of DRM was

independently back-translated into English by the third bilingual researcher.

Semi-Structured Life World Interview
(Brinkmann & Kvale, 2015; Kvale, 1996, 2007)

This is an interview method aiming to obtain rich descriptions of the interviewees’
life world to interpret the meaning of the described phenomena. Guidelines ensure a
sufficient degree of uniformity across interviews. Although it is significant to gather
the same kind of information from all interviewees, the role of the interviewer in a life
world interview resembles more that of “a traveler rather than a miner.” This way, the
interviewees tell their stories in their own way. Therefore, the interviews proceed in
line with the interactions between the interviewer and the interviewee, which unfold
diversely.

The purpose of the present study, complementing Study 1, is to explore
interviewees’ ways Of structuring their daily experiences. Accordingly, the interviews
started with an open-ended question, “What is your impression after completing the
DRM?” The interviewee was allowed to take as long as he/she wished to answer this
question, and in any way that seemed appropriate to him/her. In this manner, it was
possible to gain initial insight into the given interviewee’s way of structuring his/her
one-day life. Then, the interviewer proceeded to ask about the details of episodes
obtained through the DRM described above.

A set of questions corresponding to each episode was used in all interviews, such
as “Can you tell me more about what happened?” and “Why do you feel that way?”
Additional questions, such as “What do you think about your life in Japan?” and
“What’s your plan after graduation?” were also raised since they are relevant to
become acquainted with participants’ current living circumstances. In keeping with

the view of the interviewer as a traveler, the interviewer attempted to have a
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conversation with the interviewee, rather than confronting him/her with a large
number of questions that he/she would only be answer superficially. In other words,
the actual interview process was not prescribed but dialogue-based: Further
questioning was developed in an improvised manner. In the interaction between
interviewer and interviewee, focusing on the interviewee’s particular episodes
conducive to their happy or unhappy experiences ensured mutual understanding. The
decision to proceed or discontinue further questioning was also made in a dialogical
manner resulting in a wide variation of the length of the interviews (see section 4.2.3
in detail).

All interviews were audio-recorded in order to make note-taking during the
conversation unnecessary and to preserve the interview completely. Permission to
record was secured from each participant prior to beginning the interview. All
participants were informed about further use of their data and guaranteed
confidentiality.

All interviews took place at a location with which the interviewees were familiar.
Four of the altogether five interviews were conducted in the interviewer’s laboratory

next to the interviewees’ and one in the interviewee’s laboratory.

The author contacted participants via common social medial (i.e. WeChat and
email) to describe the study and schedule an interview date individually. Each
schedule involved two parts: First, participants were asked to engage in the DRM.
Second, the semi-structured life world interviews were conducted with the author on
the same day they completed the DRM. On average, the DRM took 40 minutes but
the recorded interview took anywhere from less than 2 hours to 6 hours and 20
minutes. All procedures were conducted in Chinese, the native language of all the

participants and the author.
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b. Participants

To carry out the methods described above based on an understanding derived
from mutual trust and support, five Chinese graduate students studying in Japan who
shared a similar living environment with the author took part in the present study. All
the participants have had daily conversations with the author as a friend since they
came to Japan rather than being random sampling subjects only recruited for this
research. In this regard, the relationship between the author and the participants was
similar to the previous study. The difference is that these five Chinese students were
not familiar with the topic of the author’s research since they were studying different

subjects at university. Their names were anonymized.

4.2.2 Analysis
a. DRM

The DRM provides access to participants’ momentary affects within their daily
life context. The majority analysis of the DRM categorizes participants’ activities with
designated affect(s) or the duration of specific activities. However, this study aims to
illustrate how participants construe their everyday experiences as a form of well-being
in their own terms. Therefore, the major focus is on the individual descriptions
derived from the DRM. The related questions include, for example, how the
participant divided his/her one-day into continuous episodes, and whether the
episodes are named in general (e.g., lunch, shopping) or under a particular heading
(e.g., video telephone with boyfriend)? What kinds of episodes did the participant

99 <¢

ascribe the positive affect-terms “happy,” “competent,” “warm,” and “a sense of
enjoyment” to and which ones did he/she give a relatively high score? These points
work as road signs for the interviewer to achieve greater familiarity with the given
participant’s one-day life. More importantly, they orient the following semi-structured

life world interview.
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b. Semi-structured life world interview

Transcription

In order for the data from each participant to be analyzed by the person most
familiar with the nuances of that participant’s experience, the interviewer, i.e. the
author of the present study, completed the transcriptions of all interviews herself. The
recordings were made verbatim in Chinese. Later, all identifying information

(including names, specific locations, etc.) was removed from the transcript.

Analytic procedure

The goal of conducting life world interviews is to grasp the cultural ways in
which the interviewee interprets his/her own life experiences. The first step involves
the determination of the episodes that the interviewees talked about with strong
positive feelings. The narrative of the episodes may be concentrated in one place or
spread out across the interview. In step two, after locating the episodes, the analyses
focus on connecting the target episodes with the research question. This is to say, the
analyses aim to construct the interpretation of how the episodes represent the
interviewee’s well-being in a cultural context. The essential components are the
discourse between the interviewee and the interviewer about his/her experiences and
thoughts.

Step three discusses with laboratory colleagues and the supervisor about the
selection and primary analyses, to adjust and confirm the interpretations. The post-
interview discussion was held mostly in Japanese, the common language among the
group members. The utilized parts of the Chinese language transcripts of the
interviews were also translated into Japanese for mutual understanding and discussion.

The English translation of the target episodes is the author’s, and was further

discussed and confirmed with the supervisor and laboratory colleagues.
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4.3 Results

This section follows the principle of presenting only the result of the best and
most insightful interview if there are two or more illustrating the same point
(Brinkmann & Kvale, 2015). The author mainly presents two out of the five
participants’ cases, because they serve to illustrate the process of how the meaning of
SWB based on participants’ daily life experiences derived from DRM and the semi-
structured life world interviews most vividly. The other three participants made use of
the same procedures. Appendix 4 contains a summary of the central features of the
other three participants’ experiences.

As background information, the overall description of the participants’ life world
is presented in the introduction section. A reconstructed Day that was surveyed in the
participants’ DRM is presented in a time log form using the unit of the episode as
described by the participant. The flow of the semi-structured life world interview is
also presented in a time log. The participants’ evaluation on the affect scale in DRM
corresponding to the targeted episode was shown as profile information derived from
the quantitative measures.

The way of presenting the results is different from Study 1. The main results are
not showing the segments of protocols referring to a direct record of the interview, but
first showing a table of the flow of the whole interview to outline its structure, and
then reporting the participants’ happy experiences together with the interviewer’s
explanations. Here the episodes are characterized by the word “happy” instead of
terms like “being-well” or “feeling good” since it refers to a more general impression
of interviewees’ narratives during the interview. These will be described in more
detail in the following section. The explanations from the interviewer rather than the
interviewee’s own words are meant to help readers who are not very familiar with the
cultural context at hand to better understand the participants’ happy experiences. This
issue will be further discussed in the Discussion section.

The author is identical with the interviewer, but in the following section, in order

to stress the relationship within the interview, “the interviewer” is substituted for “the
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author.” The selection and the following explanation were consolidated through peer

validation (Brinkmann & Kvale, 2005; Kvale, 2007).

4.3.1 Ms. Chen’s Story
a. Introduction

Ms. Chen was in her thirties, an only child, married for one year. She came to
Japan five and a half years ago and finished her master's program. At the time of the
interview, she was going to obtain her doctoral degree. She and the interviewer lived
on the same floor of a dormitory for international students for a certain period.

She passed the oral defense of her doctoral dissertation, but some additional
experiments and revisions remained. She explained that her daily rhythm had recently
been somewhat chaotic, due to the revision process. Otherwise, she kept regular hours.
She recorded her one-day life from the previous day 23:00 to the next day 1:00 am
rather than the period from the time she woke up until bedtime. Table 11 presents her

one-day life described in the DRM and the interview.

Table 11. One of Ms. Chen’s Saturdays

Episodes Time Details
Writing the thesis 23:00-1:00  Revised the Ph.D. thesis
Sleeping 1:00-3:00 Took a nap in the laboratory
Washing up 3:00-3:15 Except for not being able to take a shower, we could
actually live in our laboratory
Breakfast & 3:15-4:00 Relaxed and happy

watching YouTube
Writing the thesis 4:00-7:00 Revised the Ph.D. thesis, the deadline is coming

Lab experiment 7:00-12:00  Additional experiments are necessary, but I’'m very
hungry

Lunch & dinner 12:00-13:00 Having lunch in a restaurant, and reading novels in
Kindo, relaxing time

Shopping in the 13:00-13:30 Bought some fruit, found some cheap but delicious

supermarket grapes

At home 13:30-14:30  Shower, washing clothes, eating fruit, most enjoyable and

happy time of the day
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Sleeping
At home

Back to laboratory

Writing the thesis

14:30-21:00
21:00-24:00
24:00-1:00

Prepared some fruits to bring to the laboratory later
Bought something to eat from a convenience store on the

way back to the laboratory, eating and watching YouTube
in front of the desk

1:00-

Continuing revision of the thesis

The interview lasted for 6 hours and 20 minutes. In the beginning, she introduced

her laboratory, the functions of her equipment work and her research to the

interviewer in detail, since she majored in a different subject from the interviewer’s.

After we reviewed her one-day life episode by episode, we talked about the reason

why she decided to come to Japan and how she thought about her life studying abroad

and her character.

The flow of the interview is shown in Table 12. For how she felt during the “At

home”-episode described in the DRM, see Table 13.

Table 12. The flow of the interview with Ms. Chen

Timeline Interviewer Ms. Chen
00:00 Asking how she felt about Living very irregular recently, otherwise, | stay
doing the DRM in the laboratory from 10 am to 8 pm almost
every day
06:33 Starting to ask about the Explaining how the laboratory works and the
details of the episodes of the doctoral research project
day one by one

1:21:00  Asking about the time she is Likes detective stories and is interested in

relaxed and happy: “Breakfast reading various kinds of novels
& watching YouTube” and
“Lunch & dinner”

2:10:02 “Shopping in the supermarket” involved talking
about fruit being expensive in Japan, so | am
very much looking forward to eating fruits later
at home

2:13:21  Asking about her plan for Will start a postdoc position at a university in my

going back home after hometown because all of my family is there
graduation

2:29:21  Because the last episode she Revised it to be more understandable following

recorded was going back to

the comments from the Examination Board. And
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revise her thesis, asking about
the details of it

the deadline for bookbinding is close

2:36:09

Asking about the oral defense

The preparation and the oral defense were both
quite intense. Afterwards, | slept for more than
13 hours

2:42:15

Asking about that recovery
process

That sleep was enough to feel reborn. Good
health is influenced by my parents because both
of them are doctors of traditional Chinese
medicine

Reading is also a kind of family tradition

3:03:49

Asking for the reason why she
wanted to come to Japan

It was an alternative solution to get further
education because | partially failed the
examination in China

I applied for this university with assistance from
an intermediary agency

3:19:54

Asking how she dealt with the
expense

My parents paid in the beginning, but I got an
award that covered all of my expense started
from the third year

Our laboratory is too busy to do a part-time job
for a living

3:27:03

It must be a great relief to her
and her family

Sure, at the end of last year, | invited my
parents to Japan, I’m so proud that | could
pay for it

Talking about the trip to Kyoto, Kobe, Himeji,
Fukuoka, and Tokyo (This part will be
discussed in more detail in the next section)

4:05:55

Asking whether she thinks it
has been worth coming to
Japan for those years

Talking about being a translator once for
academic exchange activity, and how | thought
about the difference between China and Japan.

I learn a lot from being abroad for a certain time,
but I want to go back home to become a teacher
at a university

4:47:20

Asking what is her happiest
time and activity are

(silent for a while) My supervisor said the oral
defense was good, | just need one more
experiment and to be able to publish the
thesis. I said yes to myself, it’s done! (This
part will be discussed in more detail in the
next section)
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4:47:55  Asking her whether she thinks T’ma person enjoying wherever I am
she is a happy person
Talking about family relationships, my character

is the same as my mom’s

Because my husband majors in a different
subject, our conversations are more about
everyday issues

5:43:37 Talking about learning all of the special
vocabularies in English, confused sometimes
when discussing with laboratory colleagues in
Japanese

Talking about other colleagues’ research and job
after graduation

| tried my best doing research here, but | think
my specialty is teaching rather than focusing on
more advanced experiments, so this is what I'm
going to do later

b. Two narratives representing Ms. Chen’s well-being

(i) “I pride myself on entertaining my parents traveling around Japan by my
savings from an award”

This narrative emerged when the interviewer asked about how Ms. Chen deals
with her expenses for studying abroad. She explained that for all the living expenses
and tuition fees she used to rely on her parents until she received an award for
outstanding students. Then she mentioned, “At the end of last year my parents came
to travel around Japan, it was me entertaining them for the whole trip. I’'m very proud
of myself (originally, she used ‘De-se’ a vernacular form indicating pride and great
satisfaction) for being able to do this.” Then we talked about that trip for about 30
minutes.

She had started to plan this trip three months earlier: she booked a log cabin with
a hot spring from where one can see Mount Fuji, made a reservation for a tea

ceremony in Kyoto, a famous steak house in Kobe, and a night boat tour in Tokyo.
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She made a detailed plan of what kind of special event to go to on that day, where to
eat and stay, and how to move in between, all with a precise timetable. She said that
she usually lives a fairly frugal life, but on this trip, she picked out all the best for her
parents.

Here are some of her statements about the trip:
“My mom asked me how much money do they would need to exchange to Japanese
Yen, and I told them it wasn t necessary, because [ would take care of all of it.”
“I picked them up from the airport, and I brought a bouquet of flowers especially for
my mom. How can we pick up a lady without flowers, right?”
“I booked a steak house in Kobe for them to enjoy Kobe Beef (a prized Japanese
delicacy). It was very expensive, but I'm so happy, really very happy.”
“I asked my mom if she’s satisfied with the entire plan, she said very much so.”
“I was so “De-se” (means proud and satisfied) that | arranged everything perfectly

for my parents, so happy.”

Table 13. Ms. Chen’s affect during the “At home”-episode

Not at all Very much
Impatient for it to end @ 1 2 3 4 5 6
Happy 0 1 2 3 4 5 ®
Frustrated/annoyed @ 1 2 3 4 5 6
Depressed/blue @ 1 2 3 4 5 6
Competent/capable 0 1 2 3 4 5 @
Hassled/pushed around @ 1 2 3 4 5 6
Warm/friendly 0 ©) 2 3 4 5 6
Angry/hostile (0) 1 2 3 4 5 6
Worried/anxious 1 2 3 4 5 6
Enjoying myself 0 1 2 3 4 5 @
Criticized/put down 1 2 3 4 5 6
Tired 0 1 2 3 4 5 6

(ii) “Happy about getting high praise by my supervisor after the oral defense”
In the Affect Section of DRM, Ms. Chen marked “Happy” on the 6-point scale “6”

(“very much”) when she was at home from 13:30-14:30. Nevertheless, she said,
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“Taking a break from the experiment and thesis, just relaxing, of course I’'m happy.”
“But it’s just taking a break.” When the interviewer asked what her happiest time was
doing what, she paused a while and answered, “after the oral defense, my supervisor
said it was good, I just needed to finish the additional experiment and publish it. I said
‘yes!” to myself. It’s done now! Although it’s not done yet, I'm still working on that

right now.”

c. Explanations

These two parts of narratives were not directly concerned with Mr. Chen’s one-
day life described in DRM. They emerged after we talked about her daily life episode
by episode. Considering which part of the whole interview involves her thoughts on
being well, these two narrative parts are in the spotlight. In other words, these two
parts stand out as the highlights, as it were, of her life in Japan.

Though she got a great award that covered her living expenses, she lived very
simply. She cooked herself as often as possible, and hardly ever bought new clothes or
accessories. On the contrary, she was very generous and hospitable to her parents. She
brought flowers when she picked them up from the airport; she picked up the most
expensive dinner course, i.e. Kobe beef; she provided them with more than enough
cash when she needed to go back to the laboratory and could not be with them. All the
arrangements cost her most of her savings for these years, but she mentioned several
times that she was very happy and satisfied with this trip.

Other than talking about the trip, we also took quite a long time to talk about her
favorite books, her childhood in her hometown, and the daily life when she was at
home with her parents. She said that because both her parents are doctors of
traditional Chinese medicine, they needed to study constantly and read the latest
literature all the time. She spent a lot of time with her mom in the library when she
was very young. Reading is a kind of family tradition. All these narratives are based

on her family and their close bonds with each other. Their attachment offers the
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ground to understand why she put so much thought into that trip with her parents in
Japan, which represents a kind of her well-being.

Ms. Chen took a while to think about the interviewer’s question of what her
happiest time was doing what. She said it was the moment of getting a good
evaluation of her oral defense from her supervisor. Different from the happy time
when she was doing something she liked and was able to relax; getting a good
evaluation from her doctoral supervisor on her final examination confirmed the
meaning of her effort for these years to her. The interviewer herself is also working on
her doctoral dissertation, and an oral defense is indispensable in the future. Because of
the similar positions of the interviewer and the interviewee, the meaning of this
narrative was not only understood through Ms. Chen’s words, but also sympathized
with at the same time. Therefore, in the context of this particular conversation
between the two participants, it was understood that these very concise statements
were sufficient to convey their much more comprehensive meaning. This point will be

discussed in more detail in the Discussion, see section 4.4.2.

4.3.2 Mr. Yang’s Story
a. Introduction

Mr. Yang was in his twenties, an only child. He had come to Japan three years
before and studied to obtain a master's degree in the same department as the
interviewer. When he first came to this university, the interviewer was a member of
the support team for foreign students assisting him in starting this new phase of his
life.

He went back home to look for job opportunities there during the term break, and
then returned to the university for the new semester. It was an ordinary working day at
his part-time job for a furniture retail chain store. Table 14 presents his one-day life

described in the DRM and the interview.
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Table 14. One of Mr. Yang’s Thursdays

Episodes Time Details

Way to work 8:30-8:48 Got on a very crowded train, no available seat to sit
down. Texted with my girlfriend, solved one of her
problems

Morning shift 9:00-12:00 Not so many customers, thinking about the meaning
of doing a part-time job

Meeting with manager 12:00-13:00  The monthly meeting, was a little nervous as usual

Afternoon shift 13:00-14:30  Getting busy around lunchtime, felt a little tired

Lunch break 14:30-15:00  Ate at the cafeteria, very cheap; had a cup of coffee,
smoked, chatted with colleagues, felt relaxed

Afternoon shift 15:00-17:00  Not so many customers, stood for a long time, my legs
started to hurt, wished to be off duty as soon as
possible

Shopping 17:00-17:20  Used the staff discount to buy some food | like, felt
nice

Going back home 17:30-18:00  Listened to music and enjoyed the view out of the
train window, felt relaxed

Relaxing 18:00-20:00  Cooked a steak that | bought this afternoon and one
vegetable dish and rice, and watched a movie

Taking a rest 20:00-23:50  Took a shower, went to bed, cleared my head

The interview lasted for 2 hours and 16 minutes. His general impression of doing

DRM was like making a movie, what happened yesterday reappeared vividly. Since

the interviewer used to do a part-time job in a different department at the same

company, we talked about his work in more detail for a certain time. After we

reviewed his one-day life episode by episode, we talked about how he thought about

the decision to come to Japan, his college life and working experiences, and his plans

for going back home after graduation.

The flow of the interview is shown in Table 15. For how he felt during his

“Relaxing”-episode described in the DRM, see Table 16.
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Table 15. The flow of the interview with Mr. Yang

Timeline

Interviewer

Mr. Yang

00:00

Asking how he feels about
doing the DRM

Usually, T don’t recall things I have done in such
detail. It feels like making a movie

I’m satisfied with the part-time job because of the
nice payment, and the college life is actually much
nicer than | had expected

03:17

Starting to ask about the
details of the episodes of the
day one by one

Explaining the working shift and training program

Thought about career path from now on

Finally had a lunch break around 2 pm after meeting
with the manager and 1.5 hours shift

51:03

Asking when he would
usually have lunch on off-
days

Depends on what I’'m doing that day but the latest by
2pm

I haven’t eaten breakfast since I came to Japan
because there are not so many choices as | have at
home. | only eat what I really like, so lunch is my
first meal; |1 cook for myself around 6-8 pm, | eat
more at dinner

I went to a cooking school for 11 months before |
came to Japan, but didn’t have the time to get the
license

When | go back home I eat more for breakfast and
we have a late lunch without dinner

58:57

Back to the episodes of the
day

I’m happy when I’m cooking. It’s a kind of
healing time when I’m in Japan. 1 enjoy the
whole time from preparation until tidying up
everything (This part will be discussed in more
detail in the next section)

1:10:00

At the beginning of the
interview, he mentioned that
he is not satisfied with his
life in general because he
does not have time to do
exercise, here asking what
he would do when he had
time

Like to ride a bicycle to somewhere further

I once rode to Lhasa from my hometown in a
team for 40 days when | was 20. Because it was a
very tough journey, I’m proud of myself for the
accomplishment.

Traveling by public transportation in Japan is
expensive, but the condition of the road is quite
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good (compared to the road we rode to Lhasa), so
I would like to ride somewhere when if | have
time, enjoying the view on the way, | feel so
happy (This part will be discussed in more detail
in the next section)

1:24:15  Asking how he feels about
coming to Japan and the plan

after graduation

It’s not an easy topic, but I think I gain more than I
lose having made this decision.

Learned how to live independently, got some new
and important viewpoints from the study that could
be useful later for work

Plans for going back home to work, want a stable
life

1:45:35  Asking about
thesis

his master

I’1l write the thesis after a conference presentation,
and try my best to finish it.

1:50:38

These three years aren’t easy, talking about the
relationship with girlfriend

Three years of free life, | learn a lot here, but it’s
enough already, never thought to stay here
longer, want to enjoy having a nice breakfast,
more importantly, want to stay closer to family
and friends. | think I can explore myself better in a
more familiar environment

Plan for the next six months

Table 16. Mr. Yang’s affect during the “Relax”-episode

Not at all

Very much

Impatient for it to end
Happy
Frustrated/annoyed
Depressed/blue
Competent/capable
Hassled/pushed around
Warm/friendly
Angry/hostile
Worried/anxious
Enjoying myself
Criticized/put down
Tired
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b. Two narratives representing Ms. Yang’s well-being

(i) “Enjoying the delicious food cooked by myself”

Mr. Yang’s happy time of that day he described in DRM was after work, he went
shopping for and cooked his dinner and took a rest at home. When the interviewer
admitted to being impressed that after a long day of work, he still had the energy to
cook himself, Mr. Yang explained that it was “Not an issue at all, I’'m relaxed when I
cook, I just like cooking. When I’m tired of writing reports or something like that, I’1l
go to cook something for myself.” “For me, it’s an enjoyable thing.” Then we talked
about how often he goes shopping, and how he decides what to cook. Later, he
mentioned that after he graduated from university in China, and he had no plan to go
to Japan yet. He had some spare time, went to a cooking school for almost a year to
learn to cook professionally. There was a chance to get a license as a chef but he did
not have enough time to attend the test because he decided to go to Japan.
Nevertheless, this learning experience was propitious to the arrangement of his daily
diet now.

In the following interview, he mentioned several times that cooking is a kind of
healing time while staying in Japan. The happy time starts from the preparation while
imaging the look of the finished dish, for example, Coke chicken wings. Then eating
is the happiest moment, with a happy time even lasting through tidying up the kitchen.

This entire time makes him feel satisfied with the day.

(ii) “Like riding a bicycle enjoying the view”

This narrative occurred after we reviewed his one-day life episode by episode and
then talked about the last part of DRM, which includes asking participants about their
physical status in general. He answered that he is not very satisfied with his health
because he did not have enough time to exercise. When the interviewer asked what he
would do for exercise, he said he used to cycle to neighboring cities for a one-day trip,
around three to four hours one-way. He said, “If I really had time, | would like to take

a long-distance trip by bicycle. First of all, I’'m able to ride that far, and actually, you
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know, traveling in Japan is not that cheap. If I travel to a neighboring city by bicycle
instead of taking a train, | save quite a lot of money. And the view on the way is nice,
so I would be happy to ride a bicycle.”

When the interviewer uttered surprise about the distance he would ride by bicycle,
Mr. Yang brought up his trip to Lhasa, which he hardly mentions to somebody else.
He wanted to do something special when he turned 20, so during a summer break he
joined a team with about twelve or thirteen people to ride to Lhasa from his
hometown. The whole trip took about 40 days. It was quite tough so there were only
male participants on the team. We talked about how he trained for that trip and how
hard it was. He said he thought about quitting when they had gone one-third of the
way. He thought it was special enough, but the leader of the team convinced him to
keep going and reach their destination. When the interviewer asked whether it was a
happy experience or not, Mr. Yang said, “It is not like happiness but an achievement,

because only a few people are able to do that.”

c. Explanations

With respect to what has been described in the previous section b-(i), Mr. Yang
circled “5” as the highest score on the 6-point affect scale from the DRM in the
“Happy”’-category evaluating coming back home from work, especially during the
“Relax”-episode when he cooked himself dinner and enjoyed it. It was his happiest
time of that day. Another conversation about food occurred when we talked about his
daily rhythm in general. He mentioned that he only eats what he really likes. He
explained what kind of breakfast he usually has at home in China, with many
delicious choices. By comparison, he did not like the Japanese style. So, he chose not
to have breakfast at all when he came to Japan, whereas he usually did when he was
going back home to visit his family. From these two points, the interviewer sensed
that Mr. Yang places particularly high importance on food. Delicious food makes

people happy, which is commonly understood. Particularly in Chinese culture, eating
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is one of the most important issues people are typically concerned about.

Still, the interviewer expressed much acknowledgment of Mr. Yang’s efforts to
cook dinner after work. The interviewer, on the other hand, would probably do the
same thing only to entertain friends but not for herself. Then Mr. Yang said that
cooking for him is an enjoyable thing and described it as a healing time while being in
Japan. Later, he mentioned his experience of learning cooking professionally, which
contributed to his standards of delicious and healthy food for a daily diet. Close to the
end of the interview, he even said that he would like to go back to his hometown to
find a job rather than stay in Japan because he could not bear not having his preferred
kind of breakfast any longer. Although he explained that it was a joke, what he wants,
foremost, is to live close to family and friends.

All these narratives show how important delicious food is to Mr. Yang. Based on
the conversation at the end of the interview, it becomes clear to what great extent his
well-being depends on living in a more familiar environment in which there is the
food he likes, and close friends and family are around.

The second story related to Mr. Yang’s happy experiences is about his hobby.
Although it was not directly connected to the questions about his one-day life, it came
up in the context of the DRM asking participants to evaluate one’s life as a whole
(Step 1) and asking participants about their health in recent days (Step 4). Both of
these two questions Mr. Yang marked as “not very satisfied.” The reason was that he
did not have time to exercise. Asked what he would do, he answered that he likes
riding his bicycle for long-distance sightseeing. At least to the interviewer, the
distance he would cycle seemed much farther than most people would consider riding
a bicycle. To explain why he enjoys this particular activity Mr. Yang told a story about
riding to Lhasa with a team for 40 days continuously. Compared to that, riding in
Japan to him is more enjoyable and would save travel expenses at the same time.

Lhasa is a tourist attraction in China. It is famous as the world’s highest capital
city whose name literally means “place of the gods.” There are usually three ways to

travel to Lhasa: by plane, by train, and by car. Going by bicycle is a particularly harsh

76



option most people would not consider. However, this was precisely the reason why
Mr. Yang chose this challenge as a celebration of his 20" birthday. We talked about
this journey for about 15 minutes. Although he prepared thoroughly by training in
advance for a certain period and finding a leader of a professional team, it was clearly
not easy to accomplish. He thought about giving up but completed the journey in the
end.

This experience was so special that he hardly talked about it to anyone else
because he thought that someone not fond of cycling would not understand his
attitude and rather consider the journey a meaningless challenge. Although the
interviewer does not cycle much herself, the general strain of cycling that far for a
duration of 40 days earned Mr. Yang her respect. The journey to Lhasa was a
milestone in Mr. Yang’s life and riding a bicycle became an entertaining hobby,

especially useful to counter the stress of living abroad.

4.4 Discussion
4.4.1 Contextual understanding constructed within the Inter-View unit

In Bruner’s (1991) argument, the sense of what are ordinary and exceptional
aspects of daily life is shared among members of a community. This leads us to
consider whether a particular thing is “interesting,” i.e. worthy of telling others, or not.
Our intentional states and actions are therefore comprehensible in a certain way
intrinsic to our culture. Culture simultaneously develops and transmits through such a
process of interpretation of its preferences and formations. In this manner, a pair
consisting of a storyteller and a listener, co-constructing the meaning of the stories,
becomes a primary unit of understanding a cultural activity or phenomenon.

Kvale (1996) proposes a statement as “Inter-View” emphasizing an interchange
of views between two parties engaging in qualitative interviewing. In a conventional

view of the interview, the interviewer usually acts as a miner to probe into the
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preexisting subjectivities of the interviewee. On the contrary, under the frame of
“Inter-View,” the interviewer is more like a traveler walking with the interviewee to
co-construct a form of subjectivities through the practice of interview.

Ms. Chen took a while to answer the interviewer’s question of what her happiest
time was doing what close to the end of the interview, which was getting a good
evaluation of her oral defense from her supervisor. This conversation only lasted 30
seconds; the interviewer did not ask follow-up questions to have her expand on the
reason why she thought this was a happy moment. This is because both as a Ph.D.
student, though our majors are quite different, the meaning of winning praise for the
oral defense from the supervisor is self-evident, as it were. Moreover, the way she
explained her research project, the structure of their laboratory, and the relationship
between the students and the professors, these narratives strengthened the mutual
sympathy for a fellow student conducting a doctoral thesis. The meaning of this short
conversation is not only about a collection of a factual report of Ms. Chen’s happiness
moment but more derived from a shared understanding with the interviewer of
studying abroad for a doctoral degree.

Mr. Yang likes riding his bicycle on long-distance trips as his hobby. To him, it is
a form of physical exercise to maintain his health, and also a delightful experience in
Japan. When the interviewer was impressed with the distance he would like to travel
by bicycle, he brought up his special experience riding to Lhasa to celebrate his 20"
birthday, which he hardly talked about because he thought few people would
understand the meaning of it. Nevertheless, as described in the previous section (see
4.3.2-c), the special meaning of traveling to Lhasa but not somewhere else is apparent
at least to Chinese people. Mr. Yang did not have to explain to the interviewer why he
chose this particular challenge. The narration of that harsh experience was sufficient
to make clear what it means to him and explains why riding in Japan is a relaxing and
enjoyable activity for him.

Compared to the interviews conducted in Study 1, there were fewer questions

along the line of “Why do you feel that way?” though it was one of the interview
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questions of the present study. The interviews in this study turned out to be more
about “what happened” which made the interviewees tell their daily experiences
rather than the interviewer digging into the “true” meaning of the interviewees’ stories.
As Gergen (1990) points out that “the meanings of utterances are not fixed but
continue to shift over the course of conversation as the participants manage their
implications through recontextualization” (p. 585), the meaning of participants’ happy
experiences are co-constructed within the interview. Especially, since the interviewer
and the interviewee share a similar background, the meaning of the stories had already
spoken for itself, as it were.

Valsiner (2007, 2014) points out that people are meaning-makers and act through
culture. This is to say, the interviewee and the interviewer are both functioning as
cultural actors to communicate with each other. The interviewees do not just passively
contain an answer to a question, like a vessel would contain its content. Rather, they
take a more active role and ‘“continuously monitor who they are in relation to the
person questioning them” (Holstein & Gubrium, 1995, p. 15). The interviewer is not
simply observing the interviewee and listening to their stories but processes the
meaning construction along with the interviewee. The unit of inter-view is taken into
account because of not only a rapport relationship but also the underlying intentions
and desires of both participants in the interview. The cultural formation, such as
mutual customs and ways of thinking, shared between the interviewee and the
interviewer, contributes to paying attention in the same direction and benefits to

constructing a reciprocal understanding of the interviewees” happy experiences.

4.4.2 Cultural explanation validated during the analyzing procedures

Culture is usually considered an external factor in mainstream research of SWB.
One of the approaches is to investigate how cultural differences affect the report of
SWB by conducting a cross-cultural study through large-scale surveys. In this sense,

the participants are selected to represent a certain kind of culture that usually is
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divided geographically or by nationality. A primary effort in discussing the
international differences of SWB is to make sure that the questionnaire is translated
validly. Even though the notion of SWB is scientifically defined, the key idea of what
well-being or happiness means to a person may vary widely between different
languages and cultures (Diener, Helliwell, & Kahneman, 2010; Oishi, 2010). This
leads to a question that has already been posted in section 1.2.2-b, “Is SWB across
cultures comparable in the first place?”

Wapner, Kaplan, & Cohen (1973) propose the person-in-environment system to
describe the transactional relationship between the person and his/her situated
environment. And Valsiner (2007, 2014) adds to the field of Cultural Psychology
emphasizing that culture is not a container; rather, it is a process of relating and
therefore located in-between the person and the world. Based on these two
perspectives, culture does not represent geographic nor national differences. It is a
semiotic regulation system of people’s daily lives, which is not just an external factor
of statistical analysis.

One of Ms. Chen’s happy experiences was feeling proud and excited about being
able to invite her parents to travel around Japan by her savings from an award. She
used to rely on her parents until she received an award for outstanding students. She
maintained a simple lifestyle so that she was able to save a certain amount of money
from the prize. She made a lot of effort to plan the trip and spent almost all of her
savings of those years for that purpose. She said several times that she was so happy
that she made a perfect plan for her parents, and her parents indeed enjoyed the trip.

During the course of the conversation, there was a clear though sometimes tacit
understanding, that the interviewer and interviewee would interpret the most
important points in similar ways, as they shared particular cultural contexts and spoke
the same native language.

There are thus several ways to understand this story. The interviewer noted the
most significant aspects as follows: First, the money Ms. Chen spent on the trip was

not from a part-time job but an award for being excellent in academic work; with this
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particular accolade being famous among foreign students for the high amount of prize
money as well as the high reputation of the funder. It was an honor to win a prize
more than getting financial aid. Being honored in this particular way, though, carries
an even higher prestige in the community of foreign students in Japan than might at
first glance appear to a Japanese person.

Second, she picked out several hot spots in Japan and tried her best to arrange
several special events, i.e. a tea ceremony in Kyoto and a famous steak house of Kobe
Beef, for her parents to have a memorable time in Japan. The plan worked perfectly so
that the three of them had an enjoyable time together. The significance here, for the
interviewee, clearly did not only consist in providing a generally special experience to
her parents, but also one that is markedly foreign, in that it could only be experienced
in their out-of-native-context of Japan. While Kobe Beef, for instance, is considered a
delicacy be Japanese people too, there is no reason for a Japanese resident to think of
it as unique, as long as one can afford it. For a non-resident foreigner, however, it will
in most cases, more likely than not, a once-in-a-lifetime experience. (It is worth
noting, that the original Kobe Beef, despite of foreign products sometimes being
labeled the same way;, is illegal to export under Japanese law.)

Third, since Ms. Chen’s parents are well-paid doctors, it is no problem for them
to support her entire life studying abroad, and cover their own travel expenses, if
necessary. Nevertheless, she got the award and was able to live independently. She
planned the trip both as a gift for her parents and to assure them that she was able to
take good care of herself. The particular pride this gave her also sets her apart from
many people with a Japanese cultural back as a mechanism of social cohesion. From a
standpoint of Chinese cultural norms, it is more likely for familial dependence to run
both ways between members of different age cohorts.

On the contrary, Japanese colleagues held the view of an award for outstanding
students being meant to be a financial aid rather than a bonus or a reward, so that they
had a different opinion especially on the way Ms. Chen spent the prize on traveling

with her parents—while in their mind it was supposed to be fully used for her studies.
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Moreover, Japanese parents would probably not respond as happily as Chinese
parents. To the contrary, they may not be comfortable with this kind of arrangement.

Mr. Yang enjoyed the dinner that he cooked for himself. He learned cooking
professionally, so he knows well how to make delicious food. He enjoys the entire
cooking process from preparing to clean up afterwards and considers it a remedy for
his stressful life in Japan. Moreover, he altered his lifestyle to not having breakfast
while living in Japan because he only eats what he likes but does not have not the
same delicious choices he would have at home. This breakfast issue even has been
talked about jokingly by him as one of the important reasons he would like to go back
home instead of staying in Japan after his graduation.

In general, having delicious food is no doubt a happy experience. Especially in
Chinese culture, eating is an important issue on various occasions. To Mr. Yang, his
happy experience with food derived from his professional cooking skill as well as the
relaxing effect of being immersed in this activity. Besides, having his preferred kind
of breakfast is a kind of the epitome of living in a familiar circumstance, where he
thought he would function better and feel happier than staying in Japan. Japanese
colleagues also agreed that food plays an important role in everyday life. However,
the way Mr. Yang obsessed about the breakfast in his hometown appeared to them to
be a little extreme.

The meaning of these two stories does not only depend on their Personal
Construct (see section 3.4.3) but is also constituted by a shared understanding with the
interviewer of how to value and manage money, how to treat parents with filial
respect, and how food is perceived in daily life. A generalizing construct of any one
particular culture does of course not exhaustively represent the outlook of all people
located within that culture. But as cultures, in their own ways, are generally very
much concerned with affairs related to money, family affairs, and food, these issues
also seem to make for a good starting point to delineate some relatively common
tendencies of Chinese attitudes toward everyday life.

Culture works as a regulation system when people make sense of their lives, but
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culture is also a kind of self-understanding and commonsense knowledge. When such
meaning-making processes emerge between at least two people from the same
background, there is a lack of eagerness to clarify what culture means or how this
kind of context functions. Culture becomes an issue to be clarified when something
needs to be explained to people who are not familiar with the cultural context. In other
words, the answer to what culture means and how a culture functions in people’s daily
lives only emerges in conversation between parties from different cultural
backgrounds. The analyzing procedures of the present study each actualize such an
occasion themselves. Brinkmann & Kvale (2015) argue for the principal value of
verifying interview knowledge and depict communicative forms of validation. One of
the forms is “peer validation.” The community of validation consists of the scholars’
familiarity with the interview inquiry and with the theories applied to the specified
research. The aim is to verify the theoretical understanding that goes beyond the
interviewee’s self-understanding and also to exceed mere commonsense. All the
above interpretations of participants’ happy experiences are established not only
relying on the interviewer/author’s arbitrary opinion even though based on a
commonsense understanding of Chinese culture, but also validated through discussion,
after the interviews, with laboratory colleagues and supervisor who do not share the
specific cultural context.

Shweder (1990) discusses the process of “thinking through others,” referring to
thinking through other lives and other cultures when arguing for the interpretative
nature of Cultural Psychology. During the life world interview, the interviewee’s
evaluations of his/her life were revealed through the interaction between the
interviewee as an alien other. Still, of course, both participants in the interviewing
process had a Chinese cultural background. After the interview, the understanding of
the meaning of these stories was recontextualized within a peer community from a
different culture, and then adjusted to an adequate way of interpretation to formulate
the underlying cultural principles. It is a process of thinking one’s life out of his/her

own dimension, as well as thinking one culture from beyond itself.
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In conclusion, this study inquires, “How does culture provide a context for the
meaning-making process of SWB?” This question does not pursue a conditional
explanation of cultural differences of SWB; rather, it is to provide cultural
interpretations of the process of co-constructing the meaning of SWB within the
culture, and to validate such interpretations between the cultures after the interview.
The answer to this question is beyond any one participant’s self-understanding, and
exceeds a commonsense understanding within a culture. To summarize the above two
points of discussion, SWB is a Cultural Construct (instrumentality), which is not only
generated by a dialogical unit from the equivalent background, but also clarified in
discourse with the audience from outside the cultural context.

Study 1, as described in the previous chapter, has explored a narrative approach
to SWB and proposed that one’s Personal Construct is applicable to make sense of
their daily experiences as a form of well-being. The present Study 2 makes an
extension and indicates: Such a meaning-making process is not only personal but also
grounded in a socio-cultural context, shared between the members of the same
community and clarified between the people from distinctive cultures. This argument
emphasizes that SWB is a joint meaning construction invented in dialogue rather than
a decontextualized response to the stimulus from the external world. This
contextual/cultural basis of meaning-making is crucial for understanding the nature of
SWB—but has been excluded from the mainstream approach so far.

It should be noted, that at the current state of research, the application of the
notion of Cultural Construct to elucidate the structure of how people make sense of
their lives is still largely hypothetical. But as a heuristic approach, and employed in a
complementary manner to well-established approaches like Kelly’s notion of Personal
Construct, it provides a useful paradigm to describe how making sense of one’s life as
a form of well-being works in a practical context and how such meaning suggests

themselves to be understood by people with different cultural backgrounds.
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Chapter 5 General Discussion

The concept of Subjective Well-Being (SWB) provides a framework to
investigate how to pursue a better life with a predictive purpose. The field of SWB
has grown rapidly for two decades and produced significant findings. Nevertheless,
the research methods are usually impersonal and the research implications sometimes
are too abstract or fragmentary to do the mostly diverse and diachronic character of
our daily lives justice. This thesis critically inquires a fundamental question: How
processes are instrumental in generating this so-called Subjective Well-Being? It also
reconsiders the results from mainstream approaches so far.

Chapter 1 traced the origin of the pursuit of a good life back to ancient Greek
thought. Hedonia and eudaimonia are two basic concepts representing two different
criteria for what is a good life: The former regards it as experiencing pleasure, while
the latter emphasizes the meaning of life. These two concepts establish the grounds
for the following social science inquiries. Other than a philosophical debate on what a
good life is, the fields of economics and psychology are more interested in how happy
people are and in clarifying conditional factors in general. Therefore, these empirical
results can sustain a more practical suggestion of how to enhance the quality of life
for a target group.

SWB is a concept containing both hedonic and eudaimonic experiences, and
more importantly, it captures well-being from a “subjective” perspective emphasizing
that the person in question is the authority on evaluating his/her life. So, the empirical
results are usually obtained by using self-reports: asking participants to assess how
happy or satisfied they feel with their life over a certain period. Usually, a higher
score represents a higher level of SWB. However, there has been noteworthy criticism
of focusing on subjects’ retrospective judgments as failing to reveal that person’s
actual experiences at times because of memory biases (cf. Kahneman & Krueger,
2006). While many researchers do not consider this problem much further, Kahneman

et al. (2004), in line with the behaviorist perspective, developed the Day
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Reconstruction Method (DRM) to assess how people feel within the context of a
specific activity. It has the advantage of accessing participants’ daily experiences
while minimizing the effects of memory biases. So far, the applications of DRM
mostly serve the analysis of patterns or tendencies of people’s happy experiences.

One of the assumptions for designing the DRM is that each instant/momentary
experience carries equal weight, so that, simply put, one has a longer time and a
greater number of happy episodes, which means he/she lives a better life. For example,
two people might describe a very similar part of their daily experience (e.g., “having
dinner with the family”). Even if both events lasted for roughly the same length of
time, and both people assessed their respective period of time as reasonable happy,
individually they still might weigh their respective well-being differently according to
their personal value. In other words, the same label may have a significantly different
meaning to individual persons. Bruner (1986, 1990) argues for a narrative mode of
thought to warrant the validity of “meaning” as the central concept of psychology.
Compared to the logico-scientific mode based on linear patterns of cause and effect, a
narrative is a process of creating meaning in order to make sense of the complexity of
life in a structured way together with members of one’s community. In this regard,
meaning is a joint product mediated by language and generated through the
interaction between the individuals who are involved in the communication.

The present study combines the DRM and a semi-structured life word interview
(Kvale, 1996) into a more practical model of the narrative. Thus, it becomes clearer
what kind of experiences contribute to an individual’s well-being. Even more
importantly, this method focuses on illustrating the structure of the meaning-making
process of how individuals construe their daily experiences as a form of well-being in
and on their own terms. This ultimate purpose comes to the fore particularly in the
two concrete investigations corresponding to Studies 1 and 2.

Study 1 aims at exploring how individuals make sense of their daily experiences
as a form of well-being. In Ms. Suzuki’s story, taking care of three children and

having a full-time job is so tough on her that she marked all her episodes in DRM
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with a high level of negative emotions. Nevertheless, close to the end of the interview,
she said, “it is not easy, but I like such little happiness” to epitomize her present life.
The adjective “little” here does not denote a low level of happiness; rather, it is her
own way of giving a forward-looking meaning to her daily life. She summarized her
life as “little happiness” not because of memory bias only allowing for the
recollection of peak experiences while ignoring unpleasant circumstances suffered for
a longer time. Rather, it is a conclusion generated through her Personal Construct
(Kelly, 1955) representing her perspective of being well. Moreover, since meaning
only results from interaction, Ms. Suzuki’s well-being does not precede the interview
as a stable trait within herself but requires conversational exchange in the first place.
The life world interview does not aim at simply digging up the given facts about an
interviewee’s life, but to shape a person’s understanding by way of a collaborative
dialogue with the interviewer. Study 1 concludes that SWB does not show either as a
high score of happiness in self-reports, or amounts to happy experiences falling under
categories of certain behavior patterns. A better way of understanding the subjectivity
of SWB is as a Personal Construct revealing a person’s perspective of being well
based on his/her daily experiences. Also, a dialogical approach is a practical way to
clarify that person’s thoughts.

Study 2 continuously inquires the meaning-making process of formulating one’s
well-being, but extends the focus towards approaching a contextual understanding. All
the participants in this study share key living circumstances and cultural background
with the researcher, since such mutual understanding assists in answering the question
of how people’s living circumstances/culture provides a context for the meaning-
making process of SWB. One of Ms. Chen’s happy stories is about covering the cost
of her parents’ trip abroad on her savings from an award. Though this episode did not
occur during the day described in the DRM, it appeared in the long life world
interview and stands out as a highlight of her life studying abroad. The interpretation
of how this episode represents her well-being becomes clear after the discussion

during the “peer validation” procedure of what such an event means to Chinese
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people studying abroad. This episode can be interpreted from a specific viewpoint, i.e.
a Chinese perspective of the value and of managing money, and of how to treat
parents with filial respect. This kind of perspective is not merely individual but
appears as a cultural agreement. Therefore, the interviewer was able to capture the
essence of Ms. Chen’s reflections and explain her attitudes and perspectives to
Japanese colleagues. Study 2 implies that the subjectivity of SWB does not only
represent an individual’s Personal Construct, but also shaped by a Cultural Construct
which is shared between the members of the same community, and then validated by

the audiences outside of this cultural context.

5.1 Reconsidering Subjectivity through Dialogue: self-reflexivity

The elementary perspective of SWB is the application of a subjective view in
evaluating life. This means that each person is the most critical judge of his/her well-
being. This approach builds on the epistemological assumption that the first-person
subject is the final judge and “authority” with regard to his/her own thoughts, attitudes,
and feelings as the “inner” domain of the world (Finkelstein, 2003). The locus of the
understanding derived from present research is a shift from the inner status of
individual persons to within an actively coordinated relationship.

According to Studies 1 and 2, depending on the character of the respective
discussion partner(s) taking part in a conversation touching on the life experiences of
the person in question, the subjectivity of SWB may appear in a personal or a cultural
form. In Study 1, the interviewer and interviewees are laboratory colleagues having
supportive relationships but living in distinctive circumstances. Such distinctive living
contexts of interviewer and interviewee function to clarify the interviewee’s Personal
Construct: How certain things are significant to an individual and represent his/her
well-being. In Study 2, the interviewer and interviewee share a similar living context
that fosters mutual sympathy, thus the reason for how and why a certain event is

important to the interviewee easily leads to a mutual understanding with no need for
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additional explanation. Nevertheless, the process of “peer validation” takes place
between the interviewer and laboratory colleagues who are outside of the cultural
context and there emerges a need to justify what such mutual understandings are. The
renegotiations of how certain events are significant to the interviewee’s well-being
clarify a kind of Cultural Construct, which becomes clear through the interviewer’s
understanding, and then exceed the interviewee’s Personal Construct.

Cultural Construct is framed in the present research with reference to Kelly’s
notion of Personal Construct. These two kinds of Construct both serve as a lens that
assists in understanding how people anticipate events, how they interact with others,
make sense of their experiences, and make predictions about the future. The lens
consists in “ways of construing the world” (Kelly, 1963, p. 9). These two notions
represent a theoretical turn connecting the interpretation of one’s life to the actual
conduct of living. However, the two Constructs are not self-explanatory, though they
work at some level of awareness. Their clarification requires collaborative interaction.
Besides, they are not absolute concepts but depend on the context of a conversation.
In Study 1, Ms. Suzuki’s “little happiness” could be understood as a Cultural
Construct if the audience is Japanese. This way of appraising daily life seems to
constitute a mutual understanding shared especially among Japanese women. In Study
2, the reason why the episode of “entertaining parents traveling abroad through
savings from an award” represents Ms. Chen’s well-being might be illustrated through
her Personal Construct if the audience does not happen to be familiar with Chinese
culture or the experience of studying abroad.

At the current state of research, the application of these two Construct notions to
the individualized narratives is still hypothetical, and requires further investigation. It
nonetheless stands to reason that it is individuals who make sense of daily events and
alternative possibilities depending on the social contexts in which they find
themselves. This form of meaning-making is far from arbitrary; it is rather a coherent
system that has its own organizing principles, and is delineated through dialogical

interactions. For this reason, others can share and understand it, too. In this regard,
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SWB is neither the exclusive possession of an individual nor a direct response to
environmental stimuli. Rather, it exists within a relational context and comes about
through a process of self-reflexivity.

SWB emphasizes a subjective view of evaluating one’s own life as being well,
regardless of anyone else’s judgment. However, a subjective view is only possible if
there exists something different from oneself, so that the self can identify as
possessing distinctive features from others. The DRM provides a framework to
reformulate subjects’ one-day life, and the following life world interview offers
further discussion to confront the subjects’ thoughts. A subjective view becomes
manifest through this process, especially the interaction with others. During this
reciprocating communication, the other confronts and challenges the self by bringing
up points of discussion, which the latter is unable to foresee completely. Thus, the
manner of subjective meaning construction depends on the diverse features of
otherness. Meaning construction, because it is mediated by necessarily polysemous
language, is subject to multiple interpretations dependent on the related context.
Bruner (1987) argues that except for the superficial interpretation of human behavior,
“there is also an alternative interpretation of what something ‘means,’ [which] gives
depth to human behavior and to its interpretation” (p. 15). Alternative interpretations
of certain things rely on familiarity with the involved cultural context, but gain in
clarity vividly through the discussion with others, because diverse features of
otherness function efficiently to negotiate what alternative interpretations are
imaginable. In this regard, the structure of SWB becomes explicit through
confrontation with the others to define distinctive features of the self. Only then does

the self know itself to be self.
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5.2 Reappraising Mainstream Approaches to SWB
5.2.1 Return to the Subject

The limitation of the mainstream of SWB research is that it regards such
subjectivity as oneself answering certain pre-designed SWB questions. A self-report
also functions as a process of self-reflexivity, but the result may be limited to a very
standardized range of “meaningfulness” just as the questions themselves are
standardized. A well-designed questionnaire, ensuring that all subjects take it within
the same framework, is considered to be capable of reducing the bias resulting from
differences in subjects’ cultural backgrounds, life experiences, momentary moods,
degrees of education, age, gender, and so on. Nevertheless, various subjects are likely
to answer them by highlighting very different aspects of what a given question refers
to. Besides, since the questions in a questionnaire are pre-designed but not themselves
replaceable or modifiable, the subject may not be able to use a number of self-
suggesting nuances in their own answer. Furthermore, since the subject cannot
spontaneously add to the topics of the questionnaire, the answer will probably be
incomplete with respect to the thoughts and feelings of the subject.

This research, combining the DRM and a semi-structured life world interview,
presents the diversity of the expressions of SWB from the participants’ perspective,
instead of using concepts superimposed by researchers. Diener & Tay (2014)
reviewed the DRM and found it to be a helpful method as it assesses feelings in the
context of specific situations and activities. In the semi-structured life world interview,
interviewees’ comments locate their experiences and interpretations of life within a
social scene of action. The terms of particular narratives articulate the meaning of the
narrative itself (Schiff, 2012). Compared to a questionnaire, the interview will be
more extensive, more nuanced, and more complete. Most importantly, the interviewer
engages in discussion in such a way, that the interview does not only take place on the
interviewer’s terms but also in light of the interviewee’s notions.

Combining these two methods, one is able to understand not only when, where,
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and in what situations, contexts, and relationships the participants are well but also
how they make sense of these experiences as “well-being” for themselves. This
approach provides a more holistic understanding of an individual’s SWB beyond
causal explanations. Ms. Saito (see Appendix 3-a) and Mr. Yang (see previous section
4.3.2), both described their happiest time of the day as around dinner. Broadly
speaking, enjoying a meal no doubt relates to one’s happiness. Nevertheless, the
narrative of these two happy events, derived from the present study, represents
different structures of reasoning of how having delicious food contributes to their
well-being. Ms. Saito felt happy because she met with friends whom she had not seen
for quite a long time. She was able to take a break from her stressful work and just
enjoy their chatting about old times. Mr. Yang, on the other hand, enjoyed the time
preparing delicious food by himself. He cooks well and sees it as a healing time while
he is studying abroad. Though these are two individual cases, the dialogical process of
participants construing their daily experiences as a form of well-being and from their
own perspective contributes to comprehending the subjective aspect of SWB
concretely rather than generally.

This method fits well with the three characteristics of SWB: subjectivity,
positivity, and globality (Diener, 1984). It is clear from the previous discussion
section that the approach employed in this research deliberately allows for an
emphasis on subjectivity. The positivity here refers to participants’ forward-looking or
future-oriented attitude toward their daily lives discernable in the interview. Globality
is understood in the present research as an integrated evaluation of one’s experiences.

So far, DRM has mostly served as a classified method to categorize people’s
daily behaviors. In combination with Bruner's Narrative approach, Kelly's notion of
Personal Construct, and an extended notion of Cultural Construct, it can now relate a
given subject's retrospective evaluation of past experiences to expectations of and
ambitions for his/her future life, which in turn underlie the respective evaluations of
such experiences. In other words, the narrative of SWB anchored in interaction is not

only concerned with one’s past and present, but also opens up a perspective into the
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future.

Mainstream approaches to SWB which, in line with the logico-scientific mode
based on causality, also point to the future by presenting predictive conditions in order
to achieve a good life in general. The narrative approach in the present study, on the
other hand, searches for meaningful interpretations of daily experiences attributable to
the subject. Although meaning construction involves multiple interpretations,
understandable or reasonable interpretations are ensured by a discussion with others
(i.e. interviewer and laboratory colleagues in the present study) of whether such
narratives sensibly coordinate with the subject’s attitude of being well and efficiently
integrate the subject’s perspective of past, present, and future. The narrative turn in
the domain of SWB is approachable by contextualizing the experience base through
the adoption of DRM, as well as by probing the subjects’ own interpretation of their

daily experiences through dialogue-based interaction.

5.2.2 Uniting the hedonic and eudaimonic concepts of well-being

There is widespread agreement that SWB consists of both affective and cognitive
aspects. It fits in with two concepts, hedonia and eudaimonia, which represent two
criteria of the good life in ancient Greek thought. Much in line with this traditional
differentiation, SWB is usually measured by two kinds of self-report: The presence of
positive and absence of negative affect indicates the affective aspect, while the
various life satisfaction questionnaires measure the cognitive aspect (for a more
detailed description, see chapter 1, section 1.2.1-a). However, Kahneman and his
colleagues argue that because of memory bias self-reports relying on subjects’
retrospective judgment may fail to reveal their actual experiences (Kahneman, 1999;
Kahneman & Krueger, 2006; Tversky & Kahneman, 1974). In line with the
behaviorist perspective and the principle of utility, DRM represents a new paradigm
to capture people’s momentary affect within the context of daily life instead of a

retrospective judgment of life in general.
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Therefore, this research started off by applying the DRM benefits to accessing
people’s daily experiences in detail. The second part of the method, conducting life
world interviews, focused on those described experiences towards which participants
had positive feelings. The combination of the DRM and the life world interview
explores not what conditions or factors make people happy in general, but how an
individual makes sense of his/her daily experiences as a form of well-being from
his/her perspective. These personal constructs in general do not form by causality but
through narrative interpretations.

The DRM is well-suited to elucidate casual and conditional explanations of
people’s happiness. Nevertheless, it mainly emphasizes the hedonic domain of well-
being. The approach combining the DRM with the life world interview connects
hedonia with another notable domain, eudaimonia, which refers to the meaning of life
in the narrative. A happy episode contains a person’s momentary emotions. More
importantly, how he/she chooses to explain it to others represents his/her way to
construct the world. In other words, subjects’ forms of well-being depend on their
values, believes, and aspirations. These become manifest during the interview and
later analyses. Rather than neither returning to a philosophical discussion nor
assessing by various global self-report, the contextual interpretation of people’s daily
experiences derives from this combinational approach and supplies a holistic view of
SWB uniting the hedonic and eudaimonic domains, as well as the affective and

cognitive aspects.

To conclude, this research proposes to revise the meaning of the term
“subjectivity” within the context of SWB. The subjectivity of SWB does not merely
imply the first-person authority in charge of the evaluation of questionnaires, but
rather is understood as a construct that reveals one’s subjective way of meaning-
making of his/her daily experiences. The answer to the radical question raised at the
beginning of the chapter, “How processes are instrumental in generating this so-called

SWB?” is that SWB is not a phenomenon best elucidated by a questionnaire or a one-
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way interview; it is a co-creative process of reaching interpreted and shared
comprehensions derived from the dialogue. In other words, from a wider scope of the
current states of SWB research, subjectivity partakes both in the “objective” or
experience-based events as proposed by Kahneman (1999) and the “narrative” base of
personal experiences (Bruner, 1986). The integral meaning of personally relevant
everyday experiences becomes interpretable within a dialogical approach of
investigating good ways of living by utilizing the combination of two methods
extended application of DRM and life world interviews.

The present study, although limited by the number of participants and the range
of qualitative data, and restricted to the possibilities of alternative interpretations and
the verification of validation, can at least point to the direction required for a more
meaningful understanding of the subjectivity of SWB. Differing from the causal and
conditional analyses that provide predictive power for higher scores of SWB
measures, the meaning components delineated in this approach are expected to help
persons to become self-reflective about their own concerns and values which
constitute their way of striving for a better life. Thus, such an understanding has the
prospective power to regulate somebody’s daily transactions with the world as created

in their own way.
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Appendix 1 DRM in Japanese

Packet 1

SR

1. COREBX. #ALEIFOHEEFTZEMA_EF#BMELTVET,
2. ABETIE. BADODZ LIZD2WWTHESIRLET,
3. Packet1 ™5 4 F T, IBBIZTZSREY —FEIZZTHEZFLIESLY,



[ZCHIZ, HET=DEF/IZDODNVTO—BMLERILET,
HE-DEZICRHHETEFSO0(CFyIELTIESLY,

1. IRTOILZV-LHOHT, BEHLLREFEEICEDCOVHERLTY

£FIH?
OLThiELTWS Odb F Ve LTuzgn
i e LT b O < i LTV

2. R, BELBORTOEFIZOVTHANZTLESL,
2HEMIC, BEEERICEFALEFICHRELTOLEIM?
OETHHmELTWD D& E v itie LTugn
(i LT % Oa < L Tuew

3. HEEOHEIZODVWTEZTLEZL,
2HEMIC, BEDHEICHRELTLETM?
O&ThieE L TnDd OdbE D ifie LTunzgn
(i e LT 5 O < E LTy

4. HBEEARICVEE, EAGTRICEL, EAGRSTBILTLWAMEATK
&L,
HEERFRIZLDIREOR, EOCLVDEIETERDLS5LERITERILTY

FIm?

GINARES %
D LITERD 72, FRFATATLT0D %
D BNV Sy %
ETHRVWRS %

&t 100 %

5. HLEFMAEELTVW SR, EALZRICRL, EALGRFTRILTWSAER
TLESLY,
HEFHEELTLAIREOA, EOCLVDRIRZRDL SRS THAIL

TWEIM?
B Sy %
Y LITTENR, 3 A T4 F L T0D %
0L HID B VWS %
ETHLRWVWRST %

&t 100 %

Tl
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RIZ, HEHHG B BDT=01, HET-DERMGHRERZ TSI,

1. ARFEEFTFIhTTHI?

2. HAIEXEBEATTMN? OB O 2o

3. BEENEZE - BEBTLERVBVLVEEZHZITLEIL,
O E 213 E LT
OK% E#RFEETe)
N

4. HT-OEBEIZODLVTHZITL IS,
O GERSL7=2 &7 ) O LW 5d (s )
OBtEms/BlE L TWn D CJsER

5. HEOFEELRFMAVETHI? A

6. —#EICEL LTWLWAFELDODABEHZITLIEELY, A

7. HBEEEHEEHT, MASRBELTHLETHN? A

8. ELXARMTIIE, HHELAETHOAREHATIESL,
020 HHEZITELIT
021 751 ~30 751
031 75 ~40 75
(141 751 ~50 751
(151 75 ~60 51
061 M ~70 751
0071 751 ~80 751
(181 75 ~90 751
(191 J5F~100 /5 1
[J101 LA E

HUNESTEELT,
Packet 2 [CTHHEA L FEELY,
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HEERIZDOILT

HIET=ARERMZ LA, TLTESRERLEMNIDVTHATLEZELY,
B#HEE<EALTEHY FEA. HHAVDILLYBEM Y. HDHAIED
LEMIY., F-HLH5BIFVDHBYEZ-UTEHTL LI,
CCTHANTSHDIF. MEBOC EEIFTY,

Az LA ZEEICBEOVET CERFECDANITE>THLWLWERDhETD
T, S0 3DDFIRZEH=WLWERBNFET,

1. ¥Y. EDOERKKFZ. MERZIZESRLET,

2. RIZ, HBEzHO—BREABE>TzhE. BREEZECELSIZHBHELTKL
EEW, HELEFEZICVWELEA?@AEZLELEMA?[AERLELE
N?2ROR—I i, BEEZRVETICRICIDERDLN S EMMNETE
SNTULET,

3. BREZZFR 2%, ERAIZOVLWTWW 22 EBMZELET (ThHhdd

BRAX Packet 3 [THYFET), ChoDERIZEZRESTIZ, HAE-HH
SRICEWIEESEICLTLIEELY,

FCHIC, FADBEMZRZAL TS, A B ( iER)
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MER{AEICiEEE LM
Z L TCHRIBIZEELEM?

RMNEMIR—JIT, MADHERBEFREBLT S, A 1B %, BE
[CBTH—EOHRBOIEY—FDLSICEZTLESL, TLTENE
NOIEY—FICHELGARIZDFTLESL BRI, TE#I. B [A
DTIN—TRE] LBREBI G E),

FEETNENDIEY—FOEE L ZTORRERTRIZLEAL TS,
—MREIZ, FLHIZ, BEDBRZREALTLEEN, 1 D2OIEY—FIZ
BE 15 2~2 BEREETY., TEV—FOBDLYEZRTLDELTIE, &
SQHAIZT o=, 1 DDFEARDOYRBDEBNIRE 1=, HEfzEPY &
VI BHEFAEDL -, BENHYFET,

FHl. F&. RO 3 DOBETHEILITIR—UFDHABRSINTVET, Th
TNORMTEI LIS, TEV—FZE<HEN 10 BHYEIA. £ETOMRIC
RRATIREFIHYFEA, HEEAEBMZELTESRLEMDED &S
HDABDESICHEZETYER-TLZEY,

ITNZTNDIEY—FOFMEZTELRYBVNEL, BBEALI ENH S
b dESICEBBLTLIESWL, £, TATADOIEY—FIZEWLT,
HEENESVLSRIZEL, EQLSLHBRAFZF-NETEHRYBREL
TLTEZEW, HLEMNID Packet THhUWV:=Z EIE. HG-EBENERETSE
T. M2 Packet 3 #HAET B LZIZBEICTERLDOTHNIEHESLY F
‘A,
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F mHiI
(A 5 BRDKET)

IEY—F% BAtREFZ] 2 TR AEfAABYELEM?
TOERLI-Z&
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2A

3A

4A

5A

6A

TA

8A

9A

10A
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T &
(BRHS I RONET)

IEY—F% BAtREFZ] 2 TR AEfAABYELEM?
TOERLI-Z&

1B BRE

2B

3B

4B

5B

6B

7B

8B

9B

10B
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(Y BMNLEDDHETET)

IEY—F% BAtREFZ] 2 TR AEfAABYELEM?
TOERLI-Z&

1C B

2C
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HE-OBHRREZLI—ERERL TS,

BELZY., FFMAEY LEVWIEY—FEHY FEAN?
Fr=22020F-WIEY—FIEHYFEAN?

HLLHNE. REoTREICIELCTHRELTLESLY,

H LA FNIE, Packet3 IZEATLESLY,

HYMNES T UVELT =,
Packet 3 [THEA L FFELN,
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MERZRECEL-M?

Packet 3 [ZERY MM BREIIZ. BEENR—(Packet 2)ZRiIRL T &Ly,

FHIIZWWSDODITEY—FKZERBRLELE=N?

FEIZWLWLDODIEY—FK#ERBLELEN?

BIZWLSDOHADIEY—FKRFFEERLELI=MN?

FREFAODIEY—FIZHBULT, A=A ZEREL TV =, &K YEMIZH
ZTLEEEW, TEY—FRZEIZ, AR -TESIRL-MFERILTE
T, BDELEZFEIVDTHHER—VIZEWNATEZSEIZLTLESLY,

FRIFDRPIDIEY— FMBIROT, HAEFALERLEZETOIEY—F
ERNENIZOVTERELTLESL, BBZEVLT KT H0HIC, BEN
—COERIIHAIIEV—FESEEBRLET, fIAEE. FHIORTINDT
EV—FIX 1A, FEDIFHDOIEY—FIE 3B, "D 2 FHIF 2C, o &
TY,

HEEIEERBLEIRTOIEY—RFOEREBDIZEMN, ZOHEIC
EOTLETHEETYT, EIMTIRTOIEY—FIZDOVWTEREWTE
EFETELOBBLWLET, — HOREDIEY—F (FHmEIZASHIET)
FTEALEDYFELI=S., Packet4 [THEA L&Y,
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EPDFRIFDIEY—F
HEEZRT. FRIFOEBEYDIEY—FZRATLEZLY,

RAODIEY—FX, MEICHREYAEICRDODYELENA? TESETE
BEICRULHLTCESLY,

IEY—F& (&S : FRISERZ BTHRZ :

HEEFMELTOELEN? (BATREFESIDETIZFz I LTLESZW)

mBEEY)! Ot

OE W) O/FOHE

O%=F O & ohEs
O&=F W2 SRR )

OAfF&EHEW O7FLvesEis

9 72728 « K&
OV ay e« F—F%y b ~emal EEHETORY N, A—LEET)

OV Sy 27 Z2LTW5 QRS Cabd
B2 NE VD Bt
Oz ofth (BARRIC AL IZE W )

Ht-xECIvELE=M?
O% O % DAt

HLEOYLYLTWELELR? (BE. TLESEBLLESD)
Oz — WROERIZEIEILTSZEN

HEf-NEHL LEMEOYEY LTULELEDS, UTREEDIHIDETIZTF Y
JLTLESWL,

OB « N— FJ— ObR-01+EY
O& AN O - BiFA
G O k#]

O% - 74 - BEFHTF % oAl ( )
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HEERFIDIEY—FOREAGRLTLEMN?
RIZEITFHRENRTNDORBREOVLT, RIAUTRFSELBSHFIZ 1 DI
OZEDIFTLESL,

EDESLRIFEESFELEN BB 0 2RV, Fo-BEX, 1~6
TIEIELSESLY,

L@ A FERICEL
(=¥ %~ AT o 1 2 3 4 5 6
T o1 2 3 4 5 6
AT T o 1 2 3 4 5 6
3D o 1 2 3 4 5 6
IECPNTNEHERS -+ v v o|1 2 3 4 5 6
BRIZ ov v o 1 2 3 4 5 6
BAVNKREFELIZESD o 1 2 3 4 5 6
. R o 1 2 3 4 5 6
R o 1 2 3 4 5 6
FELULV: e o1 2 3 4 5 6
TLyDp—r e o 1 2 3 4 5 6
B o o 1 2 3 4 5 6
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ROIEY—F

HEEZR T, SHELELODT CROIEY—FERATSESL,

IEYV—F& (B8): BRIREFZI : RTEA
HELEAZLTOWELEN? (BTEFESIBDLTICTFIYyILTLESLYY)
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OB WY OBFOHE
O%F OF & H OHES
O&5% O = NGl
OAfF&EHEW O7FLvesEis

9 72728 « K&
ORXYVay e F—F%y b ~emal JEETORY M, A—LE5T)

OV Iy 7 ALTW5 OERECTRET
OBlER2NEND Ol &)
O Dl (BARRIIZ ZFEAL 72 &0 )

HL=FECITWELEM?
% =5 % DAt

HEPOYLYLTWELEDL? (BEE. TLESBLESD)
Ovwnz — ROEMIZEIFLTIEIWN

HE-DHLEMPYEY LT LGS, BTRFLHIIDETIZFI Y
2L TLEELY,

OB « N— FJ— ObR-01+ 8
HPN O - BiFE
Rk O E#]

O% - 74 - BEFEHF Oz ofh ( )
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HEERFIDIEY—FOREAGRLTLEMN?
RIZEITFHRENRTNDORBREOVLT, RIAUTRFSELBSHFIZ 1 DI
OZEDIFTLESL,

EDESLRIFEESFELEN BB 0 2RV, Fo-BEX, 1~6
TIEIELSESLY,

L@ A JEHEISERL
(A=Y 0244 A RICICICICIEIEE o 1 2 3 4 5 6
FE ol 1 2 3 4 5 6
ATA T o 1 2 3 4 5 6
33D o 1 2 3 4 5 6
DELPONTWNSERS -+ -+ - 0 1 2 3 4 5 6
BRIZ ov v o 1 2 3 4 5 6
BAVNKEFELIZESD o 1 2 3 4 5 6
BRD v o 1 2 3 4 5 6
R o 1 2 3 4 5 6
FELULV: e o1 2 3 4 5 6
TLyDp—r e o 1 2 3 4 5 6
ATz o o 1 2 3 4 5 6

1 2EZLDIEY—FABHB AL, BMAKZ AL LS,
FHEICASERIETHDETCHDIEY—REFEALBDHLY ELI=5. Packet 4 [ZH
HLEEEL,
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BHELLETEBOI LDV THEMNE TS

SETHLEEO—BZFMICHATWLEELE, HEVODD—RIULGERM
ZSETLESL,

1. 2@FHIC, BBEAGRLE =D, EABRAE2ENMIDVWTHATLE
AN
EDCLEITZEAT,. ROESGRFTHI LEHROBASEZHATLE
AN

G %
D LITERNR 2, F2FA 747 LTS %
SO D BV Sy %
ETHRWRSY %

At 100 %

2. EHIE, WOLDEDEREER, EOCHVHRBHLGE—HTLEN?HEAD
ARG OEBRODABBELEAT, KEBAGLKEREERTESLY,
HTIEEFERIRFICOZDIFTLESL,

LTy T hHTUV> EThH
D LEE ST . . DLRMNST
oo HiBY 7Eo7z Binoiz

1 2 3 4 5
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3. REHSEZLTLWAREALGRLE =M, EALKRSEEMMIDOVTHA
TLESWL, HARSEZL TV RO EETEEAT,. XRO&LS5LGR5TiHB
CLE-BEOBIEEEHA TS,

CEARY- A %
LR NRIE, FEFEATAT LTINS %
R0 HD BUVVRSY %
ETHLRVWES %

At 100 %

4, BEBRASZEF#LTVWIRKRELRT, FAREEZ LTV -BREIZED S NEREK
TLEM?
HTIXFELIBFICOZEDIFTLEELY,

3 X hD TV ETh
DL ST . R DLENST
W T HiE 7Zo7= Brot-
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BHLET-DHE

H-LOREDHEIZODLNTESNRLET,

1. HEfF=lF2 2ULEOHEEELTVWETHI? VA vz

2. HLLHEEN 2 DULEDAEFZLTWEAL, UTOBERIZIEA M >DRLEIC
DNWTEBZLESWL, A1 0xFELIF. —BRZELRVOEBTELTLS
HEELELET,

3. BEDHFFWOMombonFELEMN? S H

4. HIFT-OBEFETIN?
OABE (T [F): ITER,. #8770 )
OfE#H - &8
O=thg (B PR
O=thE (i)
bR ()
O=thE (FE)

/%= b « 7L K
OZFofth ( )

5. HLENMEY HMMICIE. EERIAOANEBNOTHEIMN?
[J25 NLLF
[125~100 A
[1100~500 A
[1500~1000 A
(11000 ABAE

124



6. HBOFT., HLE-DHMEIIRDSIEDENTIMN?
CHE AT
O] H 2 S oD Hftfir
= VO HIE

7. HIET-OFEY M. EOEFEICELTHWEIMN?
UTEFEDIEDETITFI YOI LTLESLY,
CIEAROK EEZE
OFRZE, RIREPRAEIR
O, =% —Fftk
mjcss
OfdE¥E
O#Ese, B
CI/h5e
Ik
OXF 7 (B FE., HEE Y7 o =7)
O, PrbR
O, S5%
O —E R Bl avy s o7, g v o=7 Vv s, 2F - &)
47T
O%E
CIEEgR, (R R pd
Ot @tk
O, =<HB, B
Ofgyafisx (B« =7 1)
Oz oft (B : BEHEER, 15RF. &EE)

8. HE-OBEFIFMTIN?EDLSHEBTELTLETMN?
B BEBEI. BR)

9. TOHRETHOHEDFHVCEBELEDELS>LIETIMN? (Bl - XEER. 1k
B - REEEOITSH. EEEE. BPERT)
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14.
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16.

17.

18.

HEF, FEHHEEICEWNT, THLEETRBRFERBEEIN?
i IR ]

Lo ERVKEEBERVTIA?ZhED. LoEBVLADLVLVTIN?SE
AL LN TETN?
O o &8< AR 50 O% - & &<

SOHEFIZEVT, HEFFEMEE T IFEUDBEICMAL TOETM?
W= Oz

HEE, S/HELFREEICBRRRZZToNTHETAN?
L vz

HElE. FHFELFEBOOFEFTILRBRARHEEZRZTTOEIMN?
W= vz

—FFNCL-AF LR, REOHEEEFESTIMN?
OFEFEL D & I
OWELE L IZIER C
COIVEE 0

HEFE=DAADEBELPGELLEBRLELCOVBEIMGRIOHEEER DTS

LlE. BERBIZTE>TENRSHVELNVTT A ?

(BBIZOZDFTLEELY)

FEHE Il HL FERIZHEE LW
0 1 2 3 4 5 6

HELEOEBICEVTRAICEL > EBBELGRLARRODENTI M ?
CIHRE ] AL
O BAAE
O H BAZ
mEESE XA
Oz ofth ( )

BRER, TE-HELEEZELSICHIT, BIBTRLEEMICEWNT., bEE-BEED
IRAIZWNWL 5TEM?
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RIS, HE=DBNTNHRFITONTHA TS,

~

HET-DBNTNSREICDOWT, TEROXZEFHEHA.

OZ2IFTLEEly,

HMEAZ EICHRBENE ZAIC

4

3 £ EST HFEYES PPES £<ES
iR ERE
KRR EEL TEEL TBE ThD
1 MM REECHHER L EEIND 1 2 3 4
2 HHEOEZDITHERIENETHE 1 5 3 4

T3
3MDONITT KA RET 52 L1EH

D—EHTH D 1 2 3 4
4 BE., F4E, BEEHTEIETD 1 5 3 4

ZEITIREMEN B D
5 AL TWAEFIIMESIND Y R

PR 1 2 3 4

= BT s
6 R L HHE 2N L D3 HITEET 1 ) 3 4

H5
7 EE il 3T~ 'y

i%%%%ﬁ?é%x = &b 1 5 3 4
8 TEHIMNCHY) /g A —/R— " R %%

FEonD 1 2 3 4
9 i \IZ A —r3— "1 2T 5 1 2 3 4
10&%$?@@@wfwéA&ﬁL 1 5 3 4

RRYNTES
1 HSHEOIESZEETX 5 1 2 3 4
12 EEHHENTE D 1 2 3 4
13 BRI 7Ly 7 A 1 2 3 4
14 F¥EATREIND 1 2 3 4
5 KE S 7 "5 1 2 3 4

- \l:l z E:f N
16 BHEITEICE - TERBT 7 b 1 5 3 4

NS ANGAYS)

17 PREITZ A 72 <L W 1 2 3 4
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TP £LEST HFEYES PPES £<EFS
‘ EAN Tk THd THd
18 Kl B D Z Elcno s 7 1
. 1 2 4
v —NbD 3
19 X< HRIZAT NS 1 2 3 4
20 —HHIRIER U/EEAZ LTV 5 1 2 3 4
21 WS 27 A2 TV A 1 2 3 4
22 S AL WT AT DITHEICHEET S 1 2 3 4
23 NE W ANEL R A &l 1 5 3 4
ZAREMEDN B D
24 Ko HHMEF (BE. T4, B 1 5 3 4
HE) HPELHD EDT D
25 RIS B ENTWS 1 2 3 4
26 B, B, BRIZXHEINTWD 1 2 3 4
27 AFICE L ENTW5D 1 2 3 4
281 & A E DI AN > T D 1 2 3 4
29 BRI T, iTANRKE L IS 1 2 3 4
0D BB D 1 2 3 4
BLEADEESIHEN L E TV 1 2 3 4
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B A EHLE=ZEDISITRTOETH

DR TIE, MARBLEEZFEDLSIICRTULAINZIDWTEERET,

HE-ZMO>TNEIARIE, HEITOVWTRIEVWETH, FTEROXZEHEA. &
BETREFESEIAIZOZEDIFTLIEELY,

St AIZER, BTN D L D MR AT &
QIFM AN B RT-OZ L HITTEHE L R TWAZ L
+3 (M NI, BN DX D ks K< o TWnWA 2 EEFRELCVWET

AL YA ([FEFEH  fAKYEFE-LTWLS

BT 3 02 1 0 +1 +2 +3
AL 3 2 1 0 +1 +2 +3
<KD 3 2 1 0 +1 +2 +3
WOLYEOHLIVWEE R TND -3 2 -1 0 +1 +2 +3
LZlznT s 3 2 -1 0 +1 +2 +3
BOWLWEFEZHE LT 3 2 41 0 +1 +2 +3
NE—FEIZND Z 2R LT 3 2 -1 0 +1 +2 +3
ALY 3 2 1 0 +1 +2 +3
N 3 2 -1 0 +1 +2 +3
PRGESL S 3 2 -1 0 +1 +2 +3
I 4) 3 -2 0 +1 +2 +3
BELLTW 3 2 1 0 +1 +2 +3
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BHL-EHEDIEIZDNT

1. 2O—7ADEBIRDBEIZDODWNTHZTLIESELY,
O&LTHLRW OFEHEW O/ L O& THEN

2. BE—47 ADFYEERKMEEDCOVNTIMN?
— W HRy ]

3. ERDERKFEIFEDSWVNTIM?
WER He ]

4. CO—+~ A, EBiEh, BEROMALHIDHSMEFHOMIZ. BIRY LZSIZE
S2kZEFEDKLWLHBYFELEM?
OZo—» Al o7z
O—EFIZ 1 B
O—#EFIZ 1 [~ 2 [H]
O—#EMIZ 3 =L E
5. SO—45A. HBEEITEST, PEEHLRITHHDOPLIR. FEICHTEHE
PAZFHRIT S EFEE LI SI-TIMN?
Oa< @R 7
FEADODLIETEHE Lo 7=
O Lo 7z
CIFEFICEHE L Do 7

6. MEDOHLE-DRBREICIZEDLS SLERLTWWETM?
O&CTHimaE L Tnd O LTn5b
OHF VAL TN 14 < Jiffi & LT uhzZaun

7. BRRIC. ST U7r—FERATIDICH D >FREZHA TS,

N
7
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AEIFLLETRTTY,
ETOEMICEELTHSH . ThENID Packet ZREL TS,

COERRBHICHEYREICSH AV LE
KEITHYNEITSWELE,
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Appendix 2 DRM in Chinese
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Packet 1

. RRPFERXRTEMR—RNERMNEZ, EETHREBEEEN

EARIEIR

. BHEE BT, BIRBEENESSHERIEZENT,
. 1B M Packet 1 & 4 W FROXIEE .
. RS ERIES W8 EE, BROEZ.



~

‘éﬁ'& RINETHR—TEBNERTL. BEFSEREN LT,
. BRIk, SxEREERRABEEENMIAR:
ORBE=E CiE= OB =2 AHE OFFEERHEE
2. Bk, BRERENERRAHEEENMER
ORE= %= OB =2 AHE OdEENHE
3. BRIK, BRUMENXZEEFRAFTREENELR:
OR#EH= Ciw= OB 2 AHE OFFEERHEE
4, BHXE, BENMENITIAEEHEEENHER:
OR#EH= Cia= OB 2 AHE OEERNHFE
5. B B9 RER S ERNAOETRES:
IMERGF %
1545 LI o g %
1ELELL B N S R %
DBIERE W %
&1t 100 %
6. IEA B SRR BEXEROERE:
IMERGF %
G457 L E I o g %
1ELELL B S e lR %
IMBIEE W %
&1t 100 %
7. {BEAB SRR S ET TRBOERE:
IMERGF %
R R = PR il %
IELE LB S w5 %
IMEIER T %
&1t 100 %
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RIE, BINETR—TENHEXRER.

. BHHEER

. MR (15 % kg

. BHRSFEH
COA&#
CIan+
g+

. MRFGERE, HREERUA:
REE:

FTTUIN

FTTUIN

KEZH:

Hth:

IEI\ %}ﬁ H

155 !
BB Packet 2 334y
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WA XEREEXR

BAVETHRIGREREM T EH A, BAFRREZ.

BIVFE, AEERETHNERTEC—HH. TRALRRRF L, GLX
RGpTE—L, THEXBFHA LFHEA LE, RIFEEERENVAT.

I, ZMABEEXE ‘X" X—KHNEHMEZ.

iF, MRZARY, ZEBEIZHERMTLEGA, IBFFLAENREZ, =F
—ERMEE. FEt, JMNSBEUAT 3 NERK@EE.

1. B%, BRZEMXE FRKRMG - _FREERIAETE .

2. KA, BEUBICHERXBNGHERX—XNER. tknEETHE, M7
2, BHLAHENBRTEST. NT—HE, FHA1H& T B &
1ZRER— KB a) Rk

3. 7E Packet 3 #847, ANt T EMIFAEKNEIE. FEHESREGICRNA
iekEZ.

B, BERICREXMBA. R B (E# )
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W Hic %5

EER LR RAY?
JL= EIREETERY ?

BEEUTH=ZTR LIEREMRX—RAEHNER. FERXLEHERK
—HRREH—RIEEFREMNES, HAEENMERE—NEENBIRUARNE
Bz (fign: “Eyrigs”, sE “F1B (AISERK) HHAFE” FH).

BREXESMERNEENE. —RKYE, —MERFFEMEESEEXHRE
15 538p~2 MhEfzlE. —MERMERFR, TR ST, wafil
ENEFRHNNEL, ESEEIHINRNTEULFF.

UTHE—R2AME EF (NERBIFRED, TF (AFIRESER SR
L (ABRIRETEE] EIRREESD) =BT, BITEB— 1R AERT
10 NMERMZE, HERESNEHES. HHYLIER TRERREMXAR
ZFNBERUARBEZNESR.

BEREFARIZE—NMER, HEERTAET, UEHRREESAZHAY

=3

B/

Bz, BT, BEREFARIZELIIFTEMRT. X0 “HIZHT” MidR
AT B I E BN IS E K Packet 3 BY[EIRE .
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£ F

(N RE FIRAT)

BRBR FrigRdiE  ZhRAYE B SRERETHA?
B AR5 ?

1A

2A

3A

4A

5A

6A

TA

8A

9A

10A
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T 4
(AT REIRERAT)
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Appendix 3 Other three participants’ cases in Study 1

Three participants were laboratory colleagues of the author. As in the descriptions
of the method described in the previous chapter, participants’ names have been
replaced. Each case is shown including the background information of the participant,
a summary of the participant’s one-day life, and a highlighted part of the interview.

Each participant’s happiest time/episodes of the day are marked in bold in the tables.

a. Ms. Saito

Ms. Saito was in her twenties, single. She was a laboratory colleague one-year
senior to the author. In the laboratory, Ms. Saito’s desk was next to the author’s, so
they met up frequently and had daily conversations quite often.

The recorded day was a normal workday for her. After a private English lesson
and working in the university, she had dinner with friends who had not seen each
other for quite a long time, which was her happiest time described in the DRM.

Although these three episodes were the main events of the day, the ‘Lunch &
SNS’-episode made the greatest impression on her when we talked about it in detail
during the interview. She had mixed feelings when she chatted with a friend and felt
reminded of her conviction that it is important to manage a voluntary society.
However, it was more a feeling rather than something she could express clearly in
words. In this regard, the author was not able to fully capture the essence of Ms.
Saito’s thoughts.

Table 17 presents her one-day life as described in the DRM and the interview.

Table 17. One of Ms. Saito’s Fridays

Episodes Time Details
Waking up and doing 8:00-9:20 I’d planned to do some preparation for the English
housework lesson later, but I am not a morning person
Commuting by bicycle 9:20-9:30 Going to Starbucks in a hurry
English lesson 9:30-10:40  Meeting with Ms. Hiromi. | am happy that | make

a little progress with speaking English
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Commuting by bicycle
Dermatologist

Lunch & SNS

Making a resume

Talking to a colleague
(the author)

Stopping by at home

Walking to the station

Taking the subway

Meeting with friends and

going to the
restaurant together
Dinner

Looking for a café

Tea time with friends
Going home by subway

Taking a bath and going
to bed

10:40-11:00
11:00-12:00

12:00-13:00

13:00-17:00

17:00-17:30

17:30-17:40

17:40-17:50

17:50-18:00

18:00-18:30

18:30-20:45

20:45-21:00

21:00-23:00
23:00-23:30
23:00-1:00

Commuting to the University as usual

Seeing a dermatologist on the way. My hand is
getting better. Reading a magazine while waiting
in the room and finding an interesting article
Checking my favorite Japanese poet and chatting
with a friend about the content. The lunch box |
bought on the way is very delicious

I am planning to visit the US for a short time in the
near future. | am concerned about whether | am
able to do this or not. Making a resume is a part of
the preparation and | tried my best. It takes such a
long time to get done. My colleague (the author)
sits next to me and encourages me

Taking a break from making the resume. Talking
with the colleague about each other’s research.
Having a nice time

Putting the bicycle back home and getting ready
for going out tonight

I have only just realized that | messed up with the
time for the appointment tonight when | get a
message from a friend. | am late already!

The subway was not too crowded. | am very much
looking forward to dinner

We have not seen each other for 7 years! Talking to
each other on the way to the restaurant, so happy!

The four of us finally get together. The food is
ok; we are more enjoying ourselves being
together as in the old times. We have to leave
because of the time limit of the dinner course
We are so full but want to hang out for a longer
time. We wanted to find a non-chain store café& but
we go to Starbucks in the end

2 hours went by too fast

Getting tired of the crowded space

Falling asleep with the light still on, turned it off at
midnight
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b. Mr. Ono

Mr. Ono was in his forties, single. He was a laboratory colleague one-year senior
to the author. He does research and organizes art activities in local areas. One of his
projects was designing an annual art festival in the summer near the university.

The recorded day was special because he organized an event not only as part of
the festival but also as a present for his friend’s 60™ birthday. He recorded the time
very precisely because he made a detailed plan in advance to make sure that
everything would go smoothly. The event was successful, so to a certain degree, it
was a happy day for him.

When we reviewed his one-day life episode by episode during the interview, he
explained that most of the time he had mixed feelings so that the interview was
necessary to complement his answers to the DRM. For example, he was under a lot of
pressure with the preparation of the event but also very excited about it, because it
was more than a job but carried special meaning for him personally. He was
enthusiastic about the art projects, but most of them were non-profit, so he was
concerned about how to manage them sustainably in the future. Moreover, he
mentioned in the end that this interview had a kind of therapeutic effect. Because he
had a chance to share things that he considers important with people he trusts, this
period of time made him happy.

Table 18 presents his one-day life as described in the DRM and the interview.

Table 18. One of Mr. Ono’s Saturdays

Episodes Time Details
Cooking 6:10-6:30 Making breakfast while listening to the news
Breakfast 6:30-6:55 Kiwi fruit was a little overripe
Facebook 6:55-7:20 Sending messages
Writing the thesis 7:20-10:45  Writing the Ph.D. thesis
Cleaning 10:45-11:00  Cleaning up a broken plate
Taking a shower 11:00-11:15  Accidentally dropping the bottle of rinse
Cooking 11:15-11:30  Making lunch ahead of time
Lunch 11:30-12:00  Having lunch while watching YouTube
Email 12:00-12:15 Replying to inquiries about the event today
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Going out
Exhibition meeting

Working for the exhibition

Lottery
Reception preparation

Final meeting
Welcoming the guests
Organizer’s greeting
Event

Closing speech
Preparing for the 2™ part
Party

Sending-off guests

Chatting with staffs
Back home

Shower

Checking emails
Sleep

12:15-12:30
12:30-12:45
12:45-14:30
14:30-14:50

14:50-15:15

15:15-15:25
15:15-16:07
16:07-16:10
16:10-18:40
18:40-18:45
18:45-19:20
19:20-21:20
21:20-22:15

22:15-23:10
23:10-23:20
23:20-23:30
23:30-24:30
24:30-

Going to the meeting place

Discussing the exhibition

Displaying the artworks

Got some lottery tickets from the local festival,
so | went to exchange for gifts

Preparations for the reception, such as folding the
event flyers

Meeting with the performers

Opening the venue and guiding the guests
Giving an opening speech as the organizer
Guiding the guests who arrived late

Giving a closing speech as the organizer
Preparing for the 2" part reception party
Enjoying talking with guests and staff
Tidying-up and sending guests and performers
off

After tidying-up chatting with the staff
Talking with some of the staff on the way home
Taking shower

Replying email and Facebook

Tired but also excited
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c. Ms. Hara

Ms. Hara was in her thirties, single. She was a laboratory colleague. She used to
be a high school teacher teaching Japanese, and her research was about children’s
native-language education.

She and two close friends attended a four-day education program, and they
wanted to have a further discussion so they planned a three-day seminar for just three
of them. The described day was the last day of the whole week. It was a special day.
She very much enjoyed the time with her friends and she was too happy to separate
her day into more detailed episodes.

During the interview, we talked for a long time about her concerns about native-
language education, which explains how she felt that day, as it were. Ms. Hara and her
friends were laboratory colleagues and had participated in a characteristic educational
program several times. What they thought should be the center of native-language
education was usually neglected from ordinary classes in school. Their community
was not big but their discussions were usually profound. Such deep connections are
the foundation of Ms. Hara’s outlook on her research and her life itself.

Table 19 presents her one-day life as described in the DRM and the interview.

Table 19. One of Ms. Hara’s Sundays

Episodes Time Details

Breakfast at the villa 8:10-8:50  Continuing talking about our concerns, we didn’t
sleep so much these days because we were all
immersed in the topics of our conversation

Checking out 8:50-10:00  Paying for the villa, and discussing with the owner
about how to get to the closest station

Going to station 10:00-11:30  Noticing it’s nice to be outside in nature, enjoying
the view while talking on the way

Talk together 11:30-14:00  Talking with two friends at a caféclose to the

station. It’s sad being about to say bye but what
we talked about these days encourages me a lot

Lunch 14:00-15:30 Saying goodbye to one friend after lunch
On the train 15:30-17:30  Taking the train with another friend about halfway
Dinner 17:30-18:00 Having dinner on the train, starting to feel tired

On the way back home 18:00-21:00 Long way to home, changing trains several times
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Shopping
Taking a bath

Schedule management

Contact

21:00-21:30
21:30-22:00

22:00-22:30

22:30-23:30

Thinking of a lot of things at the same time
Taking a break and then feeling a little refreshed
after that

Checking the schedule for next month, feeling a
little excited about the future

Sending emails for work and also to friends
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Appendix 4 Other three participants’ cases in Study 2

Three participants were Chinese students studying in Japan to obtain their
Master’s degrees. As in the previous chapter, participants’ names have been replaced.
Each case is shown including the background information of the participant, a
summary of the participant's current life, and the highlighted part of the interview.

Each participant’s happiest time/episodes of the day are marked in bold in the tables.

a. Ms. Liu

Ms. Liu was in her twenties. Unlike most Chinese people her age, she has a
sibling, a younger brother. She was in the second year of a master's program in the
same department as the author. When she first came to the university, the author was a
member of the support team for foreign students assisting her in starting this new
phase of her life. She lived in a dormitory close to the campus. Her boyfriend was her
classmate and studied in America at that time.

It was an ordinary day. She did not get a job offer in Japan, so she was looking for
opportunities back home. Since everything was uncertain, anxiousness was a kind of
basic mood of her life at the time. She was not very satisfied with her life in general
because she thought she should work harder during her postgraduate period.

She argued with her boyfriend about the schedule of visiting America, and both of
them were a little sad about their disagreement at that time. Nevertheless, she felt
warm and blissful when recalling the whole experience because of their stable
relationship. The DRM does not only record their argument but more importantly,
reminded her of the warm and blissful nature of their relationship. In her own words,
she seems to switch into a happy mode when chatting with the person she loves, no
matter what they are talking about.

Table 20 presents her one-day life as described in the DRM and the interview.
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Table 20. One of Ms. Liu’s Wednesdays

Episodes Time Details
Breakfast 7:40-8:10 Eating while watching an American TV sitcom
Video telephone with 8:15-9:00 Talking about the plan of visiting him in America but
boyfriend having some disagreement about the time
Reviewing vocabulary 9:00-9:30 | keep taking notes of new vocabulary in both English
and Japanese. | want to improve my language skills
Internet surfing 9:30-10:30  Checking the nutrition details of different kinds of
fish, very interesting, get some tips for grocery
shopping next time
Sports indoor 10:40-11:00  Following the app on phone, several times a week
regularly
Shower 11:00-11:30  Getting refreshed
Cooking 11:50-12:30 1 like eating so | cook for myself regularly, healthy
and cheap
Lunch 12:50-13:30  Eating while watching an American TV sitcom
Reading papers 14:00-15:00  Staying in the research lab, borrowed a book from the
library but didn’t find the part that I need, then read
one article downloaded earlier
Searching job 15:10-16:30  Checking some recruitment information
information
Cooking 17:00-17:35 I’d planned to stay in the lab until night, but I’'m
getting hungry so back to the dormitory cooking for
dinner
Dinner 17:40-18:40  Eating while watching a movie
Watching movie 18:40-19:10  Keep watching the movie
Internet surfing 19:10-20:30  I'd planned to read papers or search for job
information but just keep putting it off, mixed feelings
Video telephone with  20:40-21:10  We contact each other two or three times every
boyfriend day. We usually just leave the chatting app on,
which makes us feel like being around each other.
Keep discussing the travel plan a little bit
Video telephone with 21:10-22:00 My mom is always concerned about my safety being
mom abroad. Having some small talk with other family
members
Practicing calligraphy ~ 22:00-22:30 My friend gave me a nice pen as a gift. I’ve practiced
for more than a month
Washing up 22:30-23:10
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b. Ms. Huang

Ms. Huang was in her twenties. She has a younger brother. She just finished the
master's program in the same department as the author. We once took a foreign
language class together. Her boyfriend studied a different subject at the same
university.

The described day was the first day of the term break. She had just finished the
oral exam and submitted the final version of the thesis. She also had already got a job
offer in Japan. Though it was not her first choice, she considered this option better
than nothing. Therefore, she was finally able to take a break and plan ahead. She
rented an apartment close to the campus with a roommate. She likes things to be tidy
and clean, but she had been too busy with her master’s thesis to keep things in order.
So, she was happy to have the time to make her room tidy again.

Because she finished her thesis and had a job offer already, she was relaxed and
did not mind indulging in a conversation about her life. During the interview, she
talked in detail about her experiences with job hunting, language learning, university
life in Japan, as well as her character and family relationships. Her parents always
support her unconditionally and she has a good relationship with her younger brother.
So, she was relaxed and felt secure with her family. Talking with them typically made
for a relaxing and happy time. After we reviewed her one-day life episodically, the
interview shifted to be more like a daily conversation between friends rather than
merely an inquiry.

Table 21 presents her one-day life as described in the DRM and the interview.

Table 21. One of Ms. Huang’s Fridays

Episodes Time Details
Playing a mobile game 10:00-10:30  Didn’t fully wake up
in bed
Washing up 10:30-12:00  Washing hair, brushing teeth, putting on makeup,
opening all the windows
Chatting 12:10-13:00 Contacting boyfriend about having lunch together

later
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Going to the dry cleaner

Back home
Lunch

Tidying up the room

Taking a nap
Tidying up the room

Part-time job

Going home

Dinner

Phone call

Tidying up the room

Going to bed

12:30-12:45

12:45-13:00

13:00-14:30

14:00-15:00

15:00-16:00
16:00-17:00

17:00-22:15

22:15-22:30

22:30-23:00

22:40-23:30

23:30-1:00

1:00-1:30

I wore a shirt for the oral exam but did not have the
time to have it dry-cleaned. It is not worth washing
the bag there too, so | take it back home

Washing the bag myself

Both of us order the new set of McDonald’s, a little
expensive

Putting the bed linen on the balcony, folding up
clothes, and tidying up the wardrobe

Tired and falling asleep on the Tatami

Calling my mom but not long because she was busy,
cleaning up the makeup tools

Working in a clothes store, hanging up new arrivals
for 4 hours, not so many customers

Meeting with a colleague on the way back. My
boyfriend usually picks me up at night but he has
been busy with his research recently

Eating a cup of yogurt, two bananas, and some
grapes. Feeling happy that the work is done for
today

Chatting with my mom, haven't talked with her
for a long time because | was busy with the thesis
and could only send messages from time to time
Washing the bag, wallet, and clothes, sweeping the
floor

Playing mobile games and spending time on the
phone before sleeping
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c. Ms. Wu

Ms. Wu was in her twenties, an only child. She was in the first year of a master's
program in the same department as the author. When she first came to the university,
the author was a member of the support team for foreign students assisting her in
starting this new phase of her life.

She was interested in creating a new style of social network application. In order
to become familiar with how to run a business, she attended a business innovation
club at university and teamed up for a business plan contest in the next month. During
the term break, she made a punishing schedule for herself full of internships and
intensive seminars in preparation for the contest. The described day was the day after
she finished a three-day internship in Tokyo. She thought the internship was
meaningful and she really liked the company, but she was a little stressed out because
of the tight schedule.

Since the author was not familiar with running a business, the lack of a mutual
understanding of Ms. Wu’s current concerns stopped the interview going forward and
caused the whole interview to remain on a superficial level. It means that with respect
to content, the interview only focused on collecting and confirming the general
information of what she had done instead of elaborating on the meaning of her
experiences.

Table 22 presents her one-day life as described in the DRM and the interview.

Table 22. One of Ms. Wu’s Thursdays

Episodes Time Details

Way to Shinjuku 11:00-13:00  Staying with a girl who attends an internship with me.
We are too tired to get up, and have to pay extra for
checking-out late

Lunch 13:00-15:00 | had planned to see an exhibition but was too tired to
move. We have lunch in a bakery then keep staying
there until | have to leave for the airport

Way to the airport 15:00-17:00  Saying goodbye to the roommate and going to the
airport. Done with the boarding procedures.

On the plane 17:00-19:00 Reading on the plane
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Back home

Doing research

19:40-22:00

22:00-3:00

I like to rearrange the room because it makes me feel
refreshed. Changing the position of the sofa and bed.
Tidying up the room, washing clothes, and watering
plants. I’m glad that they are still alive after I was
gone for these days

Replying to emails and organizing the schedule
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Appendix 5 Japanese transcripts of the interviews in Study 1

This appendix contains the Japanese (original) transcripts of the interviews in
Study 1.

a. Mr. Fujita

R: A2t ar (EH)
F: A A2 —
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