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(FEF : SHEFEERD
5-Step Editing for Effective Communication

wmMA%  Kate Parkinson

The Role of General Education English

For many of our students, General Education is the last time they will study English in a formal setting.
After graduation, the role of English in the personal and professional lives of our students will change
significantly. In place of grammar lessons and tests, graduates may find themselves exchanging e-mails
with co-workers or customers in other countries, participating in social networking sites such as Facebook
or MySpace, or using English language websites for shopping or travel. Following years of English
education involving memorization and testing, many students underestimate their ability to communicate
effectively in English: they incorrectly assume that their English must be perfect in order for it to be
understood. It is a legacy of test-based curricula that many students are made more aware of their linguistic
weaknesses than their strengths and feel discouraged from trying to communicate in English as a result.
Much of this perceived inability to communicate in English comes from receiving low scores on tests
designed to measure accurate recall of set language patterns, with points being deducted for each error.

In real-world communication, however, there are many levels of competence between the first English
lesson and complete fluency. Learners of foreign and second languages develop personal strategies for
communicating in a variety of situations: strategies that are effective, but not technically correct. It is the
aim of this 5-Step Editing Checklist to help students develop these “interlanguage” strategies, that enable
them to communicate confidently, if not perfectly, in English.

Test Skill Sets vs. Communication Skill Sets

Receptive vs. Productive Skills

It is a standard feature of most test-based curricula that emphasis is placed on the receptive skills of
listening and reading. In order to produce standardized tests that can be used to generate comparable
statistics on a large scale, it is necessary to limit the variable responses. The simplest, and most efficient,
way to do this is to elicit responses that are either "correct” or "incorrect” to questions about set material
that is read or heard by test participants. By extension, in order to achieve high scores, students are
encouraged to memorize set language patterns and practice receptive language strategies such as scanning
written material and anticipating aural material by reviewing the questions. Less attention is devoted to the
productive skills of writing and speaking, unless students are preparing for a specific test that incorporates
these elements. In contrast, productive skills gain greater significance once testing is removed from the
process of language acquisition. In real-world communication, the ability to write, and especially speak,
allows students to communicate in less-than-perfect English, soliciting additional information and
clarification when required.

Memory vs. Research

By necessity, language testing requires students to recall material from memory, without the assistance of
research tools such as dictionaries, the Internet, and discussion with others. While this is a valid and
efficient method of evaluating students' ability, it does not represent real-world foreign language use.
Following graduation, students will no-longer be expected to use English in isolation: research tools will be
freely available and the required skill-set shifts from the ability to recall English material, to the ability to
self-edit with the assistance of a variety of language resources. Some students who have achieved high
scores on standardized test, thus demonstrating their ability to retain and recall vocabulary and grammar,
have had little or no experience of drafting and editing their own written work, or engaging in conversation
with an English speaker who is not a teacher or examiner, and is therefore free to answer clarifying
questions and supply forgotten words.
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Fixed vs. Flexible Time Constraints

Rigid time constraints are common to all tests. Students may be able to alter the order in which they choose
to answer questions on the test, but the overall time limit is fixed. In contrast, time constraints are more
flexible in professional and personal situations. Even an "urgent” response to a customer's e-mail can
usually wait an hour or two, allowing time for research, editing and proof-reading. The time constraints
imposed by tests create artificial communication situations in which a student’s performance does not
necessarily reflect their real-world communication ability.

Linguistic vs. Communicative Competence

Linguistic competence is the primary measure in most tests. Students are required to demonstrate, from
memory, correct usage of a designated set of vocabulary and grammar. Because many tests are
standardized, allowing scores to reflect universal standards independent of location or institution, such tests
are necessarily unambiguous. Scores are calculated by assigning or deducting points for "correct” or
"incorrect” responses, often in the form of multiple-choice responses that are scanned and calculated by
computers. Although such tests are efficient and useful for tracking progress over a number of semesters or
years of study, they ignore an important feature of language learning: effectiveness of communication.
Since all questions on a standardized test can be worth equal points towards the final score, the underlying
implication is that all English language errors are equally disruptive to communication. In real-world
communication this is not the case. Communicative competence differs from linguistic competence in two
important ways. The first difference is that English is not always "correct” or "incorrect”: there are so many
varieties of English around the world that none can truthfully be considered “standard”. English is most
commonly spoken as a second language around the world and English speakers are well-accustomed to
hearing a variety of accents, dialects and errors, so much so that most errors are either unnoticed or
instantly ignored, if they do not significantly interfere with communication. The second difference is that in
real-world situations, anyone communicating in English has the opportunity to ask questions, seek
clarification of ambiguous terms, and rephrase their utterances to ensure that the correct information is
ultimately exchanged. Standardized tests offer no opportunity for such negotiations, which are
consequently absent from many English courses.

The 5-Step Editing Checklist

To facilitate the transition from test-based curricula to real-world communication skills, the 5-Step Editing
Checklist serves as a simple method for students to distinguish between major errors that interfere with
effective communication, and minor ones that may be safely ignored. It's application is simple: students
check their work for these five errors, and ignore the rest. Unlike traditional language programs, this
method does not aim to produce perfect English, instead it is intended to correct some of the most common
errors produced by students inexpertly using tools such as dictionaries.

Subject - Verb - Object (SVO)

A prominent feature of interlanguage development is the impulse to translate sentences from the native
language into the target language. One frequent result of such translations from Japanese into English is the
combination of English words and Japanese word-order. Students who use dictionaries to translate
sentences word by word often produce unnecessarily complicated passive sentences, when a simple
subject-verb-object sentence would serve them better. The simplest self-editing technique is for students to
place their finger on the verb in a sentence, identify the subject and place it before the verb, identify the
object and place it after the verb, and then conjugate the verb.

Pronouns (pro)

Pronouns are rarely explicit in Japanese and students frequently make errors. When students lack
confidence in their own ability they reach for a dictionary, which invariably employs the genderless
personal pronoun “one”. However, pronouns are not unknown to most university students, they learned
them in tables and drills at high school, and with a little prompting they start to recall them. Having
identified the subjects and objects in the SVO step, students can more easily apply the correct pronouns.

Cause and Effect (CE)

Cause and effect are often identified by particles in Japanese, but in English they are identified by word
order. Many students following the interlanguage impulse to translate word by word often produce
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sentences with cause and effect reversed because they are following the Japanese word order, but without
the necessary particles. Once students have rearranged their sentences into simple SVO sentences, it
becomes easier for them to determine cause and effect, and then choose either “so” or “because” to link
them together. When sentences are restricted to simple sentences and CE choices are limited to “so” and
“because”, students are no-longer overwhelmed by the varieties of English available to them, and self-
editing becomes faster and easier.

Prepositions (prep)

As with SVO and CE, word order is important when using prepositions in English, and direct translations
frequently produce inverted sentences. Once students have identified a clear SVO pattern, however,
choosing the appropriate pronoun becomes less problematic.

Verbs with pronouns are not specifically addressed during this exercise. Since the general philosophy is to
help students prioritize their errors, it is felt that expressions such as “angry at”, “angry with” or “angry to”
are not significantly disruptive to the overall understandability of the sentence. In addition, such subtle
differences may be attributed to regional variations and could therefore be considered native speaker errors,
rather than second language speaker errors, and can therefore safely be ignored for the purposes of this

course.

Negation (neg)

Although most students can generally identify when a negative sentence is required, they often become
confused about how, exactly, to create one. The greatest obstacle is usually identifying the SVO pattern,
but once that is established it becomes easier to identify which words in a sentence need to be negated.

None of the language features on the Editing Checklist are new to the students. After six years of English
study at Junior and High School, all the material is familiar, but swamped by all the other rules they also
memorized. By repeatedly focusing on just five language elements, students learn to prioritize these
elements and quickly begin to self-correct and self-edit as they write and speak.

Course Components

The emphasis of this course is to develop the productive skills of speaking and writing. The 5 - Step
Editing Checklist is intended to help students use the English they already know, without becoming
overwhelmed by their perceived inability to use it correctly. Such interlanguage development relies on
students identifying their own errors and editing them out, so for this reason, a standard text is not used in
the class. Instead, students follow an extensive reading program and use that material as the basis for their
assessed tasks. Additionally, there is no test at the end of this course. Students’ grades are made up entirely
of the work they do in class and for homework throughout the semester.

Graded Readers (GR)

During the semester, students will borrow 10 graded reading books from the university library and read
them for homework between lessons. Students are free to select books of any level, and are encouraged to
stay within their comfortable reading level. Reading homework should not be too challenging and students
should not spend a long time looking words up in dictionaries, they should choose books that they can read
fairly quickly and understand more than 80% of the words on every page. Graded Readers provide regular
and frequent exposure to correct English language models, at a level that students can understand and
reproduce.

Conversations (C)

Working in pairs, students construct dialogues based on their reading. After a preparation period, each pair
“performs” their conversation without reading it from a script. Points are awarded for quantity over quality,
and as long as the conversation is mostly understandable, students can increase their scores significantly by
improvising when they stray from their planned script.

Presentations (P)

Working individually, students prepare and perform short speech presentations based on their weekly
reading. They are discouraged from writing a speech and memorizing it, with more points being awarded
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for improvising. In addition, students are expected to answer clarification questions from the teacher,
during which points are awarded for giving detailed responses.

Journals (I)

Students write short, personal opinion essays on given topics concerning their reading homework.
Dictionaries are permitted during this exercise, and linguistic accuracy expectations are much higher.
During grading, students scripts are marked with SVO, pro, CE, prep, and neg, according to their errors.
During the semester students are occasionally given opportunities to increase their scores by correcting
their earlier errors and resubmitting their Journals for an increase of up to 10%.

Cumulative Assessment

By dividing the students’ final grade into small, weekly components, students are motivated to attend every
class. This ensures that their exposure to English is regular, frequent, and sustained throughout the semester.
The system also allows for occasional, essential absences, and ensures that a student who is forced to miss
a class through illness or club commitments will not lose a significant portion of the final grade. Every
student who attends frequently and makes a sustained effort is likely to pass this course without undue
stress.

Suggested Further Reading

Bamford, Julian and Day, Richard R., Extensive Reading: What Is 1t? Why Bother?, The Language
Teacher, May 1997.
http://jalt-publications.org/tlt/files/97/may/extensive.html

Nelson, Charles, To Correct or Not To Correct, TESOL - SLW News, October 2007.
http://www.tesol.org/NewsletterSite/view.asp?nid=4116

Pellowe, William R., A Dialog-Based Approach Toward Interlanguage Development, The Language
Teacher, December 1996.
http://jalt-publications.org/tlt/files/96/dec/interlang.html
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Engaging University Students by Promoting Good Language
Learning Behaviour

BERERF FL~—ma g0

Introduction

A great deal of concern over the decline in the motivation of Japanese university
students has been voiced in recent times. Much of this concern has arisen from the worries
surrounding the lack of engagement exhibited by contemporary Japanese students. This paper
will put forward the notion that a major factor behind this perceived decline in engagement
is a lack of awareness of the benefits of utilising appropriate ‘Learning Strategies’
coupled with an absence of ‘Good Language Learning Behaviour.’

In defence of this position, this paper will offer a brief description of ‘Learning
Strategies’ hereafter referred to as LS; along with a discussion on the kinds of activities
and ways of thinking that typifies the behaviour of the ‘Good Language Learner.’  Finally,
the author will provide some insights and suggestions to help make our students’ studies

a more profitable and worthwhile endeavour.
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The first question to be addressed is: What are Learning Strategies (LS) and why
are they important? Without doubt, this is a complex issue, there are many conflicting
opinions on what constitutes a definition of LS; in the table below, we can see but a small
sample. Indeed the discussion becomes so entrenched at times that even the term ‘Learning

Strategies’ comes under scrutiny, with some commentators preferring the term ‘Learner

Strategies.’

Source Definition

Stern In our view strategy is best reserved for general tendencies or overall
1983 : characteristics of the approach employed by the language learner, leaving

techniques as the term to refer to particular forms of observable learning
behaviour.'
Weinstein and  'Learning strategies are the behaviour and thoughts that a learner engages
Mayer 1986 in during learning that are intended to influence the learner's encoding

process.’

Chamot 1987 ‘Learning strategies are techniques, approaches or deliberate actions that
students take in order to facilitate the learning, recall of both linguistic and
content area information.’

Rubin 1987 'Learning strategies are strategies which contribute to the development of
the language system which the learner constructs and aftects learning

directly.’

Oxford 1989 Language learning strategies are behaviours or actions which learners use
to make language learning more successtul, self directed and enjoyable.’

Fig 1: Ellis (1994:531)

Within the confines of such a short essay, we can but scratch the surface of LS
definitions. Nevertheless, it is not unreasonable to suggest that we can encapsulate these
opinions and those of many others by saying that LS are all about what students do and think
in the language learning process and why they do what they do. As to the question of whether
LS are important in the development of our students; we must examine the evolution of second
language acquisition. Even a cursory glance at the developments made in this area over
the past four or five decades will reveal that a great change has taken place in the way
we teach languages. McDonough describes this transition as one in which a focus on the
classical linguistic categories of grammar, phonology, semantics and the like, has shifted
to a focus on how the learner deals with language learning from a behaviourist point of
view. LS are important because of this very realization that the behaviour of the learner

has a greater influence in the success of language acquisition than merely focusing on the
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contents of a language course.

Following on from a general description of LS, there are many who have taken it
upon themselves to develop a taxonomy of strategies that cover what students do and think
as they are learning a language. Here we have one from Oxford; she divides LS into two
distinct categories of direct and indirect behaviour.

i. Memory strategies

Direct ii. Cognitive strategies

strategies

iii. Compensation strategies

Learning

strategies i. Metacognitive strategies

Indirect ii. Affective strategies

strategies

iii. Social strategies

Figure 2: Diagram of a strategy system: Overview (Oxford 1990:16)

According to Oxford (1990:37) direct strategies are those that “directly involve the target
language” 1in the sense that they “require mental processing of the language.” On the other
hand, Oxford describes indirect strategies as those that “provide indirect support for
language learning through focusing, planning, evaluating, seeking opportunities,
controlling anxiety, increasing co—operation and empathy and other means.”

Others like 0’ Malley and Chamot, break it down into many more categories. However,
more important than discussions on which author or authors have managed to articulate the
best and most useful description of what constitutes LS, perhaps we would be better employed
in trying to find the most appropriate strategies that fit the profiles and needs of our
particular group of students.

As a guide to helping us find the most appropriate LS, it might prove useful to
look at the characteristics of the ‘good language learner.’ This is an example from the

works of ELLIS (1994) that argues that a good language learner should have:

a concern for language form
a concern for communication (functional practice)
an active task approach

an awareness of the learning process

a capacity to use strategies flexibly in accordance with task requirements
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He maintains that there is some evidence from the studies to show that paying attention
to formal properties of the target language contributes to success. These notions are
reflected upon and refined by others in the field, including those of Naiman et al. 1978;
Huang and Van Naersson, 1985; Wenden and Rubin, 1987; and Oxford, 1989.

Oxford (1989:235) suggests: “that good language learners use more and better
learning strategies than do poor learners.” It is tempting to describe this statement from
Oxford as ‘BLINDINGLY OBVIOUS. However, the truth is, that many of our students and
perhaps even some of their educators are ‘BLINDINGLY UNAWARE’ of this simple fact.

Moving the discussion on to the types of strategy choice one is most likely to see

in the Japanese classroom we need to address two questions:

Do our students engage in ‘good language learning’ activities? If not: why not?

Do we understand our students’ past learning behaviour and how it influences their present

behaviour?

The short answer to the first question is a simple ‘no.” Whilst it may be tempting
to dismiss this viewpoint as little more than the author’ s subjective opinion based on
personal experience, it should be noted however, that the period of experience does cover
the best part of two decades. Moreover, it is a view backed up with plenty of anecdotal
and empirical evidence from fellow educators throughout Japan and many authors both here
and abroad. As for the question: Do we understand our students’ learning behaviour both
past and present? Perhaps this is a question best answered by each individual educator;
however, it goes without saying that in order to provide us with keys to aid us in finding
the best strategy instruction, it is imperative that we should endeavour to find out as
much as we can about our students prior learning behavior. The plain truth is, the way
many of us teach language at the tertiary level is vastly different to the way it is taught
in junior and senior high schools. In many cases, the methods used at the secondary level
of education run counter to the aims of improving communicative competence. Law for example,
suggests that some translation methods introduce marked distortions and inefficiencies (not
only in reading) if language is viewed in communicative terms.

Similar concerns are expressed by Locastro (1996), Sasaki (1986) and others. The
significance of the messages these and other commentators bring us, is that we must be aware
of the differences in what our students have been taught and how we teach them in terms
of what we want them to do. This transition is not easy; furthermore, we should not assume
that everything that they have learned has no place in our classrooms. On the contrary,

authors like Tinkham have shown that some Japanese students are happy with some of their
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traditional methods such as rote—learning. In fact, judicious use of such methods shows
us that they have no adverse effects on their abilities and attitudes when engaged in
creative communicative activities. Indeed, such instances can be witnessed at a number
of institutions at all levels in Japan who have been carrying out innovative teaching
methods; so the idea of utilising more traditional methods along with LS instruction will
not be new to all of our students.

How do the respective methodologies found in the secondary and tertiary levels
differ? Autonomy is one obvious difference, not only in autonomy of actions, but also of
thought. The system in junior and senior high schools promotes reliance on the teacher,
textbook and fellow pupils. This is not bad in itself of course, but it does stifle
independent thought and action which can run contrary to the idea of the ‘Good Language
Learner.’  Passivity is also encouraged in junior and senior high schools which is why
so many students find it difficult in adapting to a more active approach at university,
an approach that they need to adopt, if they are to prosper at this level.

Thinking back to the idea of direct and indirect strategies, it is fair to say that
our students tend to be limited in their range of strategy choice relying heavily on the
more direct type of strategies. Great care must be taken in the ways we use to encourage
our students to expand their range of LS during a transition period; too much modification

too soon can overwhelm them.

The defining and efficacy of LS programmes are not without their problems; a number

of pertinent factors make it a complex and difficult endeavour:

® the variance in educational goals

® the far from clear conclusions regarding the relationship between strategy choice and
acquisition

® the resultant conclusions themselves being tentative due to the differences in learner
profiles

® the vast differences in procedures and evaluations

The fact that such an endeavour is demanding, is not a valid excuse to leave things
as they are. Despite the complexity and the fact that some students are facing a whole
new way of learning, we must do all we can to make our students’ experience in the classroom

an enjoyable, meaningful and profitable one.
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Conclusions and Discussion

We have learned that the issues surrounding LS regarding their definition and
efficacy are indeed complex. Having acknowledged this, we must also readily acknowledge
the wealth of evidence that supports the notion that judicious use of LS and the
encouragement of ‘Good Language Learning Behaviour’ can not only improve the acquisition
of English in our students, but it can also motivate them and enhance their learning
experience. If we are to improve the language acquisition of English in our students through
the introduction of LS, we should not simply limit our efforts to weaning them off their
present strategy use and replace it with a whole range of new ones as this may suggest to
the students that there is ’ something wrong’ with their present procedures; thereby creating
an atmosphere of doubt in the classroom. 1Indeed, this is a dangerous path to follow as
there is still uncertainty over ’best strategy use’ in particular skill areas. Moreover,
there is a tendency in the literature to concentrate on what some observers describe as
the negative aspects of the Japanese English language teaching classroom. Whilst it would
be foolish to ignore their discussions, we should not overlook the positive aspects of
Japanese English language education either. If we are to improve the effectiveness of our
students’ learning, we must choose methodologies, syllabi, strategy instruction and
materials that take into account not only our perceived weaknesses of them, but also their
strengths, attitudes and cultural background. Educators should aim to introduce methods
to students and colleagues that illustrate convincingly the benefits of judicious LS choice.
This must be done with a patient committed ethnographic outlook. For example, it may well
be the case that Japanese students and teachers with their aversion to autonomy will not
be able to engage in self-assessment, or be equipped to deal with a wide range of LS use.
Educators may have to contemplate the implementation of a compromise that will include some
form of teacher—centred direct instruction. Such a conclusion begs the question: What
practical steps can we take to help our students?

Firstly, we should make ourselves aware of LS and the role they can play in our
students’ education. We can find out what LS our students presently use, or have used
by simply asking them. Once this evaluation has been carried out, great care must be taken
in deciding both the most effective method of LS instruction and the range and
appropriateness of any given LS; forever mindful that it is most likely a new concept for
many of our students. We can make goals that encourage good strategy use; for example,
when setting an exam or an assignment, devise tasks that don’ t rely on memory alone (this
also has the added benefit of cutting down on cheating). Take an interest in your students;
get to know their names and backgrounds. It may seem of little consequence, but knowing
your students’ names, where they are from, their likes and dislikes etc. can make a
difference. If we take a genuine interest in our students, they are more likely to take

an interest in their studies
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We should focus on what our students CAN DO, not on they CAN’ T DO. This is not
a recommendation to lower your expectations and/or your educational values, simply that
we should tailor our LS instruction and evaluation methods to the individual profiles and
learning methodologies of each class. At the beginning of each term, we should take care
to let our students know that they are in for a new educational experience by explaining
to them that one of the secrets to language acquisition is ‘learning how to learn.’ It
may not seem to make much sense to them in April or October, but by July or February hopefully

it will.
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;:’{:&’M ;gz‘:g — ANBTODFRT 2 AE L. 2F (LT
24BN 62598% 2U4EFERITHA - 5528 : — AN2.7[H]
* 0ERBME ERBMOFMELBTIE, + 39% ZUFIEHN: 1834 - — A5
* 21SEREMNE2 SE MO BN IR G, +8.8% 22$f§§ﬁ,ﬂﬁ4986 __.A_T_[ij‘}]24@

20FEMH22EERTHIECOSHZ LB L THDE,

A B2~ BRI TH D, BHIZenl, FOEELFIHNCHASTT 72 ABRELHEM 5D, £0
HEITIE, G TELPZRIHIC—EZ /-2 L2550 0, B H B ORI TIRDES
BRENREZHND,

7. ¥¢®
UbHTEXIE iz, BRBRPFAICBITIDRGEET F—7 A b T A MEADBERL LT
ROTHZEBTES,

(1) BRERI 7 ABWBIED . Wb D BALOEORBEGI 1T, A7 LR WA
DL, FRLV-YVZRWAIE R & 003 IC—EDfRIRO F % 5 2 7= GHE D
TR,

(2) HEEOREDCHZONET XA MOFEERT TR EFEOENZHITOT TN EN)
HOORMA - THYHEEICHHEMICERY e Z L OBEEELZ —BERTEL L5
72 o - (ke 722 B B B 0EE1b) .

(3) FBORFHHBORGE - FEREORZENEBRNT — X2 Lo THIBTE D L ) icko
7= (CEB R ORI .

(4) FAEOFFEFIOHFRIET 2MROERE L 2IUTEEDS MR~ D 2 GREEHH O
B o E~DFE),

SHOBEL LT, D5 &HEFERROBREHEBLBLE L T 2 LEEBEFEREOM
BEMEDOREDR) . @ HVF 2T AUIREIZHATS on-line FH DILF D AIEEMAHRD = & GH DI 3EREH]
xR RORRE) | Q)2 D55 AT O BARKIHE R ORET, (49— B OIFEHF YR D
ELOHMEBEOHAKELZ L H>TAEL, FDEEDH LI LD L LTV 2y (B2, #ET
¥ A MHIEEOHERS & B HVIKRIORE) Lol inddbiTbhd, 5% EDEIOLRIFBHBFTON
# L PAEORBMRIEEN DR EIZEDHTHE 0,
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(8% : SMEHRERR)

HURITIR & L7 BEFRBMER & U —7 1 /5%
— [FR - BRI ERE L -FRORBZRB/BTHRAL -] —

Rk /NER EE

1. BL®IC :

WEETF RN (WK - fRUEDEREL L —BRORKE L KFETH A & < —] Pioneers of
Festern—-Style Medical Education and Modern Technology in Japan —Nagasaki in the Last
Years of the Tokugawa Shogunate— (¥2)t4k, CD£1 1900 ) 13, HEROEKZELGIZLIZY —
T4 TEM T,

AEIL, FR 194 11 A 12 B, RIFRFAIE 1 5 0 AELSHBE L L TRIBRZATHRHEET
FTONFFHEDOL P a A ERRIER LE L, ZOFEHSIE., TTHFEAHANHEE=—X
BT 2 7T a TBR THE] BOEBRAZER L RERB7PFH BEFED 1L LTEM
ENELOTT, BEHEHE TR, ATV FDOTATvKE, N—ThDA T X EEREL
ZHR KA Y DT = VY TNT REOQFRAERCHAFEICLDEFEORELRH Y . AFITER, 47
VIS RSO TEFMOBESCHEEFHERBOL 5T EE2H T bDOTLE, RiE
HET, BT, EREEFRMOBRSICETIRELLH Y, KERKEOANRTLE,

FIZ T, ZLDFEAEREROERICHNEL b OH 4 [HEHABEZH->THH W E BN, R
EOHERIZIY D ELTc, HHDOLV Y 2 AROELIMNEREEZR L, S IR ZMZ
LZEI2EY, BARTVELTIAMFEAELE Lz, SHIT, EXTHFR AN b,
E, P2 TEROEMAZESLHEEEAAE COBFBLARICRS L O, He B RE L (E
JELE LTz, 7F A P EFHLTOOERIGEOFHARLHERD LG UHICET 2k 4 RIEHR=—7
—bHEL, REEBOFHFICRD IO LELE,

2. 3DDESPORKELEaryFvy

ESP & 1. English for specific/special purposes DRET, HABEOHN L L THFHEX
NERSNDRFEOZ L ZBEW®RL, —RBYBEAIDZEE (English for general purposes/EGP) & %t
BE et les s S TunwEd, B3 T5%EEE (English for science and Technology)., B 3%
A 78 (English for business), F# ¥ #E (English for nursing), & F 3538 (English for
medicine) 72 ENRZDORE L FXET, AHOEMIEROERIL, T DL ) 70 ESP HE THRE L
LCRIATE, 1 EfRFEET X O Authentic 20U —F 4 VY THEMEEV T LIZHV LT,
FEOHERO LV 2 AOEBERLFY PFATHIZELHD, DRVBEASZIDOH HELEME
RAT2ZenTEELR,

FBOBER T, EHIZ 20D ESP HFEBTHZ LA TE E Lz, £Hid English for special
places & English for special periods ¢ HEFZXDHLDTY, HOHIIZRBRILE, Larb,
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HOEDHREZBRSTBM E VWD 2L TY, ZOHEBEIL, RIFLERIZ. BRORR, AKX
DERILICEB LA 7 v F A, BRAZROWTOET,
BONIZAFZ, THOTTH, BXOXEELEEL, 1EIOFERETOL DO Unit BPETTDH L
21T, 15 D Unit #EKE LE L7z, TFAMDHRFIZL T OIS0 THET,
Unit 1~2.  Dr. Jan Karel Van den Broek as a Teacher of Western Technology (1)(2)
BEENE A V7L (1)Q)
Unit 3~4. Pompe van Meerdervoort: Founder of the First Medical School in Japan (1) (2)
A AR OERERORIME R ~EL (1) (2)
Unit 5~8. The Dutch Navy and the Transfer of Technology to Japan (1) (2) (3) (4)
A7 MRE A ER~OEWRBIE (1) (2) (3) @)
Unit 9. The Introduction of Western-Style Chemistry and Pharmacy WEHRALFELEKFEDOMA
Unit 10~12. The Dutch Steamship Company Fijenoord and its Dealings with Japan (1) (2) (3)
FTUHRTMEHT A=/ — VR AREOBF (1) (2) (3)
Unit 13~14. Steam Factory Nagasaki 1856, Growth 1861-1865
R REKTT (R M5 =25 EAET) 1856 4E, L TEDRE 1861 45— 1865 4
Unit 15. Further Reading Medicine around 1850 — an Overview
1850 £EE D R D8

3. AEBOHMER
AFIE DY =7 1 R EB L UREREE S TE D X912, 300 Activity 2R
LELE SNFRLUTOLEY T, Ko, A, BEFEE. AW IFEE D Key Sentences D
I RAT AT A== LD D EDT FFROFE b HHATRADEIICLELE,
* Pre-reading Activity
R Key VWords
*» In-reading Activity
Skimming and Scanning Exercises
Words and Phrases Key Sentences  ¥{EIC¥: - HOOIBT
* Post-reading Activity
Vocabulary Check, Vocabulary Build-Up, Writing Practice.

Background Information for Bakumatsu, Additional Reading

AFEL, BERKREO—RBE OFFE RERTE L 11D IR\ T, B, FEEH, #5750,
THEHO—ED 7 7 X (LFFEMER LRI 7 X) THEALTWET, RIGORESELRmY 2203
5, ESP OHFEEFERDAREL, e PEILFFFEO L S T, 1272, V—F 4 V" TRO#HF
FEELTL, P EBAROT, TRFIHEAWVY, ORPHELW) EWIHIBRLLRVDD £,

mEB, AEIARZEIUSMNCL, BEEERE, BBRKT. RIREFWRFETHLEM L TH 220
TEYVET, BBLETIZ, KX—Unb, Unit 1 28ECBEET,
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Ut 9

Dr. Jan Karel Van den Broek as a Teacher of
Western Technology (1)

EFEEihZETATIVy 718t (1)

Herman J.Moeshart (Leiden University)
ATV A—=ANVh (54 FVKE)

Pre-reading Activity )

HEBIC4EREE LTV y 7BLOBEIZ, 725720 TLE ) D T2, EDLD
BB THARICEBLZOTLE DD =KV MIHRT, 4RidbdbIETVASATY
BTy 7HLEOEBTO 4 FBEL—ZINV FRIEBALTOIOWVWEL LS.

RoTIL - 20FOR (RIBEEX{LEYER)

FHEBEAY

Dr. JanKarel Vanden Broek ¥ > - ALV 77V -5« Ty riEt (?)
Donker Curtius Koo -2 05749 (Bt s v ¥FHEtER)
G. Fabius FIVANNVFTR T 7ETR (35 ¥iEELE)

UNIT1 17

69



Q Key Words (7))
RIZHTDHEGEE, TFA M BUBICKY 2 EEREMAZCTY. 7¥A roRTENL
I BERTHEDODN TV L2022 EZ2 (FFAIOHTRRFIC R TWET), BFEH»L £
DOERERTHELEY L HAF LR, TRICESTILL ). Z0%, CD ZHVWTREEH
FExLTHELIY.

1. Dutch 2. technology

3. steam engine 4. technician

5. the Netherlands 6. encyclopaedia

7. electromagnetic telegraph 8. Govemor General

9. conflict 10. naval officer

11. voyage 12. atmosphere

B BELE B Bty fiilg  AXEE B

5 T ryyeo  HE R EREEER ot

In-reading Activity )
Q Skimming and Scanning Exercises
ROBMLEZFRATHIS, TFAPEHRATL LD,

(1) 7y 7 ELEOBREIMTLAED

(2) 4, HAOKZIIMME$T5Z LICHOTH Y F LD

(3) YL, FAGEEPETHRLELENRTVE Ld,

4) 7hy rEEE, BACTRYALZREZHE T Lizd

(5) TNy LR, FARI LR LTHEREOEFRYEE Ld.

6) 7Ny 7HLLEERELORIEEL 2 oDiE, WO ITHERLTTH
(7) BHWRBIEHT, FTENL LI o TV L IMTTT D,

U Words and Phrases 1
ROBIERL 7L — X, B/3F VI 7 THAINTVWELDTT, 7FA MG EEDE
ZICLEL LD,

® negotiations &, rulers of domains X% students of western sciences W¥#&  im-
port ¥iA7 %, foremost FEL, H—HD

@ indispensable #ixt %7~ the director of the trading post MR steadily FEIZ/
extraordinary Hi& L 7:

® onwards = onward ~DLFE meddle (fEA®DZ LIZ7% &) Fi#9 %5 hothouse %~
proportion B natural science HA#%, endeavour %71, #AH  thwart (GHE 7%
&%) Bilk¥ % Dutch-Japanese treaty HMHI B 44, workshop (M D) T3, f
=Y

18 UNIT 1
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Dr. Jan Karel van den Broek (1814—1865), was a Dutch physician who spent four

years in Japan on the island of Dejima from 1853 to 1857. During these four years
he instructed many Japanese pupils in the use of western technology and science.
In this period Japanese were trying to cast guns and build steam engines. Under
the threat of western nations trying to open negotiations with Japan, many daimyo
(rulers of domains) turned to the production of modern arms and the building of
ships. They found most of the needed technology in imported Dutch books and
magazines, many of which had been in use already for some time in Japan among
the rangakusha (students of western sciences). The need for a teacher who could
explain the texts and solve problems for the Japanese technicians was great. Dr.
Broek, who had been one of the foremost members of the Physical Society in the
town of Arnhem in the Netherlands, performed the role of a living encyclopaedia
in Japan.

From August 1853 till November 1857 Dr. Broek worked to satisfy the demands

of the Japanese for information on western science and technology. He made
himself indispensable to the director of the trading post, J.H. Donker Curtius, by
providing demonstrations for high placed Japanese visitors to the island and even
more so by repairing the royal present to the Shogun of Japan, an electromagnetic
telegraph, that arrived damaged on Dejima in 1854. Year after year, the number
of his Japanese pupils and the number of questions posed by the Japanese grew
steadily. Because of his extraordinary performance he was raised in rank by the
Governor General of the Dutch Indies. '

During the first two years in Japan Dr. Broek was quite satisfied with this new role

in which he found himself. However, from 1855 onwards conflicts with Donker
Curtius occurred more and more frequently. The meddling in these conflicts by the
Dutch naval officer, G. Fabius, who made voyages to Japan in 1854, 1855 and 1856
worsened these conflicts until the director recommended Van den Broek’s recall
to the government in Batavia at the end of 1856. The conflicts themselves were
of minor importance but in the hothouse atmosphere of the small island where it
was impossible to avoid each other, they grew into affairs of gigantic proportions.
Dr. Broek who lived for his love of natural science saw many of his endeavours
thwarted by the measures of the director. Even when the Dutch-Japanese treaty
of 1856 came into force, granting freedom to the Dutch to take walks in Nagasaki
without being followed by Japanese spies and reporters (metsuke), the Japanese
continued to follow the Dutch. The director did nothing to make it possible for Dr.
Broek to visit the workshop of his pupils which was of great importance to him to
see the work being done there. (476 words)

UNIT1 19
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o Notes @

the Physical Society: WH24&, fiiid. 45 v %7 — % 4 OB T, Tot Nut en Vergenoe-
gen (For benefit and pleasure) & \» 9 ZRIOYWHFE LD X Y N—72 572, / encyclopaedia:
= encyclopedia " the director of the trading post: HERif &,  an electromagnetic
telegraph: 18544, 77 A E I ANA VY EV B THLAALRE~NOBER,
the Governor General of the Dutch Indies: 5 > ¥ H A ~ F&HBE,

U Key Sentences
KOFEZLIZ, 7FAPORFTHELNTVLIEERBTY, CDZAHLEZAELYVE—T1 ¥
L. BRikotHELroe
1. He made himself indispensable to the director of the trading post.
(2, BRERICE > TRERSRPOTANL L)
2. The number of questions posed by the Japanese grew steadily.
(HEA» GRS N2 HM oD, MEFEIIEML2)
3. Because of his extraordinary performance he was raised in rank by the Governor
General. (FEOREBL/2AHED OB2IF T, HIIRBEICLI VNV EZDTTHH-7)
4. The conflicts themselves were of minor importance
(HFWZOLOE, HFEHVEETEE,o7)

. RUL - BO2UK 1 —

“of importance” DK 31T, of DH & ICHER RN HEFEBFDOEEZEL. important D
BEICIED&ET . of no use, of great use, KERFADFICWVWAVAIHETRAZANS LS
BERBHULPILEDET,

1. Experience is of no importance in applying for this job.
(CORBICHETIHRICIE. BRIJEEBTEFHOFEEA)

2. Your career as a journalist will be of some use in the future.
(Jv—FUXMEUTORER, FRESHORICIDTLLD)

Post-reading Activity )

Q Vocabulary Check 1

FEAPFCTHEDODNARERERICONVT, HETIEBEERALSBATTIRTICEEZAALE
L9

1. %, #AAh 2. T, HFEY
3. i 4. B

5. HHAHA 6. MY

7. FHIAR. BREE 8. B

9. WMAYTS 10. Bt

1. HE#&L7 12. %8

20 UNIT1
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BIRE (IEfFCE - 72BN D D OB BEREHRLTBEEL X 9,)
import technician extraordinary voyage meddle hothouse atmosphere

proportion performance natural science endeavour thwart workshop

threat technology director

O Vocabulary Build-Up

EERBEREDEZEOFUHE2FTTL & ). FFEICHET 2 HAEZ ERW» RO, BE
PEXANSS, CDOBIIOWTREHI Y LTAELES.

1. internist 2. paramedic

3. dentist 4. pharmacist

5. veterinarian (=vet) 6. occupational therapist
7. surgeon 8. physical therapist
9. pediatrician 10. nurse

EIRIR Hefrit SME MERIE ERMHE BE#Het) FEL
et WRE  EAHm O BE ARE (9. =(3)paediatrician)

Q Writing Activity 1
Key Sentences 7 ¥ X bOHTHEH LARBEEZEICIL T, ROBXRFELEFETRILT
AELLIs Do IHOENEHNT, EXEERLTAEL LI,

1 DS H AR L HMIE, L THEETLA. (of importance )
The technology

2. LYV VOBENOELT, ROFIEEI A 2h o7, (make, myself, above)

I couldn’t

3. PEFEAEBRAE & LTESAFAEORII, AEICHEATWE Y, (optional, steadily )

The number

UNIT1 21
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Background Information for Bakumatus

Y -hulb-I7Y-FY - Ty otlt

Ty FY Ty 2L, &%@ﬁﬁ&kbfi%3$ﬁ%l%7$ifﬁ
BLI L. M3, SRR TLAAS FICHHEZICERIRS . WHEEM MR
@ﬁ%%ﬁébfwt<bw%ﬂ%ﬁ%%fbko%@tb iz, EREFEE
WEHB LR Y REZHRIIC, BEFTHY 2456, HEATIIYHZOESIZHRK
LE L7 #hid, #FEAERURBECRNEMLIEL L TV EEE. RH%
D#THIC, HETERERBOBE L £5, RABRBOMER L P EE. K5
FOMR L EPEE, AR OREREL LY, SICblo THRELZITRVE
Lize 7Ny 2 HEIE, BARNYHERZEOGFHTCRELERE L-EEDbATY
E3 I

Batavia (J\¥E7)
*@é%\4/F$J7ui7yy®ﬁ&ﬂfbtoé%E$k%6%§>ﬁﬁ%
B34V FRAY7RATETCWE LA NPETIR, SHOA YV FAVTOERY v
NI DUEOIRILTT, NFETIE, SEBAIIZH20 AT, +5 VFHEK
4> FB—OHT Lz, MICIREESRLET, HRATHHTY ., FROEY 25
WAYES, FELMNERI—0 v TL,

ROTIV - VT« OR (RBASVIBER)

RN ZNFAIRRAT Y FDT AT REFEFHOME T, RHORIEN
T BSERAEEEBOTVWE L, #id. %m5$0%2¢)m%kﬁﬁb\
%7/¥ﬁﬁ§&&ﬁi?¢ﬁ%ﬁﬁ%ﬁﬁ&#@ﬁk&é@ﬁgﬁﬁ&wiLto
B, ERfEORROVERSHE, AVEVBOEE7TEYALBEL. B
BHEEEROBBRICRALE L, £/ AFVR, 797, ud 703 HE
EONRRHTIE. HEAMoOBMOKRE 2R L, RIGRTEBITE L. K2
£ (1855 4). HMMIBAHPHRE SNL I v FREFHgishb L, BBOF T
VYHEERDOMRA T VY ERHBLE L VEEL 3. Mid. 8 EMH AR
L. BEoaMfRMbx8ir$ L.

A5vyiEn
Fo vy@E LI LERAHETH I ¥ YEOBRRARKBOEBICH 272
AeboZ bk rvuid, ERXCiE, MlkEEHE L PLEEF L PVVET, F5
abfﬁﬁﬁﬁﬁmﬁﬁmwf\E%Wﬁ#@ﬁ?@ﬁﬁzﬁtifoLﬂmﬁi
&i\ HEHTHY, EARL LTiL j(l,.pl J\l_,.ﬂ %EL;JO)J: S3%3IDD5 YV
AR TwE Lz, Ll Bt & HICHi bR, BB £, A
ﬂ\ WE B A, @B @R, ANEERRE, BEEF RSV F L

22 UNIT1
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(G : SMEEIR)
BB 28R - CEFFEMY AR 0 7 5 LA0OHA

Rk KE FRKER

1. BEWCBIT5ZHLEREY
KEHBIBWTEEERELDO L)L EERICRS LEDLE THRULAZRIRL, #EL
TV ZEte#1T. Reading for pleasure D& 2 FIZHE DX Z D 20 FER_HFRAGIZIA<

— &I & LT & /- (Day & Bamford, 1998; /[N ffl, 2010, &, 2010), & L TEZHmOME

LT (DEFBCHT 2 EFERP LR SNEB TR LA B OX oI BNEAH SN T

&L (2 FEARD fluency DRIFEAH E L, KEOHEL &ML LT TO L FEREZ AR T Z

ENEA R BRI L ORI T & 72, KEF (2005) 1 (1) & Q) OHFERICE HICHES

WIdZEERLY, ICT ZIEA L TEL OME LHEFELHAGVEVE ) THENRGE

Bi#E (IRC: Interactive Reading Community)] #A ' Z—F v b FICEXZHEREODRE

LT,

FEHOEL LT, REGELEOFENTES L) Z 22, RSB REEE%
SBITHE STV 5 (Flf, 2010), TLTED L I REFOENBNIZ1T 100 HiEscied
ERHY, TOEOOREFENREINTWVAEEFF L, 2005),

—F., AEEEE BT A ZFHIIBEICBT I EFWOMHEGEETE LITERY ., S5
T TCIEEEEOEEBRMES REY TH D Z & A STV S (Rosszell, 2006) © (1) %15 720>
SELX LI TOBEABOBKITITTZE A TEBL TV 720 (Stahl, 1999), (2) RHAFED
BUREHERT S 2 L2 BT 508 TR BMTbhbERMEE#D (e.g. Nassaji,
2003; Parry, 1991), (3)FE%ED EE - BH - FE | T2 REFERBBEIN TS (e. g.
Folse, 2004; Laufer, 2003; Nation, 2001; Rosszell, 2006),

Lo T, EROBFEBRBLOINE TOMERED RTHBRREE LT, RO KL S 7285
BB EHT LN TE D, FHIL, MRES) TIThh 525 %@ Ul hErES - SuE%Y
L OBRIARET 272010, THE] LW IHBFHIT [ED X 5 IC5EHR - SR TR 3% &
BEEEEOLIHENTRERTZENTEDEN] EWIHIRETHS,

Z ZCARRRIE, SRl L A THMREEE - SUEFEE LV RMICRET S 7-®I2, ICT %15/
L T wt A #h (Graded Readers)DFERE - SUEZ WA, Bl FE CTEL VAT AMEEEBR
T5, ELTEDOVAT LRIER LT, THIRK, BEiAUEES - UEFHE LT L7 GR 0%
0y A BETFA L, FEEOEE - EICHTAIROE LESZMEEED, HEBENICELE
AHBHTZEEBIRRLEFLWAAANDEGE 0l T AERET D,

j\l
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2. Graded Readers @ “Graded” OB

ZFHETO T AIEBNTIE, FEERALD L UL EHERICEL LEbE THe AL BIRTX
% 7= ¥1Z, Language Learner Literature & FE|E41 % Graded Readers(GR)Z W\ Z EFITIERH TE 50
NS5 LAROEEE - TVW5, GR ITAEL 7 EFL #THREAMA IS ) — X 2R LT
REEEZLICEEXTALEGRAY T, HRTOEROZHE 70 /7 ATEDNTE R, Ll
ZHIAED RS GR @O “Graded” (289 2 EHIL. K EBMED Headwords D# & i e SUEIHE ©
YA MZEEESTWD, £, GR @ “Graded” DEREL RFEMICEIEMITEE L MRS 2
ERTWRY, ZORDHRAI HIX, FEBEO GR 2AR-LRFHLIEEZEBELT, FOLHR
SR Y—RAEA LTy b TEBZONLIL LR NVEEGR ZFHERTE T,

—F., BAROFEFBEHEON Y X 27 AOHFIZ GR OFEPEBANCE Y ANDLNTI Rh ol
JRRADOEDE LT, GR @ “Graded” (BT WA BAEPICREES L TRV LB3ZETH
N5, % - eRBREARETESER %%%FE%JéﬁétbwGRﬁ REAL, P @
DFEF - EOH YV X 2T LOPIZ, ELIEKFOHBEEOFICED L IITHAAND Z &H
TE B0, m&@“&ww”’%fé%ﬁﬁ%%#*&hf%@%ﬁ%%:\*ﬁk%@%éﬁ
7o [RENEFTE T 07T 5] ONFEFHEET VAT ERAREE 8D, ZODITITET,
[GR DOHFE] PEBEE T LIZE DL S efEH - SR iof%%éﬂﬁﬁéhf“é#%i%
MR ZDFECTDIVNERS D,

% Z T, 7= & 21 Penguin Readers (PGR) Bl & 4UIE, V1056 ETLLTEIZ10
it 20U 60 it TPGR =— 3R ) ZREHE L, LT OBAD D [PGR OXRFBOMWHERH & £7
AoNZTHZENETHD,

(DFERWAE . SARICBTHHEY 2 M EHBABEELZRD, SO0 ELEBEITBICBVWTEE
RAEEN R R [3BET ¥ 7 (Schmitt,2004)] OBANL, — L ICEFORETZDL L &
WLTA YTy NENDEERTF Y7 2EW - BHICHLMNTT D,

QXERE : SRICBTAEEEOR S U A M EKUEEB OHBBEE LR LT 5,

GEESRBROME : £ARITEBV T Roget's Thesaurus THEDLONL TV HEN ED X HIZRB I
ENLSBWINR—Z N T DINEFRET D,

OEERBOWAE . AFEHLRRV LVEHEITAHNEOL I RREATRENTW D, — T
AT D,

SYD~ONO/BONTEEROT—F &S L2, TV BRER-TWL ZEIC, FBE. SUE.
EET YV R EREREAEDO LI ITELIEEL UT 2 2 RAERBISREIICHS
PIZ L, PGR @ “Graded” DOFEREZ LM T 5,

G D~B)THEBMNE RS- PGR DEFEY V—ADMWER ML, [PGR T—F_—&] L LTx
v M LEICHEREL, PAERT 7 ALTERTED LT3,

DX LT, ZBHIRMED GR @ “Graded” BENT 5 [HEMMEC > 7 hELTOR
#f)) % THFE) [FEEF v 7)) 130 TS - BERE) OBlR»OHEE - BRSO S
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ZriZkY, EOGR VY —AXDOHmEEZBLTHLND A 7y OWIFHED LR Z BAKEIIC A

ABLFEICTHIENTED, £FLTE) LFRIT, tHRTOHBEMSFEEEZBIC, £0 GR

VY —ZADOLFZ L DFERNEDO TR fas) & R ZBRARICEXD Z L2005,
%72 GR @ “Graded” OfFHIL, T OBENLEER, HEWIHEFICEROHDHZ L TH

2

(1) %& EFL HR#E28 GR 2 U — X DHEEZITWVEN -G A EZ EA N T L TORRER & LTE

HAT5Z 08/ TE 5,

(2) % EFL HhR#tD GR U —XIZiX, CEFR (Common European Framework of Reference for

Languages) & HRRDBEBDBHIEST HNTWD, L FIZ PGR DL~ T L DxtaK TH 5,

Level Headwords | TOEIC TOEFL iBT EP CEFR
Level 1 300 250 26-27 4 £k Al
Level 2 600 350 36-37 3k A2
Level 3 1200 400 40 E2#H A2
Level 4 1700 500 52 2%k Bl
Level 5 2300 600 62-63 2%k - 14k Bl
Level 6 3000 730 79-80 E1# C1

# 1 : Pearson Longman : Penguin Readers D% L~UL k| EHABRD R 27 « CEFR & DOXFILFE

LR oT, [PGR F—FR_R—Z | RS LT &0 THE, ik, SBEFv 7., Ha - 5%
RERBLO—ER | 1, TR CEFR 23 L-UL T EIZERE LTV % Can-Do(RE /150l SO XS 5
B Y —RAEERT D ETRIETHIENTE S, EHIZ IPGRT—F_—2A] DX 57 IGR
T—H_X—R | iF, MERK-BOFEBERB BT, EREEBICBVWTERSEY V—2AD
B EO LREZRD D ETORBERC LY 5 5,

3.GR 7 — 4 _—Z EIEM L BRI, BERAV25ER - SEFEF 0%

54 THEAELAPGR ) —X0HEEL T LHE. WRECTHA SN TV 2EE - UEE
O\ (appreciate) 72 3 HEE L < FEABED TWMF D72, [RFE| OPT IPGR T —FX—R | %
EOLIHERTEDLD, TOTATTERELTHIZ,

75 ADLAVIHEIG LV PGR OAZ 1 IBRUY, 2 0A%EZ THRE] L LTI 7 ARE THdh
EDH TN, &, [HBE] ofix OEF(ERD%E TFERE) [UE) FERTF Y7 ) THE -
HRERBL OB OIEMIZONT L. ZFH O [FFEOREHIE, UL, BEF Y7, #3E -
WEERBY)) 2 LNCT D, £L T, ZOFEH LHL LI E b otho RN, HEIEOMHO
BET, FLL_LOMOKREFHLEIC, SHICTOL_LOAREZEFHETHEHIC T8 VD
B THRET 50 & [PGRF—F_—2R ] THD,

MEHHE | THIS ) FEEORHEIC OV TR, FETHFMICIY SITTHA D, £DRDIT,
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Z O LI L 72 FHZ TPGR 7T —F X—R | ORI EH L TIRR LB D, HEED L DRk
b’ob\f%ﬁ%%f%gﬁéﬂ:%ﬂé

PGR D45 %8 U CEBEE THES S BFEDOHI L LT, look, see, watch ZE Y EIF THZV,
HETLETH @ﬂﬂiabvaw3®Mmmz%W & % & Matilda T, see 7% 19 [, look
25 33 [\, watch 23 13 B, fERHEN TS, ZHETOEIZMMN LN Z EBbND, LirL,

FROH6SEIZHIZ TRD] W) BARBRIET TEETOTIEHRL, BEOPFTEALNOFD
BRRENTIZONT, LTFO L S ICHAR, BERIICEZ D &N TED,

E-Gate ZFIEEHL(H 1, 2003) 2 Ob £ < &, 3 DDEWIILLTO X S IZHH I D,

look watch

© Benesse Corporation 2003 © Benesse Corporation 2003

1: E-Gate ZEF&EFHLIZ L 5 look, see, watch =7 « S —=2 7

look 1 TB2—FEOHFMEIZMITTRS], seeid (D LDORERICA->TETRZ S, watch
T MALPOEREEFERERS Lo b ROD D] LS Xz, TREDE: BHHERTHD
Thbb, BB ABIZEEZE > TEEIERRATEHZIToTHBY, FFETIT3 @fﬁ@%ﬁn
BT TWBZ ERNbD, FOR% Matilde DU T OB ZFICET D E RO L 53T
LZENTED,

Everybody watched her lift up her large glass of water and look carefully at it. ‘I’'m glad to see

there’s nothing in it today,” she said. She looked round at them with an unpleasant smile on her face
(p.32).

ZOHHEE, NEIFEAEOEETOHLHOHEKETHD, LEFHIIHFITEY . BEOR
BVBBEDHZA TILERD L HITL- T D, BRIT, BEO LITEDPNTKDASTERKE 72 =
v 7B EIFCift up her large glass of water), EEIEL D2y FIZH &M TV % (look
carefully at it), Z DR EDEE | — A, T EL BB TE2HA T L o & B-o9H 7 (Everybody
watched), 2> 7 DHIATH A - TWRWN T & BRE O B IZB Y (see there’s nothing in it today), &
Eid, A BICAE2MIT T %Y & RIAl L 72(She looked round at them),

ZDEIIT, look, see, watch DEINENDFFLIRNIENSNRD S, MEEIHEINTND
ZEnbys, BETUE TEEFOFEVST) 2ERLRZRLHGE, AF—TU—Z2L0uvo
ZOW D) ZENTE, FFHETHEMIMRLZLIVELDD LTS, £ LT Matilda O
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MOBHEZ A TND EE, MOREFATND EXIZ [Z 2T look 23MEDILT, see X
watch BEDNTWRWDN?) Vo ZLICE#E@T 2 LA TE D, Thid, HFEMEO
MO RF « 82 5 & HR LD 5 (appreciate) Z & 12D DB,

X BT, 3T look, see, watch BIHAIIHENZIT LN TV A HE & E X%, [PGR 7 —F
=R |EER L TEED L-IUZE S T2t PGR DENHERY ML THEELBIZRED Z LTk
D look, see, watch DEZNENOFLRKREZEFHICERNZE TTERETIREE DT LN
T& %, %L Tlook, see, watch DFEWVGIFICHTORDOE LEZME D H= 7 ¥3 1 X% PGR
T B R ZADERIERALTHE LM Z L1280, look, see, watch DERDERIZKT S
e LEMRAXDZ LN TE D,

—J7. Matilda 7% “look” &5 Bha &AM B WEFEL K E HT & ROMEED BRVEEET
“at” EWVIRIER THDHZ LN D, “lookat” 1X23EIELETSH, #L T, TOZLIFTKRD L
57 TEIE ) & —BIZEDLRL TV A Z & 2325 look angrily at(1 [a]):4Z B &) 5, look across at(1
[E1): T, look carefully at(3 [B]): & < R 5. look down at(3 [E]): . F A3, look hard at(2 [E]):E#l 72
HTR%. look quickly at(1 [E): B\ TH. 5, look round at(1 [E]): RL[E1F~, look straight at(1 []): E -
FTSRD, A XY w7 TREINTEEFENIE, look OEO(HAFMICBZRAITLEED) TLTE
DERT ) BRISN TN D,

LD LS IaF v KB E Matilda 57 SAFERLIH T2 2203 TE 5, LUTFIC T8
S+ 44w TR+ 45 D)% 7537 make a terrible noise/ make a strange noise/ make a small noise,
“noise” &V 5 (4] 12 “make” &) [EIF] BSESG LT MWEEMNTD] LWV EWRED
<BNTWD, LT, “noise” (& “terrible( & THARPEAR)”, “strange(Z72)”, “small(/h X 72)”

EVIITEFRONTHE ORFI#EEIND,

ZDEHTHHET Mook at = ~% 7R 5] Imake = fED | DL I IZ—x—XIETRZ T2k
#A. GR O EZE L Tunlearn (FUIESH)Z L, ZNRBERETOENMLHEHOL Vv >
T BHIDIERPEROVKFOHBRRE TFOTHD &b s,

FOHOBERE LT, #hL [PGR 7 —F _—2 ] Z{HFH LFEED L-ULZh - LB L
TVWRLEFIEHL T, REOHDFEICEFHIZ M oND A 7y FREZAIET L Z
ENTE D, |ETHIL [PGR 7 — & N—R | i, # VR UM Sh 5 BAAR e SH# b iE%R -
XS B RS LT < FIERTETE T V(usage-based modeDlZ DW= EEE B2 XET2EH &
LTH<,

—H. FAEEPGR T —FN—R T /AL, BRLEAZFTL I LZ@LTEDL S 72 (58
‘’F X r ) EHEX B MM hnlzbT BTy 7 © B & B o
RPN DZENTED, FLT, T—I_X—RCHRESNE [EEFYL 7] © PV
L (Nation, 2001; Folse, 2004)] DX A7 ka3 Ea—4% ECHRYVIRLITO Z 2@ LT, [EETF
Y] O k) & TBW) ~0 [K25%) & TEE] M ESE5Z LR TES,

4. HIFERTE - HEE

AETERLESHT 07T AR ERRICT 5L, UTOL > ICHi< 2 &8 TE 5,
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WS e I
e — - — [ — .
- L.

| RF-sc—REEALESEIOIIL
2xEMALcEX- x|
s~ MRS

GR F—& ~_R—R
g, ERFr .
3Bk, B - IR

2. Bl - SUEFB AWM ANTZEH T 0 S T AOT YA

TOEIREHRT OIS TLEROIIICIFFHETEML, LTD32OFT A MR L TH
FEAOMOERD , 7 A MEREEN - HOIIEBETSH, LT, ZOXIREH 0T T L0
HEIREZRIELH S IZT S5 FETH S: A Vocabulary Levels Test(Schmitt ft, 2001).
Edinburgh Project on Extensive Reading Test(Hill, 1992), 3 iEHEERE.,

SRR 23 4EBE
GR OHFTYH, FIZ AR DE VW Oxford Bookworms Library(OBW) o U — XDt % 8 U7 hE
HIFEEE - SUEFE TR 24 FEL 25 EEIZTY, TORHOEEHE LT, OBW U —XD%
HEBLTHNDZLDOTEDLALA Ty FOFH(EIEY V—RA) &, FAR, & Stage = &1 [HFE]
[GERT v 7 [30E] S - BRERBL OBLADOHER - BNIZHHT 5, £L T, OBW D
DEABMUTEOND 07y FOMHBEO LR %2 BARIZH S IR TOBW F—4# X
— R EHEETD,

SRR 24 4B
[OBW 77— NX—Z | #{ER LT=&5 T a7 T L%k kT 7 A 87 T Z(lower intermediate
leve) TEM L, HEHOMOZH D,

SERR 25 4EFE
TOBW 57— 4 _—R | B#IER L% 7 0 F L%, Hfks 7 A(higher intermediate level), L
Wy T ATERBL, EFENDOMOEHD, FK 24 F5 & FRR 25 FELHBRFT 5,

ZOX D73 EMOMEREZLT, PIRR, ERRRRER - SUEFEERY AN ST e
7T LN FEEOER - SHECHT R0 LEXMEZ LD L S ICmd, BN bE AR H
T, TOHEEWDREBRIELHA LN LIENWEZZ TV,
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GR D“Graded”|ZBH¥ H1E# % . 4 EFL B ks THGEE) 130k TBBEF v 7 ) B -
BERERBL) OBLAD D BFERITR L TWRWEIRDH 59T, AIFFE GR O “Graded” D FHE
ERAL, ZhaT —4_XR—2LLEH T T ATIEATHENI AT, FRBBRLES
IO T T M, FEFIFAODHLEH T 0 ST AORKRRMNIEIC RS L Bbh b,

BE W
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(&% - HMNEREERE)
E S P#A|Z k B33

RGBSR IR O&F

1. Itdic
AARDOKRFEOEEBHE IR T, BELFERLE LRWFHOEROFERBICHRE I TOD
[—fRHEE) ORRKOMBERIL, FEOFETFRORSTHD, THUFEFRICKE (1997) 21T
ST AR, §E, PEOKRFAOKBEFEICHETIEERETLHLNLTH D, AADREE
OT r— NREOEBOTT, [—BRHEHE BT IRFBFEOBNE FTL) LEEL
T2 38.3% % HH Tz, DFE Y, AROKFADE IIAERREETEIC, REFEDRL
RIZEETEHLCND, UL, B - BRCOEBEBFEN. AFRBRIIAHKT D Lo B
4 EGP (English for General Purposes) THoT=DONHEROBRRTHD LEZ LD, KFEET
i%. ESP (English for Specific Purposes) % KFEFEHED AT H U F 2T MITHI L 2RSS
T5, 7z, ESP 2EMEE TR, [—REE ] OIFEHFTEAT LI LiE, TREFHE
BmEND 2008 4 12 A 24 RicH s hie TRLREREEOMEICLT T LW O BEROPIZAS
ho [HSE 25D LBRFEFIOERE B LI BETEE] &V ) LEITHIE LR
DHEATHH D,

2. FEEBOME

BEER KL LAWEAEDOICEIIIEAERB O T & R SBEEEREs 2 K 5, 2l
o, B THEE LRI, FREETHY . FHULEGP Tho7enbTAH Y, TDIZD,
REAFEE G, BRTOFERNELHEVEDLLRVWHEE THIUE, TAFRBREHRDTDIZ
BT 5] LV BENRWED, FEERMET T 5038 RTHD, bL, TOHEERB R
WERL B THIE,  TEMERENTEIUZLV] SO HE~EHRATLE S, EGPIZL-> T,
— B RS A A CERE YA T LT L,

W, KF - ER~OEFEENEGEY (54.3%, 2010 F, TREMN) . BARORFAITTIC
RKEILLTRY, F -« BRTHIZOT TBL REEENMED - TORWEERZERFE~AE
LTLBEDITlkol, Z2DOL D BRFEMNBIITFED [V AT TARB] 2RITHREPEA
TETWDN, ZLOFEIT TY AT 7AREBI 2% T 2080, BICFEEEREZR-
G TCh D, FOH, TYAF 4 TARE ] OBRRIEIRFEOFEIITE NI EN 120,
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L L, FAOHEMYFICET NI L-3EHE (ESP) #8ATAZ Lk, B
RORFADEBFZHEEIME &V ) BBEOMELIRN D, ZIud, —HORFLRE, F4
FIAFERNLOOFEBALAFRFTB L 25N THD, DFD ., AFRDOFAEDESE AR
FoTWBEDTHD, DFV, FEIFEMANFHOFEL B L TAFELTETWAHD, BES
BRI DNBDEFBHELITO Z &1d. FAEORFAFOEEL —ET2LE15,

1991 FEORFEFRBEIRERMULLATEL, KF 1, 2EERGRIC, £& UTEEZEENTOh, £
Dk, 2EEORBIENOEMSBFOHENBIAEIN TV, LnL, IBETHE, K% 1EEH
b, EMSHOBAZEMMTOND LIRS TETND, > T, BEfREOEAEE
TWAEAIIR LT, HEBEHEB LBV THEMSFICEROS 55 %@W@%ﬁ@ﬁom*%&
ESP % 1 BFADKFBEHEE N OBEATHZ LARETH D,

3. EGP OffjEE~A & ESP O%hH
3.1 EGP OREA
Jordan (1997) IIFEEHB 2 BN 1 O X HIZHEL T 5,

English
Language Skills EOP=English for Occupational Purposes
/ \ EVP=English for Vocational Purposes
General Social EPP=English for Professional Purposes

EAP=English for Academic Purposes

/ \ ESAP=English for Specific Academic

EOP Purposes
EVP / \ EGAP=English for General Academic
EPP Purposes

1. Jordan |2 K AHFED HROB2HE

Jordan (Z LAUE. EGP X EIZ WIEFEFRICBWTHERE L L TOREHE TH Y  English
for Social Purposes |Z [£3%] HAJTH Y. Survival English OFE 72 PR Z OFERIZIZN D
F7-. EGP O¥#% Abbot (1981) % “In some situations, English for General Purposes has
been named ‘TENOR’-‘the Teaching of English for No Obvious Reasons,’ no reasons obvious

to the learner...” (p.4) AL TS, OF VD, FKFEFETH S EGP IIRBLUMZ BBONRFE
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FloLoTIE TRZRW] LWHDThD, Zhud, BB ~_E-ERHFICLD BAROKRFEEDT
Uh— NEEERER L LT3, EGP I RFAEIZ L > THIRRBRICAHK L THMEBLTH L0
5 BRSO BEI oW L 22 BHR L TW5,

3.2 ESP O

EGP %t LT, ESP iZRO R THRANS S, & 112 ESP IIFAEOEMSHICET 5 85EL Y
W5 1=, FEEOFEHENT TIHb o T3, & AR EPEMSEICET 5 5ED
FEEEZFF o TV D LB L TVWARWVWEATH, BED [ZORETIE, FMOEFFICLERRE
EFEEEITH ) CEESTHL. BICFEAICEESEA B E 2 I ENTRETH D,

% 2|2 ESP XA DEBENIAEDE TEENETEZRD D ZENFARETHD, [UATA TN
BHI ICESP#FIATHI L, MEREENELEL T 5 EEOWGR AR ZLHER D
OOHEMMAR S LEMEEE LTH, REOBBEATEDDIZ LN TED, texid TV
AT 4 TARE] & LCESP #8AT 256818, SMSBOEARNRERLE -8 v
T, BB #A D 2 KD, BT SUEIIBEE SGEEE TH 50, BEMDE
DOFBEERAND LWV ENFEIZE S THEEH LVOT, FAITH-RK[EH THEICRY M
ZENTED, EEOFECT. M2, M30L 5 REMYBHOERNLREFFOEE (sub-
technical vocabulary) %8 & ZNE W= LA ESTFEEITOI ZENTED,

computer machine immigration customs

wheel engine destination flight schedule

digital data  hybrid round-trip adult fare
2. TH3FEEREOH] 4 3. BULHFEERES

—REFEOGE LR U<, ESP THEEREIIEKRIT CiiR| Z0OBREMVI-XEDEE
PEETHD, 2L 21, TFEROFEDEGE RO X J 2T 2 S Z LA TE D, ” Acomputer
is a machine that can process a large amount of data in a short time.” Z®3 T3 'pen’, ‘desk’,
book’ LuH L 9 ApEERE TIE/2< | 'computer’. ‘machine’ | ‘data’ X\ ) KD sub-technical
FBEAES T, BFRFACHNERS, XOBERLITRETIFELSEDLILNTHRETHL, 0K
) REEESLINEREDOFEEO%, A DL REHRNRT 7T 7 OFMNAREL 2D, ZDXD
(2, ESPEADK R TIE, FEREL VBT UVALNLoRT T T T LA E | R UERE
BV CEBRERICRERT 258 (LNOE+F, 2001) BELTHDEEX D,

% 3I1ZESP XA v 4 —% v b EOFEHRSLESP @ CALL #bi 72 L&A ab /-7 L F¥EE
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This is a (my) new computer. I bought the computer (it) last month.
I can process a large amount of data more quickly than my old computer (the

old one). This is the computer that I really wanted to have. Now, I am quite

satisfied with it (this new computer).
4. Sub-technical vocabulary % W= fH 7235 75 7 D

CE LTV D, REORFBOTE, BB 1E, 90 SEATITOhD Z EAEL, Eiz,
EE A EORFET CALL #HE 4D, 1l CALLEM 2 RT3 KFELH D, L, 9045
FOR¥EL T T CALL FEIZHTH LY, CALL &#T F A MMkf % Fiv 7= face-to-face 13
R0, BT XA MR LA U F—Ry NERIERIAT L TLU REREOEN, B—HH 2 H
WERE LV LR TH D LWV TW 3 (Sharma & Barrett, 2007) . £7-. 4 H. Ef4%
BB D RBTOERDBA L F—Ry PETHRETE LD T ENEREFATLZ LITLY,
NRHARERA L AIRETH D,

33 FAE~OT — MEERERICROND ESP D=—X

ESP i3#4AED=—XTHE L TWAIRBETH D, R5ITEEFEOTHRDOESP BELZH L
FEMNRIAT 127 o — MNRERE (LA, 2001) O—EHTHD, ZOKITERFEOFEADK
EIIFGEHOTH Y | FEAMEVEESRKETES D03, BOOEMPEHI) DD HHEFED Y
AR L TWA Z En oD,

KIERZOREET V7 — MRERRE (20014) (N=38)

. TERFROTIERERBERDDLDIEIRVY (63.2%)
. TERBIY—BRREELFE LI, (28.9%)

. TEERENRIIOEES,  (52.6%)

. THEEEIVELES, (52.6%)

FEFGEEILE LB, (63.2%)

Ul W N e

5. TEFZKZFAD ESP D=— R E

%I%l

¥ 6 1% S KREDEBEARTZER 1 £AERMRIAT o727 v — MREREE (LN /X, 2010)
Thd, ZORETIE [EEFE OBEBEEANTVWARY, 2, [ERFE BEOBRED LN
NERTOPTRATH D7D, BERICEREENOHIBRL, ZOFROFAEDLSIC
I, SCRTEFBIZNE AN TWAEROFADE S, (B . [TOEIC k) . [FFEOHK) .
(W 2=v7) | TBYEHA NEEE) OIRICFEEFENRE ol UKL T, T#EIFE R
[7AYHDXFE 2FE LW EFET DAV o T, ZO%, A—u T &H-o -8
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FBORE CALL B % I\ -5 4T o 1= OB OT o rr— T, 8T% D40 B35
EFB LIV LEE LT, ZOFRORERERITECNEERE, §AFORRE, 4
RS2 &~ ORI IR TR S 2 L B BT, 0 50 ESP O=—XIXHL,
ZLHBBITH D,

KO S5 /ZA4sFE] A L7\ 3FD>? (n=77)

FRE TEET
TOREICXT $F 45
SEIFDHER R 30
2=
BT 7 FBREE 33
IWEREEEE PRENEATEEE  2
FEAEST o5
EHEFEBDORE —F :
FEDLIR
TREE T A 18
=S
TOEFL®T 2
T4 s— b
VIR B
T A ) Iy
= DAth

l

)

=

H
19
[M]

B

ol

(NS

¥
=

10 2G 30 <0 50 SO

06, EESHERO 1 FED=—X (AT

o
=

3.4 FEDIGELVVIEDET ESP

ESP 2 CIIFAEDEFE L~ G DR T BM ORICORERMNFTRETH D, ZDRAIZIL
TZ#13 Dudley-Evans & St John (1998) O#RET HK 7 D L 9 7e—ix#5E (General) & HfY
%35 (Specific) DEHA (Continuum) FUZ FEHHNE LALEFHT KFITIT 5 ESP 13 “Position
4” L “Position 5" Th D L \HFE 2 FIZIIxThHh 5, Dudley-Evans & St John HiE~TW 5%

e, 2200 °  Specific |

]

Pasition @ - Position 12 - -

Continuum of ELT course types by Dudley-Evans, 1. & 8t John, M. J. [1998]

7. Dudley-Evans & St John (Z £ 5 ESP E&\V\OFR
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X 912, beginners %2 ESP #E OEMIIFHETH D, KFELEDHZE ., FEHMENVEETH
2 Th, BEFEEZI I ERRVES L OWILE LITRL D, F - BREHUTHIfFIND
1T EDEEHHES TRV, Wb b, false beginners T b, - T, FEHMNMEVVEAIT
—f#iE (Position 1, 272 &) #FFTIHIRETHD LWV IBXFITITHEM CTER, Fiz, 2
ROBEEINHDHND LV T, WERY 3, 4 FERNRORTER B ORI ROEMIE
T “Position 4” X “Position 57 DEFEZIT > Th, %< DFEEIT DN TVNT RV, FFZ“Position
5 (IHMHEIHEY T H5EHE (Robinson, 1991) TH 5,

X 1 ® Jordan DFEFEHE DS TIL. X6 D “Position 4” X° “Position 5 X ESAP [ZFHY
3%, ESAP |3 ESP ORKEZERIEL LDFEENETH DITTEVRWA, TO@EHizix T4
#ESP) . [H#& ESP) . [EMRESP] CIEFZBFEEBLETIIRWEA I 9, EDT
HITIE, K¥ VEAILTTETO EGP 3825 ESP¥E D FEL) 43 5L 572 ESP#
ANFEE» LIRS, FEEBENRDEIC ERESP ~EES3 L) REFEON Y ¥ 2 7 LBEANLE
ThHhHL, FLEETHH D, ZOLIRBANIL S ESPEAILIT, FBE L RFEHEOH
EREETHD,

SR, RRILLEEKRFETIE, TN TORFEP KR TEMORIEEL TE D13 EDREFEHH
HHDIT TR, Eio, ZOX I REFBNEHIIOTRITIUIKELEETE RNV E W ILE
HHRWOT, FEDOEENIEDEIZESPEB LTI ZEPRETH D, K¥ERL BT
A, KEBROFADBZEEEIZIEGAP R ESAP L7205 T< b, L, BREROBEIILE,
FEHOERE B TFAIIE. EVPREPP O5FB#E LTV 3,

4. IT#|F D ESP OFEEM

ESP ¥ T ITFAORENEN TH D, Fai T, ESP ® CALL ##t b iR S T& T
b, £lc. A Vv F—Fy NTAFTEZEHEREZIY AN T, BIED CALL B¢ %2 {E L TE
S PEELZITo TV IHEE (LR, 2009) b\ 5, EED L D2, FRAOEB L H LT,
B O CALL #8 2 8% (WA, /hHE, FIX, 2010a) LTWAHIHH 5,

FhA v F—3y b EORFHEREFIA L-RELRBATE 5, fliE, THEROFAICHE
OFEREFA LI-RENTRETH D, Y7 —DHEIZETHY 1 ~ (autos.yahoo.com) (21,
RPOFBEHBESENEE L EOFRPBHIN TN D, ZOHRNLFEIZESNFESTH
TWEEBRITE, ZOERORR EIZOVWTOERERLBMOE S Z B TE S, M8IXTHD
HOFITHD, “MT. “AT". “mpg” 7R EOMEF7 EERBPTIUL, FAETEBIICEE IR
UR kSR

9IS KRETHEENFIA LY A FOFITHD, ZORETIIEARENOHITEEICEE S
NTWBERERNT DT VBT =L a VEARKEEE LT FEIRID LS RERETED,
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(RIS

$19.720 - $29,370

TR

s J X
$18 240 $26,432

SLE 2-5Spg a7 sho
The 2011 Carnry is a 4-door. 5-passenger family sedan. available
in 10 trims, ranging from the Base 6-Spd MT to the XLE V6 6-
Spd AT.

Upon introduction. the Base 6-Spd MT is equipped with a
standard 2 .5-liter. 14, 169-horsepower engine that achieves 22-
mpg in the city and 33-mpg on the highway A 6-speed manual
transmission with overdrive is standard The XLE V6 6-Spd AT is
equipped with a standard 3_5-liter. V6, 268-horsepower engine
that achieves 20-mpg in the city and 29-mpg on the highway A 6-
speed automatic transmission with overdrive is standard

The 2011 Camiry is freshened for 2011

8. httpi//autos.yahoo.com/ THFE T 5 EDTEHRHI

100X S RTEXARZ )T "B L, BENEXOFHHIZITY, FAEIIEE LR EH-
TREBHEGE(ToT-%, KEOSL BT —arvdd 5, Z0OXH2, ESPEEICIIELA RS
A T OREZITIERNTRETH D,

v{(«/ W
Tl inteduchistory  of  Gusukw Sites and felated

P e

properties of the kingdose of Ryukyu' fume now

Do you know the peoning. of * Gusuku” ?
Gusukid' 15 an old word ia Okinawa,and it meons

" Costle”, at—present. However, the ortwerd (}Fy?ara,%;;}:’
fuiee different fiom gther castles ’W%ﬁ‘ maicond Jop.

;:chc 20 centhry, Cusuka Storted to be puilt enci=piree
and. Ryukyu enten’% Gusika period .
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