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HHEIFEIRE T3 2 Bl & MUl o RhR & AraelE

VA=Y « V7 A VK—T 7 —

1. EC®HIC

WAED AT 4 7HIRIZBVW T e 7 —=v 7R Web 20 85FH SN TWS, 215 DWFFITET2
HBESTEL DL, HILOWETICE o THEC T4 BERICT ), HEORTHTF VANV TV
Yrvri—vay (FVE, Fuv=z27&— J—rRVav BFRTA FR—F) &5
%), BIEOERLHRE ORIk (RGO TRA— 732V, AVE—F v %
R L 7-BERA T A S Z R EHERIZ LT, auifd\ﬂmféé®dﬁmﬁ®éﬁéot

\&m@@iuiofﬁﬁ@ﬂﬁﬁjﬁﬁ&ototﬁb\%E@&%Né&ﬁﬁ®%ﬁT®ﬁ
HFH O IEIEF 12V, BBEOBGIB W THEAZFHT 2 2 LI EALTA) vy b 2H 20D
17259 D%

ZOWML TR, HMEEORECEEERATL2IEDOX )y b, I =XV T 4 v 7 TWEONE
WX 2EEPROENE | M Z LB FHDG 2 2B BB I AT 4 A2 TNV T Ty
OB IZOWTHELET 2,

F—U—F B, B, AT TEHE AT AFETaTNIT IV T4 V)T TV —
2. BRELENE

B XA, 7RI A VY ML A R R W T A =T 4 AT 2T VAT 4 7T
Hb, FITHMENIEARL 70X 2% /RE 25 DI12wT w2 (Niegemann et al. 2008: 266), % L CHL
ROTHE (WHELHFOIRE) Tk, FEREIKT2Z2ENTE LWL EHHLT 2 20— —
VavREAA LT TADBNLATH 5, MHENIFE L SELHE I TRI TSN I TR, B4k
Yz AF v —HRAKICH L HT (Loschmann 1991: 80),

WHEDOHEFBAREFXOMBIC I UL, av T 7 A M efo BRI TH 5, Mo NAEIX
FTRCURTHEL S TV B 720, BEIZANEFEOBEIERITEN LY —VvTH D EEZ LD,

Allan (1985: 49) 1%, HE L W) QRHEN, FFTERIIHNETE IS Z L 23TE 5 HE—
DT TH % BT W23 25 (“so video becomes a means of giving them a “language bath’ in the class-
room”). BUEIXEMT OMEHSIT X o THHE LB, YouTube % & CTHMNEFE Tl 2 B H3IEH 1T
ZoTWwdlzd, ZORRIKRIZIbLWE I ITBbnd, LrLLhs, %Emﬁﬁﬁﬁﬁb
LZETFARPHMERE 2D L w, ZhAN0bDE L s L, BYFEIL T E27:0I12, HS
HEATHERZE LD EFLLVOLEEFTH 5,

Edelhoff (1975: 26) 13, BREIZ X o CTAX XMW LT ZIRZ 2 I LN TE D LBRTVWD, &
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R OMEIIB: 2 EI2owTEZTD, HIW LD, Bl TEAEMRT I EIRE» L2056 TH
2, MEOBMAIZY = AF v —RHDOER. ) Y N—NSVREIES — I B TS 2%EMICH 2,
S, 8. BoFHAE—SHIMIHED 2 E L HETHDI 2TEBTELDTH S, “Deutschland
vonoben” &, RA VEINOREGREZ LE» g Lz, FA YENOBSGRIEL N :ETH -
7205, RAYORE, HlAIIT 2 — DAY T ZOEME, FAVEBZERTOOEM L LT
AP TANREZELTWE, dLLARFaAVEY) —REER D X —F v b A VT v — 2 HfF
TO21DICHETH S, LrL, BEDSIDAT 4 7 TRAETE—FIZFE T2 LB LVER
bz,

2.1 #—€>¥F4vIETH

FEHEE LT 2103, HEORITA =Y 2 VIDEWREIE S 2 LML LEDR TV 3,
Flo. A—2v T4 v 7 ETFFTHELNTWEEHIZ, HEORD D & LTHOEZRCHFHTEH
EoFTHREBE T D,

A=V T 4y ERERNITRELFETAENE =Ty NNV =T LR oT0D T L EKT
% (Allan 1985: 30), Sherman (2003:2) Z* —%t ¥ 7 4 ¥ 7 4 —IZDOVWTRD & S ITRRT VW3

Authenticity itself is an inducement — there is a special thrill in being able to understand and enjoy
the real thing. In addition, video is today’s medium. Print may still be powerful but many people spend
more time with audio-visual media; video techniques, discourses and clichés are more familiar to
them than to the world of books and papers.

Sherman 4 =X > T4 v Z7ETAZMEIAV v PERDIHITE LEDTWVD,

- Foritsownsake B THELALEYD, BHlMzE27OICMECa<r—y» VvElld,

- For comprehension of the spoken language F¥E% BLFEHEDOFE EM 2 ETY A=Y 7 OB T
&5,

- As a language model ~ FHEE « S0k - R ORI L W2, L OVBENTH L, HIZ X, K7
<IIFEBRBEECE WAL T —7FE b4 S HTL 5,

- For culture X =75y " ANF v —% XD ERITELC S Z E03TE 5, (Sherman 2003: 13):
Video drama reflects major cultural movements (e.g. changing perception of women), but it also
creates culture (witness icons like Mickey Mouse).

- As a stimulus or input T4 AD vV avReIA T4 v ITOMB, FFHESO 0V b
T 2EME L2 L8 TE B,

- As a moving picture book  BEDWHTHFT « N« HRELZEFEE L2 Z LTS 5,

Miiller & Raabe (1995: 319) 1%, &4 9 L L TOMESIEZEOZEIM 2 2 L IZRS 0w &k
_TW5,

BENZED O F v — 7 v — V%o TWwa 1z, SMTHEIET W, flZIFRoy —v

THRABICHLZRE TIHFFHII LB > TWwWE L35, HHEIZZ 2 CREHE AT [5I11T3 )
EEIMEIRZRV, ZD00, W¥EEDT:OONEZEREIIBOVCEEL I VA —I4 vy
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HMEFEZEE 1T 30T B BN & RE O RhF & ATREM: 3
FAERITFTWE Z L2 5, (FFEER)

LoOBIFIZAERELAT T L WIE D 5 LW RN, HIFE0a—2 Tk, Hlo#zh
LTELDT, EQXD UMELRINT 2 00HETH D LEbND,

LPLAEDE, Ty —vB4 I 28810, 2o THEADRILEZRH RN 2D 2 (Sherman
2003: 15), Sherman (2003: 16) 1%, 59 ¥ — > 23 %W\, 25 ) R T WTENINEZEOBYR 255
1293 EiBRTW3, ZHiE Eio Miller & Raabe & IZIER MO TRTH 5,

Allan (1985: 73) 13, BIRF R FEFHEO LV ANVIIUS L TEM ZRET ETH ) BEH b HI4T
FERWVEBRRTWE, F720 Al (FIOEAT) ORETIEFOEHMELHBS a vy b — VIS
TH 3 LkRTWS ([A#),

FERFEOEFR—va v i T, HO NEREEHOTLE SN TEILENLVE DT, H%
FICEWE R 256, 77 A br—yarvi52hwv, TRASHET, BELLTVDH O ZHEIR
TRETH D, (Overman 2002), 72:72L., HIOLEDOVRVTH, HEODEMNWLEEHEHZEDO I V-7
KBVTM\?—7®ﬁ%ﬁ§%&FA%%5 RO N1z B0k, @ clk Wil 5 2 L
DBLHVDT, £IVolt Al bIZ3EIRENa Y bu—VT 20D LEEZ T, 2RZFROEIRIC
B o 1:FEMEIRMET 205535 2 (Allan 1985: 73), # Z TIXME Z R4 2 2 & BERICEMNTH 2,

Video is a good medium with which to move them away from beginner’s preoccupation with indivi-
dual words to an attempt to follow the general drift of a message. Using video at this level is a good
occasion to focus on the story or the way a topic is treated or the way a programme is structured.
Encourage comment, speculation and prediction rather than asking for reproduction of what they have
heard. Use a lesson based on video as an occasion to do something different (Allan 1985: 73).

b o3 T, BUE X “provider of real world experience” & LT < . i TIXEEEL D Wl

DL ESRLHNEDPREEIZL > TL 2D TH 2 (Allan 1985: 74),

F—k VT4 v REMIEL DEROLETRA — 7Y B RELAREL T 570, BUEIXIER I
B\ENn7zY —ATH 5 (Brandi 1996: 13),

2.2 F8

FhREMNMT 2 & BHROMIZSUIFE LW ) FIOBRER D 2 72, FRIZDATD 5K S Liw
FEMET—<TH ), HREMICBOTORL TREADD 2,

FhEVaT7VF Yy YAINVEF =T 4 ZF 2 VANVED DRV, =T 4 FEEI 2T NVT
B U HEVWEDLL EEHLbNTWVDS,

Rauh (1990: 95) 1%, Mz €Y 27 VAT 4 7, b R2ETH 2 LEHZLTVE2, 2
ICRFL T E D EFEE LTV 5D Noras (2006: 62) TH 5 :

F2H MM DAL Tr o, WGHESFFOEGIZOVWTIHEEND LI T oT, Thb
DWFEIT & L, %uﬁ@iO%ﬁ<\a%ﬁ%ofbiioﬁﬁ%néﬁﬁﬁaz%%é
DOWELDTH B, (BEEHEHR)

ZZTNoras lF., Eig0avbu— V777 vay, BZFRXa Xy E ) —S2RMHIZBWT
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W5 XM, EOTMIEIZESVWTVWEOLHLNIZENTWRY, —F. Sherman (2003: 16)
IF. Rauh E[RIC €Y 2TV, Ty hOEIMELLTH S EBRT WD :

[---] we must recognize that the eye is more powerful than the ear, and (all other things being
equal) will dominate. If viewers are offered both reading and listening, they will read in preference to
listening, [---] people will read subtitles even if they have no need of them, e.g. when watching a film
in their own language with subtitles also in their own language.

BEOERTH 2 AT 4 7HEIT LWL, BEBREFROZODEESEY a7 VF ¥ VI UHh D
—BIZNICA DAL ERE RATT E 00D, BLEY a7 VEGBELUIRT 2200855
LEbITW3,

SEFN LRI ATV, Fy Y AVDBLETTEWVEERWE SR TWS (Baltova 1999,
etc.)o HEESHHZ X 2 FHRIFEENIZTE I L, HFEOFH LD DHRNWTH 27:0, BESFHED
FREEFEVIDH L Z LT, FEEONWAME LRSI 5 Z LTS % (Guichon/McLornan 2008: 1),

i H & § &

+  E{PEg

— EEBAFNVEIEDLLLTW

- F=T4FA YTy MIFREN DDA T4 A V2T
= oy o | — VY T Ty —ITIERM &

+ HLAIDL

+ V=T 4 VTAF)NV

+ A—F4FEIaTN)TFT—

LT R |+ RO

|
B

]
mm

2.3 AEFEHEHE

NEFEOTREDT:DIT, BREOMNFL EL L TRHIIEO NI ETAEMEM S 2L 035 %,
INHLDETARI—ADV_RVIEDLETH), B~ =a 7 VIR ETLOBERFEL T 4
ABv¥aryOey hbFEONTHL L, HREIC itTﬁva%ﬁ% BMEH Ao TWB DT,
ETF Ao IRETRETS 2, LAL, BHREEVICED S Z LT, ZFEEO=—XITHLY
TREDNTES UL RBRNDD 2 Z LIERL BT TR S W,

ZOXD BMEPL T A, WEND LAHRGGAE D DH, Fv 72 —T LITAL— R
EETOIILDTEDLAY Y MDD D, Ll KHORBBLWIZDIZZDET 4 % RELVWEHE
B H %\ (Niebisch 2012), €54 %HbLwd 5 —oDME &L LT, ©FFIIHT 2% BEDRE
BHEMEWZ EDERE L THEITF LN, EFHFR, Mo TAHEIZANS Twv, 727208)<
BRERZ L TN & BREISRO LEB I oM 2BHEE~DOEF = g LML L
TLEIDTH S

SNEIFELCE WYL Y 7OV TR TR T 5 2 DT RIT T WS, SEFEAE MR
WHDO TN — TRETIZ, EFR—YaVIhd2LWVWI LD, 2F 5% THEEED» LI
ELR 2% b D (Hecht 2004: 102), (ZEEER)

L2L, HHVOIR TELREBEO Y —vps, WMo T, BhbTFESTLED 2 LT
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BHOTRIEIRL T X2 2LTHB (Niebisch 2012),
SEFEREE O EVE T, BWERMEO D 2BEEESL Z RO LNE, FDT:H, SEFE
HOE W O SR IZETEM: L WO BATO S0 3 oMk E#E Iz p3H s s (Noras 2006: 91) :

IIa=r—va vEEE P Z OB IIARLIIFEED S o 2 IFITE DD
EES YN > B & B RITEDD B D
M > BERRREE & AMNENARIEE OBRITE DD 5 D

I O QHMIEMEIL DO TOEDL L WEEIX, BRI TH > TL F S (Hecht 2004: 103),
Noras (2006: 91-93) 1%, Esselborn (1991) ®F:HEIZHL - T, AEFEFRZZE IS b LW IE 28 272
OD, S LI VEEFEELER LT, ITICZ0—E%2HHT %,

. HE%

cR—=Ty T N—=TF

AT TV VN (B, =X —FT A v AV E)
- FEOHMW

« NX—hF (A buiH)

< FEF OB
CHLOWAZANDZ I FH A XL T 0yl b

FEIE L 72 ORI, 25 13H 2BEMERN LHEHETDH 2 A3, B 7 3l o H W g 12
B S 0, TN OBREIMEIIRIZICFEILES N TR WD, ERRITHE 2 2 HIWTZEUE DR H3a)
HTHD, ZORIZEIL T Scheller [ ED L S IZdERTW5,

MEEINLZDIT, EiEFEOBETEL. < NVF AT 4 TH¥BOWRENLEE» L THA
VIB5ZETH S, BEBLNF AT 4 7THEEOMEDOHE DL ORI L TWVWD
(Scheller 2006: 49), (ZEER)

)

2.4 fhoEEDEE

EREPAMZH YT D & S TEIE 23D 5,
FEEVHOER LT A

HOCTERT 2 €7 A 3R 22 2 72, BEOINEFEORE IO THEH S N EBEXIEA T
Vo 72720, €T F OERICR I % BT & 3 2 7: D ITIRIITAMERE & A S BRI 2R &
DT, ZFODFENRBIIEFEND, $720 ©FFT A IPRMIZH D, /Y ay TOMEDE
BIlhoTWBEEDAY v b 23D 2,
AR—bP 7 AVETFAEAVE—F v PETFTZTHA b

BTGP A — b 7 3 Y TR O NTCMGIISMNEREOF B ITHE L TH D B4 Gffin g2 TE 5,
¥, EFF 7 BAESEY 2 VA T4 TIED 2T 23T E % (Gromik 2009), ¥ F A 7w
ZWEHAIIEMTE 20T, BEEZEOMRITA>TVE, LALT T4 R—bTRELFETHE
B LB 2 N3 A3 FEEEOHF T EMDE 0 EOTERIBETH 2, £ 2 THIFRMT & <Rl
BUWREL 7 —=v 27 7T v b A—2L4 (Moodle %) #3252 & T, REURE CEIMA/ER, %
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TEEET 2 2 ESRICL B,
ROKY) DI2dDETF
BREPIAC—FRu— VT VA /T 22 LT, ¥FEHZAD O LLS BESTHOM WS
ZIRDIED ., BEOAD DA X VEEBIITHNETS 2 2 L AWREIC L 2, 70, BdRE R, Zhic
Lo TRABZ FATEBL WAL OFEEOHKEEF 2 v 7§25 LDTEDL, Lo LEBRIHE
3 2 %8134 % (Niebisch 2012),
EFAF v v b
EFAF vy FOREIE, BEERETELVLIIELATVEILTHD, ETFF v v b
FEYF LN F—RHEFHEOMFLEBEI VA7 P L) FROT 4 — KNy 7 ZHREIC
35,

3. REOHERR

B ZIREIE ) LI T 2 E LTI ELNDDE, BT XA MNEOH» R VWHEME
3 254 LR T, BHOAEIZZENTH Y, 2BEHEET 7 7 4 T RITHIDEL VD,
R WEMOB BN TT 77 4 ZITEBTE 5 E WD 2 £ TH S (Hegarty 2004),

Lo L, BEOMHAZEENIIZREL TV AbS W, B4 51, BEIXEN Uiy Rk
PIRMETE 20T, 220V AT 72 HHT 22 LT, BENOIREIL, X O HEWITHA
BHRIIZ 7 5 225 TH 2 (Lindemeier/Niegemann/Strittmatter 2000: 76),

A—=TAFF X VANEEY 2T VF v YA VHERHCEREZ T 50T, RN THZ L v
FiEd H 2 (Paivio ® Dual-Coding Theory 7% &),

AU R g T, B S O RBIE 25 s T Z L L iz T v B (Lazerus et
al. 1970: 32), A 7 4 7 HEBEIRME T, FIZAT 4 TOHEHEDRIZOVTIHES ATV D
(Lindemeier/Niegemann/Strittmatter 2000: 78), % DA T 4 712 & o TIHMDZFH D 5238 7
%o 12& Z IFME TR RN R ANELFRITE S 2. TXF X MDA TIHFERLIEIASHE TS 72D
FeE S 3 & v ) (Meringhoff 1980: 249),

3.1 FA—F4FETa7NIFIT¥—

WA 270121k, Va7 v) F I — (visual literacy) & WIBEHRIIZ R B, O F
DEYECH ., ik & ARG ST 2 0B D 5, FIkEEA, FR. W “codierter Form” %ff -
TIHHR 28 LT w5 (Weidenmann 1988: 14; Weidenmann 1991: 47), F#IEH 2SR Y X5 4 v 7 T
HLDITH LT, A THIEREIITED LN LW DEBEIL LY DBETH L, D2,
BIEIEEIEE L D DA - R EHAMEZRETE L 200, EREORKBEL YR TVE WD
M 23% % (Weidenmann 1991: 44), ByEIIFRZIRE o 72 X &€ — F TR 2 O T, 1ERE 25K
RAFERVBY L LN TEEOTH S, ZAUTHIEEITIIARTEEDL. IR RTRETH 2,

HNEFEORETIE—MRIZ) =T 1 v 7 AT 4V 7, VA=V, AC—F YT D4DODA
XUBBELEEINS, L2L, bFHDOARAXNTH DA =T 4 A ETaT7 V)T IV —bFRIN
%X &TH 5 (Esselborn 1991: 72),

Schwerdtfeger (1997: 199) 12 & AU, SMEFE ORI I3 FEBRAY 2 B ] # 10 2 BAE S 2 2 % v
DEEHIRIT TN D ¢
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ZOMAT, HArDPHLDEETEL I LTS LR 2V, HEFEOREOMETIE
R ESATWD, (FEEHER

Noras (2006: 61) X ZDB|HZEML, T —T 4 AT a7 V) TFIV—D sV —=V T %5Z1)
TWEWEDIIRNTEE S TE LW, EWHHEAEZEIBZZ2LELSH L EFRLTVWS:

[«] BEILEFA—FT A AV aTNVAFVOZ I H A4 XTI ANLITFIUEE 5%
Vo (BEEFHD

Raabe (1997: 53) & Weidenmann (1994) 1%, VA=V ZIZHEHT 2 Z LiE. 2 TEY 2 7 VES
DOBFETHDEBRRTVWE, F—F4AEVaT7 V) TFI3V—%5HFBADAFNVE LTREL.
AEFEOFRFEITID ANDRBED D 5,

3.2 Z4WLYVTSO—

B ECIE 2R T 27201, 74 VA Y T IV — L WOIRI LA VS E 5, Lo L,
FRETHIE, BECME 2T 2 X A= MR ZRBEE L, AT 4 7T U THBURITE
BT 2D ERHTCERVDOTH S

LB OBFE L &Tid] EE L, Db 2 3R, 7, BIRTE2 X514 RETH
5, ZOTOIZME DY — v ZIE L JHFENL CCREMT 25D 8BELE L D[],
NEFEOFEOTTIE, BESHEOMHM, 2FZ NV Va7 NE =T 4 F VT IV =AY
F—=<T®H2 [---] (Noras 2006: 74), (ZEHHR)

H 2R 70 Ei 5 3% (okologisches Bildverstehen) & 133E o T, FEEEM 72 B {5 3% (indikatorisches
Bildverstehen) #2230 BEH3% 2 (Weidenmann 1988, 1991), Z N5 IEEFIEETIZ D HAHADZ L,
B CRRICHOE) 2R S 2 5 2 CHABEIXL->TL2DTH S :

AF=V =T R EBFBEOHNRIE, BIEEOBOI S EINETL2IAXATDEHRPLH R
TOT VT VIZEBEWITREFELTED, A b= =13 20D XD LEGREK. BFR, T2
i LI s LT w3 (Hildebrand 2001: 44), (ZE2R)

INHIFFEBED “MHEOSEE IHEEBEL TWLIEEDA, ERICEHOEENRZHL Z L2
TELEVW) ZEEZREBLTWS, HIFE X, HICEEE2 e TRET20TRL L., EEHE
I o Tza vk 7 b CRERMAN TR AL 5w (Rauh 1990: 99), F 7- 50213, 8%
VR U CER R BUEEEARRE D R B S 2 R EXD B,

4. TV
B BRiE O FIFNZAMNEFE O FEEIT & TH ROAIRBIFTE 205, FASLHNIIKAEZ 2T 24

ERDHb, WA —kr T4 v 7 BEIIZETEL WEBROBEL L LDE, A—T 1ALV
TNRXT 4 7, AR EER L W) BELE RIS 2 2 L TE 5, Lzhio TRAI
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7o XIZHFERL LTI E 6 v,

F—k T4 v 7 EMITFELA LAY v 3B D FTIFEITBEONTH 2720, BMIICIE
WD ANDERETH S, FHE—-ODBERFE LTI LT 4 v 7 EMOBEMBIATITEZ
HHBETH %,

“Video is easy, print is tough” & WS BWEIL25H 2 25, FHETE T A %H 5 BRIzIZ, BUTHIXH
B« HHROMEfFE 2 v 7 N OERICEDI, FREEE RN L 70 XTI ICHEEH S 7
&, BEELNTVLEIDDARELZO TR RWES D 2, BHECHEZF - T, ZEEE LT3
72I12iF, TR OMEIDE L L 5,

HENZDOEF, =T 4327 V) TIV—=LT7 4V T TV —=WEDRX VEINEFED
IO ANDS Z L TH D, BEMIZIE, BIECHMBEOBRIZENS 7202, 2NEOED T (O
ATT =0 T ANVE— BHEE, 77 NVE) IZOoOVWTHZDIRETHD, INLNTED L
IS TUILD T, Va7 VEX—T 1 4 OIFRHIFEDO FCEIRIGITER L, BEFREIC % 5,
INORTORERZ 2 Z L TE R, RN EFEBFIRIDOE VWO WE/ R LD L, ThF
T, HEEEORE CTOBRHERLME OFH Iz oW T OEIFN LI D Lo 253, BETIZZ A
LIZOWTREA I DMT b TWwE, EORA Y P2 TRTIE 22 2 LTS IUE, IMEEE
ORETHWLMBE 25 Z LIk o THEEDREL LT 2N TE273259,

2 F X |
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