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Research on metacognition as the “core” executive function of the human mind:

Its past, present, and future

Shunichi MARUNO
Kyushu University

This paper argues that it was in 1971 that Flavell first began empirical research on
metacognition where he addressed the concept of, and investigated, metamemory, to
explain the characteristics of memory development in children. An overview is presented
to explain how metacognition, which was first examined in developmental psychol-
ogy, came to be expanded to include cognitive, educational, and social psychology, as
well as neuroscience. How metacognition is defined and upon what functions a study
focuses have varied, depending upon the meta-theoretical approach that metacognition
researchers have taken. Furthermore, the following 4 new research areas have recently
emerged: (1) Metacognition open to the other and,situation, instead of metacognition
closed in the individual mind ; ( 2 ) -adaptive expertise and metacognition, (3 ) frontal lobe
dysfunction and metacognition, and (4) social neuroscience and metacognition.

Key words metacognition, meta-theoretical approach, executive function, adaptive ex-
pertlse frontal lobe dysfunction, social neuroscience

FoU—
Aﬂ+

Fhro b ARG, FE Lo RIBERERICE DA
TV, ESETELES E LTV, &
L DORIENFREST B &, BERICZThIKKTE,
Z ORI OFFRRPHF 1 I BERE KD T, Ficik
BED LB NERET 5, TD@EIET, BS
BEEEZTVWAD, fE2H->TW500, B
DT EIDBRIFTVWBEDOBIEE, BATESOL
FHREEZ L LD & T 5, bbAA, TDHEK
Mol b BUNCITON S ERES 3V, L L,
Fhfc bas, WHRIKENIC, &5 LIoDEE %R
LA—X KRBT, B, BHORM/
BEBEAEZONRICL, TOWOTEER
Fo TWVWALEEENBOTWEDLOTH D, T
OLIEHERE 1L, ] b ERAIN L RERR BRI
BERZSOTIREL, hEEOHARGZROL T

AL A SEBREUE A, RITHEE BILHHEL, RITEEREREE,

WiE

ZTHERE T B RER S AIE D — v F v AImEic
bHTIIE 5,
CoLE#EED Mzl wiEL, bofixx

FloTWBDH, # #5885 (metacognition) T

BB, CDASBEHOBESMBHEDOIE, Th
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b AR, WRKHCEBIETE 2 &9 ICBCHE
%5, BICBEGTE 3L ICRREEVER S
CEBTEBDTH B, TNRAFPALZH
(inner eye) 2> T\ 5 5 (e. g, Humphrey,
1986) TH A,

FEEOHRATIE, DX 53
EL DO OHEROWRICIED, WAWALLEEZHH
BREEINTETWVS, 7725, LEFORTERN
CBHRER b By 2 & LTEB SN, RIERTER
HREOWMRICENE L HITH - DiF 1970 FK

& L\%UE/] (=02N0D) 4%1{452’)3



UEED 5 TH b, T DOIEEELS Flavell (1979) @
A HEERETH B8, VETE X 5 BRI
SRR GHE BE. 2R da0EE, W
EOTEE, RMREELL) KEsD, ZLOWEE
ORALDANZE o T3, T I T, * &R0
FOFE A, BE RE KRV EHELS
1IBA, TORABPHERVBEDLHIICEELTE
TWELERVED, ZLT, VE, I5IES
%, FokH Txoht] (FOLHRRT
DA IRENCED LI BBENP ST TO—FT 53
D) MRBSNBEMICHOWT, EEICENE &
2T B,
1. AYBHMEIEOLS>TBUERNOTDH
WE, LA 7BEENCBRT AR, B UL
B¥OLOHEHRTEDLS IKHESN, BEK
E-oTVAPCOWTHEICHERT 2 FXL ED
£I9ELTVWE, fEEAEDBICHID, HER
BHRAENEL, LOXIBERDD &I, AL
HOOFEEEBEL HIKDODWVWT, BNINEZLT
BAEZELATOS, TOERFLS - BRI
[EOBENLSEDEL I BV EILTEA] Ko
WTTH 3B, [HOV] BiIo&, ZORWIZIHRZ
BYEEIED, =i, TRV 2371T5C
EMERTHD, BOBTEETH S, [HV] %
SITAoicid, T4 BB T 2R A BER
5] LVSEREE, BOMNEDLSICERLT
Wah, To [FHECER] Lzo [FEicow
THREL TWAESOER] B+ —8 A v ML
Bo A YEENEZ, FEI, TOREMMBEIEMRT
5&&&:5@%L.’Cb\5'§6f%%o
AN, BF|iCiE, B ORENMRRECRA
ﬁ&uomf@ PHIPEIEE LTEREI NS, 25,
[RERICid, H2RBICHDBEATVS & DA
BIECXTY 3 BECHEBGRE, bbb, Ao
WTORMELTERESNS, A IRHAE DX
HICEETAIEREICE, “AMER, BHEDOI-
WODERICE - T, BHOREBEET 7747
IKE= S — LN SRAKENICHCDOTACR

EEFELTOEENNRETRTHE” L

5B (e. g, Hacker, 1998 ; Kluwe, 1982 ; Paris
& Paris, 2001) 2B B EWV->T LV,
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1-1 ZO0HEREZR (X7 RMAYAE & H
i) '

BRSO W T DA EIERICEZI NS A
YR, ZOoDERBRERNOILE, —D i,
ADZEIEENIC > W T DR A (EEH, F
GEEE, SENEEOAIR) PESH LKL, O
EF L DDIEA (aset of beliefs) & LTD #
SEHTHY, RREBALBOTEELALLD
THy, ANBoZEMOBxic>VwWTD “RiiHE
#%” (naive theory) &\ o T %J:h\ (Maruno
& Kato, in press)s —o B3, FRHIIEE) % HIHE
THERICET 0T, BAERErE=5—-L,
HARTREVFA ‘/’C@%llfﬂhjii’&i 5, T
BERTYRAFELTOX 85 TH D, BH0H
ELTOW3EBERBEMICHA FT554F 31y
s RAETH D, KAEKEFENTH D, ThEFED
DOHEEICEA SN TWVS 1 (1) FAIVKEETH 2
PEREHET S, (2) THhICEY#ED ED b
3) fedic, BUIBBRAWES S v=v7 L1k
DIEHAL L0 T3, (3) 71— VRETF
B3, FRafFds, (4) Ava—A4 v 705
MiEEAEE=s—L, PHMEL, #AET S, COM
SOfIEE, EeMEAEE VS LD dEEIIC
BECEELTBY, B TERBEET
XBREBICESLZ T, HAKEELOVWENOH
RN ORI NS,

WETE, 2 yEEE, oD, THES
ISR B A & SRKNANADE: & SRANIE BN L SIS B £
5 BEWIEEOTHEED SR A 3 BRAS—BHT
% % (Schraw & Moshman, 1995; Veenman et
al, 2006), 7295, ¥IHHS, TOXINEZH
DI ENTWIEhIF TRV, HEEDOHEDE
EHT, A 9RROBAFSERICE(LLTET
W3, *SPEHMARERORDOIR, “FLOREE
SOEHMOIIREED L HICEEL TV B0,
FOEBOHHRED L HICEL - BZELTOHL
On” LW EEA» D, HEREA N =X LD
FRREEADE LV KREBEV->TL, L
L, E7 V34 FBFNCOWTRHBICER L
TWb i TR0,

A SBREIC DV T ORRENRERE L, Flavell
(1979), Brown (1978) Cis% 2, F&E DI
DORFEZHET E201C, VNI HFIOLEFOH
ICEWIC 4 9 i01E (metamemory) DOBLE %R



A5
BL, TO%, #JiClE%E * 7 RHMOBE~ &L
B L7z Flavell (1979) 13, A 9iiEx_->0=x

BRBRERIIDTTEREL TV, —Did, &

EENERITY 5 ETHENL 7 R (BT,

R H08) KEAT AL0T, MO—D>REED
ZITETETEI K #» ¥ RENR9RER (metacognitive
experiences) T B, * 7 RHNRERE 13, B

ZWE, FEFEHEHS, [COXIIIERT DN
L] &, [FEEEEBKRL, FELLL
DTHAHIM] EHWRILILD, TORUKFRLE
ZIWIch &, £ SICERAIMREEISREL T
BRI A v 54 vTE L RN BRNRIG
BWLIERENRE, BHORIMRE~DR DI
BT 2bDTH 5,

Ziicxt L, Brown (1978) &, XEXIEfE
L7y, FERERRRT 2BOPAREBICEARETS
%, A ¥E40% planning, monitoring, regula-
tion DBE L LTEREL TV 3, £ DA,
Kluwe (1982) & TAD # # BB ED X D i
BEET 2 hicid, X ZERIBICEBE ORI £ 43R
HIREBI DA T, ZORExz 2 V¥ —REQ
ZECHIE (self-efficacy) DO#ESPEARIC
B DNIRELNERICBEHR L TR, BYE
VRF LNV F VT 4 VAT LD YR T
LADRENCERICEABRLTWVWAS] CEE2RKBLT
W3, Paris and Winograd (1990) i3, TR
WarBkE A, A IICEESU A IBHWERD D
ORIE Thbb, BMIODWITOBEZERE
(self-appraisal) & BUEE (self-management)
MPHIEBERATVWE, BEEE LI, Flavell
(1979 @ 5 BRFFEKICHIGL TR, FH
EL L TOBSORRIREE, 887, B¥O,
BICBAT AEBIREBIC DWW T D, £D ALY DE
ANHREETH D, TDOLIBEEDN, TEHR
{Z2H-TED, EOLXICEZTVBDR, A
BOAREAE, BEEGLESIVWOR] IKE

TLNdEVIH, ThicxlL, BEEELE,
CEAECEZRECHEREEE TOHEM
AR F DT, MEL TV DEFHIT
T 5LEBTH Y, Flavell (1979) DX 3%
FNEY#RESR > Brown (1978) ®DiEi% 7 5 planning,
~ monitoring, regulation O @FE =Xt IH 9 B EIE
Thb,

ZD%DOEL OWET, * 5 BERIENEIC
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SDOEIETDE S & (metacognitive aware-
ness) WEETH S LIEHINTWVWS (Jacobs
& Paris, 1987; Schraw & Moshman, 1995), =

OfE L ik, EE (W) 095 (MBI 3
DT knowing that), FHEZHVEEE (F0 LD
IZE 3 » knowing how), S&ERIENE (condi-
tional knowledge— “fA[l§" “72 & £ DHBEPAL
A {E 5 Dh knowing “when” or “why”) T&
Bo

KR, Tl b OHIOE SR, £ L= o0f
ETOMEEXIROF TV IEYNTEWS T T
WS OWEEILE B, TDRDITE, BHDHD
BroBBEETICE=5Y L, Ivio—

VT BIENEETHZH, TOWMEOHREE
FAL L= D53, Nelson and Narens (1994)

ThHbd, HolcLdE, T=5JvsE3Asv
~V (meta-level) DX L ~IL (object-level)
DBOIEWMEBLIETHD, avbo—EidA
FLURUDBSHEBLRNVEEET B ETH S, &
HEgC, WHRBIOE X%, WETBEZEDTL
AEBHREOB/RBICHTRHT, HPTB LKD
£Hic B, OBRBHEDBRRI, EEZULD
DIREEITE W2 I, BOTREE, BOTIRE
FEEBYRL, 3L TEHNELE, B
A OEMS S IhE TEXRL LT TETL
BEhE TOLEERYIED, RENBSHELRD
TV EWVWaied 4+ 3y 7 FHIEEESDR DK
LTdHb, #OBET, Ex#EDHTVS (BHW
REISELTWVA) ABKHREN—EHEITV
Eh, BRI IHBICENFVTVLELEVIAR
SEROERSSELOND (E=45Y v I HB
) &, ZTOEBRIPARLRIAM» SEFNT
WBBEER, LT, BEINTLABEEES
DEENEEBE LMD, HHEEEZR S, H
BEREOLELEXKS», 2F075 VEEEK
EPICOVWTETREL, TOREIHE - 7RG
RENREETART>TVWEY, COESLZ
BloTVWADHI Y bo—LEVWIDIFTH B,

X YEEMERFAIDEELDICHI T, &2
—oFBLBGRER SRV EH B, 211
13 1980 ERDW D » SRELEF O REL

T /L\OJEE'L‘” (theory of mind) BHETH
50 ,I_I\®IED , -’L\E}Jﬁﬁ‘béaj_ '5':}'7'3: i)a)%[]
BOESTH @ zhid, "ADITHOFERICE



CER AT,

ZTDANDE l@@ﬁ@@ém@mfﬁ@ % 7o fth
FHANEBERIZERPHEEPESICESL
TEL TS &Mo%a@ﬁﬁfﬁé(eg
Wellman, 1990) CODLOIEEGICBIT S 4 438
HIOFRIER, Moy -2 (il Blls, X
ok, Bluicd) wgoKcEThh, BS
LMELTIRZEDY —AMREIL>TV B EEZIE
HHEETHBHDH, Wellman (1985) &, # %
AR O RE & LHIENE (B D RN T BT
“ChTWR") OFEL CLOER OREICEH
EOFTWE, T, MENERCME S OFER
BEODTOEREED A 1= X LOFERICEY
A TS Kuhn (1999, 2000) &, &f, LOER
5 54 LORTOEBORE L 2 53850 & =58
ESF A —o>OERIES (BIR) ZIBIELT
W3 (Figure 1 88), 37 —<v%2K-T, fiu
ELERTHEETE, HHOEZZEERT AR
MPEHOAEHESCBADEX DRASEMNS C
L, MEILLORGPERBIEATESDOEZL &
REZBMEFOZZIPHREERVEL L G

WLZ‘ %ﬂ ( WLA‘

“meta-knowing”

DB HE T DV T D EnEE

“metacognitive knowing”

/

“LOBR FE

(Kuhn, 1999, 2000)

F RESGOERE
- B2, B EE

EH FOLRIREE

W= DWW T DOHEAE

- DEVBI R O AE - N, BEE, FBOEH
2 OWT O
Monitoring

(Nelson & Narens, 1990, 1994)
St (EOL) ¥y
- FE O¥Er (JOLs)

EEE

Vol. 50,

No. 3
B, HIRl) HSARRTHEH, THRESICA
S RHMDIRERTH B, WKL, “metaknowing”

(A7 VN THPE) EVWHIBETHAVT, A
S LNV TOEEAE (knowing that) &3
BEEMRAEICO>VWTANPBE I ETHD (“meta-
cognitive knowing” : » ¥ EBAHENCH» B), F
% 40 (knowing how) & W FFE AN
DB EICDVTHNPBEIETHBLEEAT
“metastrategic knowing” (* ¥ HEE KT 4
h3) OBETHWEELTW3, %7 Kuhn
(2001) i, A FLRAUTOEEMHHEPCFRE
FIEER A5 IEETE 3203, “knowing”
(B3 E) ~OHIEE Z OMMEE O ME
%, hELOBbY OXROFTHER/BET
BLENBEETHAEEFMEL, “metaknow-
ing” OREE%ME L ORBFREORITRH TV 5,
ZDEZOREBEZUNE, v TvF-DRIEL
tAEREE D OB HNES OB LHE—

7 3,
_;@iﬁw,%ﬁﬁﬂwﬁﬁ%ﬁémﬁﬁmo
\Z W T D&

(Kuhn, 1999, 2000)

EEMXAZRRE
“variables” category
(Flavell & Wellman,
“self-appraisal”

(Paris & Winograd, 1990)

EEIZOWTOEHE (“netamemory”

: Flavell, 1971)

“metastrategic knowing” (Kuhn, 1999, 2000)

T

FhEBMAFER

“sensitivity” category

1977) (Flavell & Wellman, 1977)
“self-management”
(Paris & Winograd, 1990)

N

Control and Self-regulation

(Nelson & Narens, 1990, 1994)
- BAEBEREOME
- ZBEHEROE S

CHoTWARKL (FOK)

Figure 1.
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WT, ZOLIKEEBREEDEZPIKL-T
Ba 1 ZEZHHERIBSNTETVAY, Schnei-
der and Lock]l (2002) WHREDEZ HE2IHLE
BLT, Figure 1 D& 5 ARERIE EHTH
%, V

1-2 A5 RABEDAE
Brown (1978) 3, RABERBICRELREBE,
A % #4&0% planning, monitoring, regulation
DB ETFEFRL TV EM, =D DOHEEEDSTTAR]
- BOMIBT, DL UBHRICHZDPZOD
BT RRRIC D W T IRBBEEIS RN T WIS W, 7555,
Wiz &S, T bW h 2BERRICEDIEA
TWBITARORM T3, monitoring & regula-
tion & Z E WM ICEES NS, Btk
planning Z O b DA EE LET. VWPHEBICE
DHTITARIOBETO planning KBV TE A
b, BCOBRBICHT BRI ERERBELD
BRL BN ORIEE TOE S TP E AL
B o% 1B & % monitoring L, planning @
EEAK 3 & WS regulation 217> TW5, &
WHT &L, TARRE P BOLDABItBNT
b planning, monitoring, regulation &\ 5
EBBVWTVWRLEVWSITETHY, [775 ]
(=g —|-THIfH] VI X IKBEORND
BEIcBRL T EnwH T ETiREEL, =2
OB AN TEENIC, L bERIICEERI
FELAVWEPORMIET 2 L2RBLTVS L
WZ 3, ,
77h3, # 4 RBELBFETO monitoring ¥, O
FIMABT LS ICIRZ 270 51, BRECEOIES
BERRCEZE TR, IoOMERKELS
33 EMBTES (Allal, Chanquoy, & Largy,
2004 ; Artzt & Armour-Thomas, 2001 ; Flower
& Hayes, 1980 ; #EF, 1987). #E (1987) i,
FEODOEERROMBICE LR T, TR -
e %04 S RMBREBIIL, TARE=2Y
v TR, TRBE=5) v TR BLUTR
BE=4) VBB ERATVS, TARIDGRE
i3, BEKBELARIDT S v= Vv JORETHD,
TADOBREE, A V54 NBTDE=SY) ¥
7Eavho—LVOBETH . HKEDOTRED
BRI, TAOHEE LUVELEDBETH S, C
D=-5® monitoring DAIABIZ, U & UHEER

- DA SRIEEDL D ILHFU L

RicED» S &, BIZERIKES E THRINCURY
WS NTW A, TAR - F - BROMETRAT
planning, monitoring, regulation i ENEED
DB NEZESPIRIEBEAZEND D, % 15RRE
T 3BGELDO L NI L - TRWICER 3
(Myhill & Jones, 2007; Rijlaarsdam & van
den Bergh, 2006,

2. AYRAICEATBUER
EDLIICERELTERD

AIBHERBEDL S BEBRERD S BEMIC
SW\WT, Figure 1 D& DL 0ELFH IR
IBaf, VWETR, *5RARERRELESD
fRIEICE S 57, HELEE, RAOEZE, 18
DIBE, MBS, WRERE, SRR
FKATWA,

2-1 XHBRICL>TAYRAMOBRED
RRERINEIL D '

7EH, A YBEHOED LS HHEEEICOWVWT T
To-FFE0E, HERENSA SBAITOVT
EDL S S ERIEZS (meta-theoretical
approaches) 2B > TWahIKL>T, TDH
ERONRET RS /AESKECRL 3,
Bz, FELOEEEIZ, #4E60EE CEEE,
OiE, RIEEMRIR, D 3a=4—vs VL) TO
A S EBMOMERLE (ontogeny) ZEHFEIZRIC
T3, TITIR, A 7RENFIE, 887, HBEA
BABTHA2VWEINV—THETEDL S ICEN S
PREEZHBRIT LTV S,

FHLEEER, TESPEBONITOA IR
SIETHIBT O IERE S 2 A & SBAINOHIE OIRIL (F) @
FOK, EOL, JOL) *%, ZO¥|¥ricE o B8
RO A 1 = X L EDERICHTOESLE
WTWV3, HBELE¥EER, TAF Iy 7 HHRE
(FEa, 2L, ¥¥ HEgEReLY) coBacHl
HEETOERELLTOX S RAMOKRE — 4
5 REILER, BIKE, ANEE RIS
BLTWVW3ED, H2VREECEE2RET S
DI

KEDHATVE EE > TL,
REMERLEEE  (cognitive neuropsychol-
ogist) PRI E I, SHEPHOKEES
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LEREEETER,

BEEMRIC, * 3BT B, $EHbEH
OAEBE-4 2 EBMOLALIZ A, F7-ERA &R 3) 1992 #£tH (“Consciousness and Cognition”
fr & DRicRED & S BHEEEEBROAS DI
DWTORBRIC I EVT WV B,

Figure 213, * % 38R1% 1k 5 HFoeafiEins 1981

EhS 2005FIIHITT, EDLHIKEILTE
oA HIEE 4 B 79I, Psyclnfo D F— 4 ~X—
ZDEMHSET UL 2 —mXEWRRICHIT L i BEREREE A > TV A AL ZRIC LR

BThb, Thickd &, RDLDELEFEH

RENZZRAWD L EBTE S,
1) 1980 FERIE, RBERZWRICLL,
A7, RRERRROMRSIC R T S,
2 HCOTEOFUEA U 4 & ERATTFLASKER
HTH%,
2) 1980 FERDBEEL S, thEPREICEHL N

it B XAROBRTD 4 §

§E'rl§\1

Whwp

BERFLEM L

Vol. 50,. No. 3

IBH TV B,

EVI Yy —F VOFETIEE » 5/
Za—o¥4 Y RBETEHAEGEED,
Z DR, F4a, EMOERICS 5,

4) 3) O/ =a—oH 4 v RFEOEM
EFBICBIR L TV 308, BHEEPRMIC

Toh 5%, 1990 FRIC A D EMOER I H
%o
5 L& HESEOSH» 5, Fod N
EWERMAEE W OHED EFTH L D,

2-2 fhE - RiRICBEONIZX ¥ 3RM
1980 ER D BE» SHLHNIROPTTD X ¥
A S LS 503, £, (1) #

160

140

120

100

80

60

40

20

Metacognition
- == Disorder_Population

B, Memory

i Comprehension
[ Social

O Problem Solving
Brain/Neuro-

1986-1990
(57 )
198(%1)985 / A% |
i SRR 27% ,"\\ 17% ’// Y-
: i ' I's Lo e i <
‘ I o~ = L . \\\\
" 5 R ) N

2001-2005
(282

1996-2000
(219)
1991-1995 5
(189) R

‘. o
Pee®

1981 1982 1983 1984 1985 1986 1987 1988 1989 1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

Figure 2. Trends in the 5 areas of metacognition research from 1981 to 2005 (Maruno & Kato, in press).
(a) 1368 articles in peer-reviewed journals were retrieved, by searching Psycinfo database with the
keyword “metacognition.” (b) Five bar graphs indicate the percentages for the total number of articles

published during 5 years in the five areas. (c) Line graphs delineate the increasing trend of research in
each area from 1981 to 2005.
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W L LOMEEES ME) £ LTox 5584

V54 VTORBNEE=y ) v /P93y bo—
WIS E AR > TR E N, H2PX{boE
Ei MMTbépﬁ@ﬁ;&@%@kOMCiﬁ
FOMBBLTETCWVWEY, (2) BCOOBEODOHIC
U7 2 BMNE A ICES LB E, & PRE
BN A SBRMOEREZERE L TE A XED
BotelVRB, £, TOREOERITE, K
ARG P MO R LAEREREOE L HOEH
HODEENKTH-2I Eid
(e. g., Hacker, Dunlosky, & Graesser, 1998;
Resnick, Levine, & Teasley, 1991; Sawyer,
2006 ; Yzerbyt, Lories, & Dardenne, 1998),
HAEMSRODTO X 5 BARETIE, # I8

%mﬂ%®¢f%%éhﬁsﬁﬁ%m0kb®ﬁ
BORT LA S A TORIMAEE, T 5IITiER
BETOEENEZDERA # = XL PBERE
BEE A 7 RHMOBEE» SBALTVWI LT3
Bix & 73> TCWW3 (Hacker et al, 1998; Mischel,
1998), i & DOIBEBRIC X 2 RIERBE DL
BOBETIE, BohicALRANES LIZE
B3y, BOBMEFHSMBRRE=5) v 7, #
%05%%%%é§ﬁé@%%-§9/7,%%
x=g ) vy, ERlE=2 ) v ruL, BAZE
A 12 % DBICBIMNT % b DOLEDRR%E, —i
Bh/cE AP SREIERPSEEL, LEK
LT, 2F0EEZHMEIIT 3 L0V - ER
BEHLOI YD LBELRHLNE (N
R o FUEF, 1996 ; FLEF - DORK, 1996), D[ 7 —
Faxvh | BEOEEOHI, TOEEHER
5l &EMTESZ (Brown & Renshaw, 2006; 3L
BF, HiRldo; HUEF - 3B - ££H, 2002),

2-3 EICHRELE X FERM
iz, AEOEMME & OREUL, WRRicE
JORCIAL T B i, RIRENFE L BB SBES

BESEFTHHL

BRI SR 5B,

@ﬁ%%i%w%ﬁﬁbfm<%wé5&ﬁ&to

DERENHE & DRFBET] > TV 5 DA A 5 F8A
Td‘ééﬂ —ETHBNBIESIE, * ¥EHIIARM
OBEISHI L BGEL DT 0 AICEEESZ B, B
ELic REENFE(L  (routine expertise) &
BINHIRGE(L  (adaptive expertise) &35 3
(Hatano & Inagaki, 1986), EESBGEE S,
RE - BBV TERE L EBICRECEIT
TE 3, WEHBEER, FHE (5 292
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FICEITT AT EDTE, MAT, TOFHEED
EH%E%LLHét i, B LWRIRE 381

WKZODFHmEAEEL, FRIOGLTE 2, FIG
BIRGEEIC B -000id, BICBITE->TWAE
EMAIECFR ENAELFEBCHETED L0
TREL, BAT, BAOBEL~LOBRIE

ERBEH RS, HRETOLVVvoREPEE
WEEZHEL, RENMBPHBEZEL NN,

RERISER (reflective practice) 2EAER
TWL T EBHMEBETHSD (e.g, Sawyer, 2006;
Sternberg, 1998).
EfFEOFE I 3 BILHHEL A (B E
feHiTiy, » 2 EHAER (B :

7B

aVvEa—-%

FigEEFY v e ERE —) 2HCFMAEL
EBRBEONERICL LY, ZOFETRIED
hTRicd 2 & BROBEERIREIDRERS WEE
BEEHTWS (e g, Sawyer, 2006), = 7-Z4EF
w, BEBETOFLHOEHUEIPCERERE
BcER Y b, BEEEAEL, BEOEED
PCEFODOHAFBELEBELIDICIER, SEOHEN
8975 2 48850 (adaptive metacognition) 5%
' 7 DRI A 5 BINE
WENCBEL IS OB L HICHE TV D
(Lin, Schwartz, & Hatano, 2005),
2-4 BIEEIEHBEREE (frontal lobe dys-
function) & X % 340
KIAD & DERIAS, # & BEDHRE, % OpT
bEFICE =4 —Pa v b o - AESURITHEIEE
FEUERICD B 0H, NA X -V v IEE
(PET, ftMR]L, MEG) kKX ->THOHITIIY DD
H3 (FEPR, 1996, 2006), BIEEEZESURIER
RRlcH 2 dDIF, BEEDRY, EEEEYS 2 &R E
=5 v UREERSLEE LDV B LOR
&) Bl v—F 4 MbEINcFiRSHRRIC X
LELIEPBIEMNER 0BAICIBEEZ RSV
s, BHRgE=4Y)vs Bl x5 -%H, V-
ZREZZYV V) PRHAMzvro—n BB
BRARR, T 5 —{EIE, HIFIRIEIE, 15 ORI
ILEEZRT 0D (Metcalfe & Shimamura,
1994), F1z, D& D HEEER, FHITHIEE
ERRTEZITRL, BOFHMESBYITREL, B
COEEIE L FMETE VBN bEEZIEA



ICERE R G,

TW3, TORER, =T5—F=FJVVIFYRFT L
%55 DiE, FIEAEOHEWIDICMNEL TV,
 1CRHE D AV IERENGEIE e R L T 5
o & AEEEDMEIERGL (midfrontal areas) DiE:
i, N5 DOFITHIHDEREIC (F3h8E L 7ot
AN S 2D b LB VWEREEINT VB,
7298, T OfERIE, RISEBREERAIICAIE L 71—
Dty PPOIRBEMBOE Y 2 —WIEDH—DD
FALE NI —BE v 2 7 AL DOh I3RS
TN »r->TWiEW (e.g, Amodio & Frith,
2006 ; Eslinger et al., 2005),

2-5 #HEHEEE (social neuroscience)
& A S B
HEEFELEEGLDICE, BHoBE0EESE
ZWUNCEIET 5 0A T, MBELEFIEZEZ,
AZLEATWEDD, TOERZEMET 5 &4
iZ, WEEDL D BITHZERNANEMLITOVWTE
IR LS Mg s 5150, 22T, f
HDILEIREEZ P ICIEIE LT 2 L 0EE
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K1 BH, &5 LEFEMNBESER, L0kHI
IMOMFEEBITTZ ONTVEDTHAIM, T
DREIVICEZ LS ELTVEDN, HELEFE
FERFEEOBEIC L - TH L A h ot
SBFETH 5,

Amodio and Frith (2006) &, #H&8UEEENIC
BiRd sk 5 u#EAmE /4505, 1) men-
talizing/theory of mind (TOM) (f|: B2#&
E, WA, thEOBEPLERICOWTOH
#), 2) WMR (EICHM) U2 vwTWw A
Bx=%"1 »% (outcome monitoring), 3) ac-
tion monitoring A5, D & DIRALICEEHHR L TV
BIICDVWT D, HEMEREEC OWMRE (e g,
Fletcher et al, 1995; Johnson et al, 2002;
Knutson et al, 2005; Schmitz, Kawamura-
Baccus, & Johnson, 2004) % # #53#rL, ®EiE6
ERME] (anterior cigulate cortex: ACC) % &
i N A B A B % (medial prefrontal cortex :
MPFC) offls (Figure 3Z2H) % OHEREDS
HBTEEBLMITLTV S, C

N
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Figure 3. Mapping of medial frontal cortex activations observed during action monitoring, social
cognition and outcome monitoring (Amodio & Frith, 2006)
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1B LoEEES T L LTOx 23

LT D& D TR IR DR AT DR
Epd, Moo S OIAIH X §EEEP A § A
OEXIEELTVWADL, £0OXH =X LDk
BEATVWS, COFHLREIXICL-T, KEH
M7 7o —F DL OEEED * 1 = X b % iRERT
A%OBBREH, X—pic@Ehtns Tihe
e OBUER B LT oREBErENODH B,
ZOEBT, * ZRELVLI X ¥ RMFERE,
[ ENOBAREREMALITERALRIFB &L
TOEEEB->TWAEVZ &S LE, 2000)

3. LWE, FETkvond [&Unhicl &

FNTHhOBFFEETHRENTE X 75
B, WE, BRLARYE HANEFE RSO
Rhe) oEEAICREFEND XS, EHOERD
BT & BEIBRINEAD & D A £ AR,
X DI RERENLEFICHE S N XIROFT
DEADEEDRICE Urc # & AR, o [HERR
Ml ABARIES EDH 5 BEWIIHAIISURD
th T D - WIRICBID NI * 5 BEIAEA L,
A 7 BHOHFNR SBHEICEHRI{LL TE TV B,
BEic Hacker et al. (1998) i3, HELEHEORR
HcBWTTId 505, 5% 2 §EBAAAE,
HAMSRO T OEREENZ L HEDOT VAR
BOREXTHBIEARBLTWRD, TIKE
D ERUABUTELEE> T, ;

HERERME M OB W IR IR PERE T D A
S RAHEOEEM I, RiNHOREHR (Lave
& Wenger, 1991) $#H&/LHEHR (Rogoff,
1990) 75, ABOEUVOFEIZ>W T BICH
ZTVWBROE D BIEREE BFET 5, T4b
B, Feb ARIESICE - TEKDS 3, i
Db BXHEBC BN AT, BT L OXEE
P & OWEEARBANIED B LIEH S, i
AP REEAFTE L, BEL TV DTH 5,
EBIC, FED A 7RERFIET 2HEICE
WTh, FEGBIRBELZITTIERPMESE
S0, WVB X bT, ZOEBEMRRICERN A
5 BENRIHEE R 2 & REIMARMEBA BTV E, A
5 RENMABE P A & BEIRENER 7S 1 & Bk 3
FELTHBRREY, 20V, FE b
L XIROPTOEEEB D BT HEROFTA ¥
A FREOBE LRIV T WV (Glaser &
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Brunstein, 2007 ; Paris & Paris, 2001) T &%
HELTVWAE,

EWH T iR, HEEFNICEXUOEVIIRT
DX FRIFREIT I HID, Fx, FEER
EDLHBBRELSLEDESICT o —FLTW
Woleb ke, WE, 3T, O [Ehhi]
ODREWVWELBRDOSNTVWBREVNH T ETH B,
D [&Dipfc)] #EZBITHRD, TITH,
A S REPEO SR HO TN S ToofiEE
w2797 L, TNEFELDII, Pl [&
Dipte]l 2FZTHBIEITLED,

B, A SEMOBE R, RUEENICER
BhE, XRopicubENTIREA, IBHENT
FHA S (o &) & TRl & TREEE ]
EZQEMETE, Lrd, APEBIIEZZION
P A ALE O TOREERI T NI,
HIBMORBHIIEDE VW, ZNEFI, A S
FHO YR T AL, BB ORMPITAEXERY
ZEAOEORICRA L EWEE/LI NIV R T
LD TIREL, Mod SRFECEM N
WD O>DEEIIEL Y R F LIEDTH B, 2F D,
X ZEBHMOMEER, BEICEELEFEOZDAD
BRI AEEL BECMECESR, thomy
BEOFEEEILL - T, REEEFENZS A F
1y JIAIHEhE, WO Tht Y54 VTHED
HENBEWVWITETH D,

COE—DEMItEET AL, IhETH
NI T X/, HIBELEX, TOHIER
TD* & BABGEIEROELS * & BEBIHE DR
{LEDMMTTBEVIRS T 4 v 7 IBHERTI
ML, APRHEOFT 54 v TOFy bILHEEE
TALEERICIER B2 & D HHERPATT— 4,
ESIRAN=ZXLOREEMBRD SN DB, £ ¥
REDHERET 2 BEEREOTEEY K- L
BHS, ZOENDA A= bLERBILDIETH
IV - S BAEEIRBEEED (e g,
Azeved, 2005 ; Sawyer, 2006) @iz, —DDE
{E~DEEEIMNRE L O b, WEELCR, oLk
MEDBEAENVBHETDH 5,

BT, A 5 ERAIAE SRS AIEL T IEX
ZAONEEELTVAEDTRIE, TOERKITIIEK
EREEN L/ — v F AR AR B AL BESE
BBk L, Th o 0ERMSEEFROPT,
FEED A 7 BFIPHERET 2L WVWH T ETH B, A




Tsdicoti

ST, FAISERNEEBNERR L XL TOA
BEELTVAEOTREV, LA, [EEICHD
B [EEFGIOBEH LA B LOHRA
WK%, A RAMERSSIEIERERVERELT
WBEWLThEW, FIZE, HERERMEICH
5FEDIE, HERBOBEIC D>V THAEZKD
bhde, EELNVTORETIRE-TWVT
b, ViAFe—LAVTRHRELVWEVD U
AF v = RE=F « LAy FHREERT
(Goldin-Meadow, 2003), #HH DI Z[REEFIC
FOREBLENDT O, RBICESGHESF VD
FEEDLIEMNS, dndbIndsEENSFT0
% (Siegler, 1995, 1996), EE i SV R
Ul otR»LOFRTE [bo—] [A-&] &0
HIEA DI KA R A & BENEIFEE (metacog-
nitive utterance) 37 iLEIPRRFIEEE S
e GhE S, 2002) &R, ZDEXFITH 3,
CDOEZOFEICERT 3 LIE, EROLE
FORTIE [ 2RERMICITIH 2RHTEDRRA
AN F Y ThHB] LA TORY, ZOF
ERER SHECELE] 28ATVEEND
CEDRANDEBREBED LI D, BMET S
n5lE, HEBRETHENTSELRTEI N
BRITACIRRGERIE, ZhOEEICH 5V IEEL
BETHELNZEVIEKRTHD, TOBRMICH
53b0ORMBOFEEFELEY, FAEVEVID
TRIEWIEEZEBRLTWS, F7cAl, EiC
SRREMIRICE RN HE— D b DA BRENGER L
BOEVSFTVADTIREL, SHELDEE
WIS S, RS ZOEMEEZROE TN &
W 7o RIICEEDIAE NI BE s — v X 558
MOEEAERTENSITETHH B, T L1IHE
BEREIDE S A & FBEEEED A 4 = X b ZfiFEA
THEDIT, HEEMIESAF I v I VRT LEFN
(Demetriou & Raftopouloys, 2004 ; Rijlaérsdam
& van den Bergh, 2006) ©EMIIFE s — v
2IRZ AEEHEFIN  (overlapping waves
model) ASHEIE (Siegler, 1996) &hTW3, T
O_2DEFMIEBELTVWSE Z &F, E—ITid,
HLBETOBBEOFE I, 5 VWIRARERD
DHMERAFELTWS, 13, F0OFHM
BEROB = ZEE (MWL LIER) ok (B

O, ShERME, HEMRLE) LLTREATVWAD

ETH Do
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COLAEZoDERAEE S XIROBTHE NI
B0, SRR E OBFRIIHEEZR D IRT
FA4F Iy 70 A9BHOBEZDEDTH 5,
HEHOXIRDOD TOEEENELEOF VA ¥
AT, TO LBED» S, Fy MRELL
D7 v 2DHENEN  FREEFEMICEEHT
BhH, Gk Em<EEhsd,

WL T TR, D E RS &
ZORADORTH - EHOEIENRE SN 205 B
5, FlZid, Amodio and Frith (2006) »3EIE
LTWw3 [HErIE8F] =467 2 ORI,
FEDDOMOREDLHDLIBEEEDREL D X
H IR ERURBHOTEZEREINTNW DTH A
e BIZE, “LoOER Aflicsilisild, E
BRRFVANVTLHERRZHHBEICEFTE S
RERKTOREN LOER OEfEE, B
/DRI DR T OMEDORIBFELZ RN OITE L X
IVTIERET % 21780 LOER" OBREED
BIC 3B X L idh 5, Tit, HENRA%E
T B EALOTERALIZ, FDOXVORIcED LD
ERDT ot 2ERTDTHAE I, &5ty
OIROEBRICIIEE L NIV TOEBBNER 2
FICEBNERENSERECBERLTVWEETH 5,
ZOHEBDOEALICIE, ED & D BEEERBE
ELE->TVWBEDHh, HEVEEELEVRENS
HELTOWLOD, FRFIIRBIRITREEIE -
TW3,

4. KEEOHEK

RESEORRIT ST > T, K& =oM%
HE L1, B—0RIE, » 7BHOBEREL &
URBEREICET 20D T, » 7 FHIARES
DHRB I ODED, % OHIRIIEEREIES S
DTHB (REK). bH—oid, A FEBHICO
W TR AL E TIHO RIS L TE TV S
», TORFOMREEEHEL L THSE (F
K)o
EZOFR, 4 JREOEESMN 19T FICRI
ENTETCHOLS5BRES T, BELERNF
EobLicBEINATETVS, EADEODIC
AU 7o 4 4 AR OEFICEET 55D TH %,
IITR, BCHEFETE X sEH (EHK,
EL X 25 BER), #HMHREEL SR




AW LoMEES]S MBS LLTo 2 9385

W (BAS - BRK), BCoEBIREIKEUE
B0 S & 4 o885 (8L - AUBFK) 2HY
FiF, FoXHBHMEPERMERMEINTETY
BPEEDEIT LI, ‘

B0, fhE PRI 2 B T G O o
T%n%<fﬁwﬁmw LT ABDTH B, T
T, HESKEBECTOX 2R (FHEHEK,
SHABRohTo 2 735 (MK, £RER
REBETOX 785 (LOK), BEREOH
TOX FE EK) =W LS, 20547+
Iy 7 RBEEICEET ARRMSECETESATY
200, EOXIBERVBEBEINTETVAD
WEEESD T LI L. &R, REOFTENE
{, LrdAPEERLEOHAELMNIE L OB
EEBODTRIEENS X 9B ETETHE
HEeL0h AER) IKo2WTHUB I &L,

HELBEO LERE, TNENOHRHESL
TERBENTVIE—ROWKRETH S, THi
FICHESNLABE, MREEREICEA S
LOBEIBOOTHY, » FRAPFTICHEL
THILVEVIBEFREBLETEIS>UB DN -
TW3B, JOEBELRIC, X 5BHFERNEE
BLL, B HEERPLHERCEROHEECE
EBEFNTL B EETFLIIL,
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